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HUMANITARIAN APPROACH

IN THE ORGANIZATION

OF LIFELING PROFESSIONAL
EDUCATION IN HIGH SCHOOLS

V. N. Skvortsov

The utilization of the humanitarian approach in lifelong professional education is
brought about by both the external and internal circumstances of Russia's social
development. Should we speak about the "external rationale", namely the expansion of
the sphere of humanitarian approach utilization in lifelong education, it was caused,
first and foremost, by internal requirements of the Russian high school, as well as the
latter's involvement in the Europe-wide integration process. New formation specialists
must become beams of a new professional culture corresponding to the modern
information society and knowledge-based economy. The creative potential of high
school graduates and our openness to the Western system of values offer a solid
foundation for that. The procreation and formation of a similar system of axiological
relationships and world outlook in Russians became an important tool of their lifelong
professional education. It serves the processes of Russian society's integration into
worldwide cultural, economical and educational processes that are actually aimed at
forming specialists as subjects of a democratic civil society. The latter circumstance
has a beneficial effect on the high school's interest in the training of specialists that are
well versed in the humanitarian sphere. Universities and higher educational institutions
establish educational standards of training specialists who are capable of living and
working in a European style civil society (the introduction of European two-tier higher
educational curricula and qualifications had precisely this aim in mind).

From the inner side of social changes, the causes for making an emphasis
on a humanitarian approach in the lifelong education of highly qualified specialists
are as follows: (a) public demand for changes in many types of complicated
professional activities; (b) a real interest in making modern production processes
more culture centered; (c) enhanced interaction between the processes of
socialization, professionalization and culturation of present-day citizens; (d) forming
students as the creators of intensive technologies, i.e. the specialists capable of
feeling and foreseeing the prospects of development of all the system of ties,
phenomena and professes in their respective professional sphere and
understanding the social consequences of practical realization of these
technologies. The utilization of a humanitarian approach in lifelong education is
also connected with the following things: with changes in world outlook of the
public conscience in modern Russian society; with the necessity of taking new,
sometimes only presumed subtexts and intuitively felt senses of modern life and
activities of its subjects that are not seen on the surface, are not evident and do not
directly ensue from the past experience of functioning of social institutions of our
country, including taking the educational system into account in the actual practice
of lifelong education (all the above being humanitarian aspects of Russians'
changed lifestyle). Whereupon their lifestyles not only expanded to the maximum in
a spatial and geographical sense; it became swifter in time. These facts force the
high school to pay more attention to the methods of and approaches to
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postgraduate education capable of bringing the specialists' actual expertise,
knowledge and skills beyond the narrow framework of their professional practice
and into a wide sphere of humanology connected with humanitarian competences,
so that they would be striving to get involved in continuous self-education
throughout their conscious lives.

The utilization of a humanitarian approach is connected with the incitement
of an active creative search in the subjects of postgraduate education, with the
satisfaction of their needs for personal self-realization, forming axiological and
visionary reference points that would help them to adapt themselves to a changing
society. A humanitarian approach permits one to teach specialists to feel the social
and historical processes deeply and adequately, it permits faculty members to help
their students remove mental stumbling blocks in communication with other people,
to enhance their professional self-judgement in the process of taking courses, to
make them feel the axiological significance of lifelong education for projecting and
forecasting their professional activities, to renew their substantial content, etc. Of
course, it is not possible to show all the aspects of humanitarian approach
utilization in the lifelong professional education of specialists in a brief abstract.
Therefore, we shall mention briefly just a few aspects of using humanitarian
approach in this sphere. Firstly, we shall dwell on the didactic aspects of using the
humanitarian approach in the organization of lifelong professional education.
Secondly, we shall analyse its role in forming new life senses and axiological
relationships in students. We shall conclude the abstract by a brief examination of
the influence rendered by the humanitarian approach on the development of
dialogical essence of lifelong education of highly qualified specialists. We shall
conclude the abstract by a brief mention of the issues connected with the dialogical
essence of lifelong education of highly qualified specialists as a tool for their
personal and professional development.

In our opinion, the need for improving didactic aspects of humanitarian
approach utilization in the organization of lifelong education is caused by the fact
that the humanitarian approach permits one to direct the students' attention to the fact
that technical and scientific progress by itself does not only enrich man's labor and life
by creating an artifical habitat; at the same time, it complicates relationships within the
framework of the "artificial habitat-man" system, "relativizes" boundaries between good
and evil by expanding the number of a human being's ties and contact with the world
and transforms profound communication between people into superficial, "tactile"
"hanging out". As a result, their world perception becomes more shallow, and less solid
and multidimensional. The enhancement of the influence of artificial habitat, signs and
symbols on the life of society and indirectness of relatinships between people narrow
the sphere of direct personal communication to a certain extent, hamper the acquisition
of actual emotional experience, and create ample opportunities for the spread of crude
pragmatism and soullessness. Under these conditions, as well-known psychologist
and psychiatrist V. Frankl said, the role of humanitarian approach is to prepare a man
"to the perception of a 10,000 commandments enclosed in a 10,000 situations
encountered by him (let us remember Joyce's Ulysses — V.N.) in the course of his life.
Not only his own life will look sensible to him (and sensible means filled with actions),
but he will himself acquire immunity against... [his] existential vacuum [2, p. 39]. In
other words, in terms of didactics, lifelong education must not boil down to the
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"informational and verbal" methods of transferring expertise, knowledge, skills and
competences from the faculty member to the students. In lifelong education didactics,
its humanitarian nature must take the shape of a continuous empowerment of the
disciplines, aspects and nuances shaping a person's spiritual culture, in the
enhancement of scientific and educational disciplines by culturological, axiological and
socially significant didactic elements demonstrating historical ties between individual
expertises, knowledge and skills — their cultural, conceptual and axiological genesis.
The consolidation of such positions is connected with the solution to problems of
designing a new educational milieu as a multidimensional space being adequate for
the modern demands of a human being corresponding to the trends of development of
modern culture, economics, industry and technologies. For this, one needs flexible
algorithms of entering various didactic methods and patterns into a new human
educational and life environment. For that, didactics must not only accommodate
modern tendencies of objective world and the world of communications, connections
and relationships in educational systems, but also transversal, cross-cultural
tendencies, as well as complicated interaction, intertwinement and tying technical,
objective, communicational, historical, axiological and conceptual content of modern
lifelong education of specialists into a single inseparable (sometimes very intricate and
contradictory) knot. All this entails the necessity of reorganizing the teaching
environment, reforming its programs and plans on the bases of variability and
alternativeness, organizing a specific "axiological and cultural subjectiveness" for the
purpose of changing the activity of a postgraduate education subject. It makes it
possible for an educational institution to become a real cultural center for adult
communities and for the higher educational institutions’ faculty members, to enhance
their professional culture and to expand the spheres of their pedagogical and scientific
interdisciplinary competence In terms of substance, the humanitarian approach
permits one to include axiological and visional dispositions of high school faculty
members into the didactics of lifelong professional education, and to integrate
culturological components within it. Such integral components integrating didactic
and humanitarian aspects, including aesthetic and artistic ones, are, in particular, as
follows: (a) relationships between the essence and the form of the educatory
process; (b) "didactic rhythmics" of the educatory process and the "conceptual
tensity" in the process of teaching; (c) the harmoniousness and proportionality of
various links of the teaching process, expressed, e.g. in proportionality or

' Humanitarian approach (including humanitarian knowledge) in lifelong education of engineering

specialists permits, e.g. to meaningfully expand (through their interconnection) the unified substantial
content of words being seemingly quite remote from each other, such as: warble, trance, harvest,
stirrup, track, throne, string, guardian, fear, path, stress, line, tool, space, builder, triangle, structure,
tradition, labour, etc. When we use the Russian verb stroit' (to build) we do not even suspect that the
sense of building is uniting in a single whole three elements, because the root of this word consists of
the sounds "TR" gravitating to the ancient Indian "tre" symbolizing the number of three, or the triad.
Moreover, it is connected by the term of abstraction as well, because abstracts in an organ are levers
connecting the keys with the valves opening access to air into the organ pipes — they are the major units
of this instrument. In the hands of a master (it may be a musician, an architect or a mathematician) a
"triangle" becomes a magic batons, and in distant centuries a triangle as a geometrical abstraction lay
at the root of cosmogonic concepts. Abstraction is a method of tying essential components into an
integral structure. This concept permits one to understand the concealed cultural and semantic codes of
ties between the following russian words: strada, trassa, shtrikh, trek, trakt, put, because a path is a
connection between objects and subjects situated in various points in space [3, p. 238-239].
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disproportionality between the volume of didactic functions of new expertise,
knowledge and skills transfer and the volume of didactic functions of the students'
stamping in the educational material they learned; (d) the "compositional" and
"dramatic" features of teaching process organization (it can be the "glance didactics"
and the "pause didactics"), as well as the artistic and lexical structures of language
and the overtones of didactic communication of a teacher with his or her students.
This is a specific "didactics of narrative" and "didactics of equal dialogue" [1, p. 75].
In our view, the humanitarian aspects of higher school faculty members' activities as
the subjects of lifelong professional education manifest themselves most fully in
these components.

From a didactic point of view, using a humanitarian approach in continuous
professional education means enhancing its interdisciplinary nature. It is a reaction to
the spread of a technocratic approach to education, to the domination of scientific
disciplines and methods in it. Humanitarian and social disciplines cannot be taught
and learned by the same methods as scientific ones. The imbalance between
logically organized and rationalized by "emotionally dry" information and the
humanitarian forms of learning in the present-day educational system brings about
"single-hemicerebral development", the formation of a professionally competent but
soulless individual. The utilization of a humanitarian approach must remove this
imbalance by didactic methods and thereby help to solve the multifaceted problems
and issues of the developmentof modern education in general and the lifelong
professional education of specialists in particular. By ensuring interscience and
interdisciplinary interaction, humanitarian approach permits one to find new didactic
and methodic solutions, to enrich the traditional structure of lifelong education by new
aspects and facets, to detect a wide horizon of ties in the knowledge and
competences obtained by the lifelong education subjects and to make this horizon
visible for them, to substantiate its scientific bases more succinctly, to substantiate
continuity of teaching subjects and courses, to seamlessly join qualitatively different
knowledge in both the content of lifelong professional education as a whole and in
specific teaching subjects in particular by demonstrating that they reflect various
facets of one and the same social process and to move from abstract scientific facts
to specific, diversified knowledge and from that knowledge — to lasting practical skills
and professional competences. It fosters the emergence of a complex and
multifaceted pedagogical system co-opting the patterns and principles of the
disciplines bordering on pedagogics: philosophy, psychology, physiology,
engineering and other sciences. This offers the subjects of lifelong education to push
the indisciplinary envelope of their postgraduate training. From the didactic point of
view, this means that lifelong professional education of specialists working in various
professions must be effected on the basis of synthesis of various scientific and
educational disciplines. It is no secret that to know the essence of any subject and
process, one must detect interaction, correlations, interconnections, not their
limitations and isolation. The essence of any phenomena is the interconnections that
presuppose transcendence of this ambit of phenomena. A humanitarian approach
permits one to reach a wide understanding of the essence of the sphere being
studied through didactic changes of the lifelong education content. It permits
students (irrespective of the type and level of an educational institution) to see and
understand interaction and logical ties between various processes, not in the form of
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an external justaxposition of learning courses but in the form of their interpenetrating
action, the development of some complex learning topics and courses from the
other, simple ones. The utilization of humanitarian approach in lifelong education is a
definite step in the changeover to training a specialist who is well-educated and
possesses universal knowledge and is therefore capable to replace two or more
persons in his or her former work team. In the decades to come, such specialists will
be demanded by the civil society, and by the end of this century many areas of
professional activities where so-called white-collar workers work will be transformed
in deeply integrated indisciplinary areas of production process. In this situation, the
introduction of interdisciplinary (integrated scientific and technological/humanitarian)
approaches to educating highly qualified specialists into educational practice and
engaging faculty members who have undergone interdisciplinary training and are
capable of fulfilling this task becomes the most important problem of lifelong
pofessional education. This is the essence of an important applied aspect of
humanitarian approach utilization. It permits one: (a) to unite didactic and methodical
requirements pertaining to forming students' professional expertise, knowledge, skills
and competences into a single culturological, economical and professiological
complex; (b) to form an unified terminological area of cultural, social and professional
ideas in the students' minds; (c) to multidimensionally elicit employee's labor potential
in their respective jobs and to show them, as subjects of actual production process,
the essential strata of their social and economic relationships; (c) to detect the
patterns of development of cultural aspects of the modern production process.

A humanitarian approach to training specialists in the lifelong education
system presupposes leaning on senses, axiological relationships and dialog (as
the substance, the essence and the "nerve™) of all the subjects of those
relationships. For the time being, the postgraduate education practice does not give
us an exhaustive answer to the question about efficient ways of forming a system of
axiological relationships between teachers in the postgraduate education system as
socio-cultural situation changes. The utilization of the humanitarian approach (its
development) promotes searching for effective solutions aimed at removing the
existing discrepancies between the expected values of the postgraduate courses
students and those that were actually formed, for the reduction of mismatches in the
relationships between the pragmatic and the axiological aspects of their training. To
connect a humanitarian approach seamlessly and efficiently to the process of forming
the system of axiological relationships of lifelong education subjects, it is necessary to
create dialogical technologies of lifelong professional education of highly qualified
specialists as tools of their personal development. In this context, enriching the existing
humanitarian knowledge in the system of lifelong education of specialist may be
viewed from the point of view of their being universal to a certain extent as tools of
forming a modern personality and "tying" senses and values of various periods of
social development in a single "knot". Such "technologies" permit faculties members to
open up the students' subjective world, to expand their interior space, the specific
character of individual process of perception, etc. The development of lifelong
professional education on a personal horizon, [4, p. 376] through its subjectified,
personified knowledge, through its individualization, through its uniqueness of feeling
and relationships acquires a priority significance in this case. Including systemized
knowledge into the process of lifelong professional education makes teachers build the
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training process on the basis of dialogue (and polylogue), give up on feeding
unmistakable normative truth to their students, and enhance the educational effect of
refresher courses through mutual intercrossing and mutual stimulation of subjective
worlds of its participants. Such experience is well known: it was used by Socrates,
J.J. Rousseau, L.N. Tolstoy and J. Dewey. During the following period it was embodied
in the paradigm of dialogical research and understanding the essence of culture
founded on the works of M.M. Bakhtin, V.S. Bibler and Yu.M. Lotman. In this way, the
humanitarian approach permits one to reproduce in the teaching process the
fundamental conditions and preconditions for forming in the refresher courses students
the demand to live on a personal horizon, to live freely and morally, according to the
principle: "No one is higher than me, no one is lower than me" (V.S. Bibler, 1988).

It ensues from the above that the organizers of lifelong professional education
must have a clear idea of axiological relationships arising between teachers and
students as multidimensional pedagogic phenomena. They must ensure
conceptually, methodically and technologically the forming of these relationships as
purposeful movement along a certain algorithmic chain. At the first stage, they must
position their aims, percepts and ideals, and to elicit their verbalization from the
students. At the second stage, they must build relationships between themselves
and the students as axiological and conceptual phenomena based on obtained
knowledge. At the third stage, they must affirm the positive axiological orientations of
the refresher course students and do their best to correct the negative ones. At the
fourth stage, the teachers must try to form a new axiological and professional
direction of their students' development. They must turn away from role-oriented,
"cotton-wool" educational activities and approach (through subjective professional
positioning) personal interaction with their students (we should note in parenthesis
that these algorithms must be grounded and adapted for refresher courses students
of various age groups).

As we complete our abstract, we should note the following important theses.

Firstly, forming a system of axiological relationships between refresher courses
teachers and students is not important by itself. It only makes sense if after a few
refresher courses an ordinary engineer or manager working at a production facility, an
organization or an educational institution will be transformed into a specialist being a
leader and a subject of a new corporate culture gradually being formed in the bowels of
the present-day industry and civil society. Should he or she become a
"transdisciplinarily trained professional" (Berger G., 1972) instead of a technocrat, his
or her percepts will permit him or her to make multidimensionally interpreted and well
thought-out proposals aimed at rationalizing the production process and having
positive effect being highly efficient from the human, social and economic points of
view. It persons are always in the center of his or her attention, if he or she learns to
build up trust-based relationships with his or her subsidiaries and colleagues, if he or
she founds his or her actions on the essential values of his or her colleagues, find the
out together with them and find solutions for the most important issues of further
organizational developments together with them, If he or she is capable to motivate
colleagues by his or her actions to act not only in their personal interests, but in the
interests of the whole collective body.

Secondly, as the higher school organizes lifelong education and connecting
humanitarian approaches to it in the near future, it must develop educational
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algorithms of training professionals who are capable to comprehensively support the
activities of responsible self-regulated teams and to develop a range of professional
qualities and abilities in their employees. From this point of view a higher educational
institution graduate or a refresher course student must learn how to form in his or her
"team" a system of (not roles but rights and duties and a new philosophy on their
basis) of professional relationships, to build up his own creative potential and to help
his or her colleagues enhance their, to take responsibility for the actions of his or her
subsidiaries. This is in keeping with the spirit of the present-day most productive and
successful industrial collectives, firms and organizations. Of course, that must not be
just know-how but strategies of developing one's own professional activities actually
applied in practice. E.g., the strategies of forming new values in his or her
subsidiaries, introducing flexible leadership technologies when the functions of a
leader are assumed by different employees depending on the situation, etc.

Thirdly, within the framework of lifelong postgraduate education, the higher
educational facilites — universities, institutes, educational centres and other
educational facilities must train specialists who are well versed in the modern
"dialogue lobic" and humanitarian competences, dialogical world outlook and twenty-
first century philosophy (V.S. Bibler, 1991). They must be able to listen and perceive
complex and dynamic information, to work under the conditions of modern "cultural
explosion" (Yu.M. Lotman, 1992), and to communicate and conduct a constructive
and substantial dialogue in complex and problematic situations. In this sense, the
lifelong professional education system is faced with a task of teaching the whole set
of professional and humanitarian competences to the specialists. It will permit them
to become a creative link in the development of a specific organization/firm:
(a) through innovations and a creative attitude to their work; (b) through solving
problems arising in the process of production in an efficient manner; (c) through
building human relationships and ties between various teams of employees and
individual employees of their respective organization; (d) through continuous
development of their qualities and qualifications; (e) by relying on common sense
and consistency, on initiative and leadership, on the ability to go all the way in any
case, on willpower and communicability. In our opinion, this in particular is the
mission of lifelong education as a whole, and its subsystem, the postgraduate lifelong
education.
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ineffective? Or perhaps, on the contrary, it is good? The author believes that it is
rather good. The education system is intrinsically conservative. It cannot and
should not "rush" from side to side depending on political, economic and other
conditions. Generally speaking, only one new subject (which was indeed
objectively necessary), Computer Science, appeared in the school curriculum in
the entire world during the entire 20th century. Just one subject! With their healthy
conservatism, the teaching staff of the public education system, in general obstruct
reforms, sometimes deliberately, sometimes unwittingly, often in cooperation with
the public and cultural, economic and other entities. However the situation began
to change in 1988-1989. While in the past reforms were carried out, as they say,
"from the top down" and innovation "from the bottom up" was not encouraged and
was often simply banned during the Communist period, after the creation of the
State Committee for Education of the USSR (Gosobrazovaniye) in 1988,
innovation "from the bottom up" began to become more widely spread. Initially, it
was a positive thing. In particular, thanks to the initiative of the most proactive and
forward-looking leaders of educational institutions, institutions such as
gymnasiums, universities, academies, higher vocational schools, general and
vocational lyceums and colleges, continuous education centers, institutions of
education development, etc. began to grow rapidly. However, innovation was
limited at that time. Usually it was rigorously prepared, designed and most
frequently carried out according to the rules and requirements of scientific
experiments.

A
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Figure 1. The dependence of a system's performance on the frequency of innovation

Subsequently, the commitment to innovation began to expand rapidly and
became a matter of fashion. This was facilitated by numerous competitions and
grants for "the best school", "most beautiful school", "school of the future", "the best
teacher", etc. organized at all levels (municipal, regional, federal). This craze has
grown in connection with the National Project, whose purpose was almost reduced
to supporting educational institutions and educators who "introduce innovative
educational programs'”. What programs? To serve what purpose? In which areas?
Not a word about these questions, just innovation. However, innovation can also
be useless and harmful! This is where things kicked off. Some schools,
gymnasiums and lyceums produced up to 50 and more "innovations" — "new"
subjects, extracurricular educational activities, "methods", computer "technologies”,
etc. — with the only goal to produce as many as possible! The author was once
approached by a lady who needed a consultation on her candidate degree
dissertation. She was filled with pride due to having received a grant from the
President of the Russian Federation. The project was titled "The Developmental
Environment of the Education Space in a Gymnasium" and contained a mix of
everything that could be invented based on the current fashionable terminology. |
asked her, “What do you mean by environment?” — “How come? Don't you know?
Everyone is writing about it!” — “Well, let it be, but what do you mean by this term?”
— No response. — “And space?” — Silence. Thus, no matter what, no matter how, as
long as it is fashionable and about "innovation"!

"ltis an interesting question, why the Russian National Project for healthcare is aimed at raising the
salaries of medical workers, building new medical facilities, purchasing state-of-the-art equipment, etc.,
while the only goal of the National Project for education is to support innovation.
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Experienced teachers with years of experience — the best ones of the
teaching staff — began to be dismissed because they refused "to involve in
innovation". In some places, heads of educational institutions started being sent to
"crisis management training courses" and new school principals were recruited
from among managers who had nothing to do with education, yet they were
"management specialists". It looks as if the school is a factory or a store that
urgently needs to be rescued from the crisis! It is typical that the head of any
medical facility is called the "chief physician". Not “manager” or “director”, but "chief
physician". Likewise, in school, the principal is traditionally the chief teacher. After
all, both industries are related, as Makarenko put it, to touching people. These are
very sophisticated, delicate areas. Much more sophisticated than manufacturing
cars and shoes, or selling potatoes.

Tell me, dear reader, would you choose to be treated by an "innovative"
clinic or hospital? Or by a physician using "innovative techniques" of treatment? |
doubt it. But why do we experiment on children so easily?

Some hotheads started requiring educational institutions to adopt new
textbooks every two years. Why? Indeed, this is necessary in some very few
engineering fields in higher education where technology is changing rapidly. These
are space technology, electronics and nanotechnology. But let me ask, what has
changed in the school course of mathematics in recent decades? A lot of textbooks
have been written and published. But still the best textbooks of algebra and
geometry were, and remain, those written by a regular teacher of a female school
A.P. Kiselev in 1908 and republished dozens of times. Or take the school course of
physics. The theory of relativity was created by Albert Einstein in 1905 and was
reflected in the school course of physics about one hundred years later, yet to the
extent of very basic concepts. In the past, it could not and should not have been
included in the school course — scientific discoveries have a long difficult way to go
before they get into school books. Or let us consider, for instance, the general
course of the locksmith's trade which is taught to students of vocational schools
and technical colleges in more than one half of all professions and occupations.
Nothing new appeared in locksmith's trade in the 50 years after the replacement of
spring compasses with vernier calipers and microcalipers. Why new textbooks?
Not to mention the fact that a new textbook requires extra costs and it takes a
teacher three to five years to master it properly.

It is difficult to say anything about school standards, because they are just
about to be introduced. However, in higher education, the third generation of
standards is being introduced in just ten years. Why so often? Each new
generation of standards requires substantial restructuring of the educational
process, retraining of professors, etc. Not to mention the fact that every time these
standards become increasingly worse, at least in teacher education. For instance,
the fundamental courses Pedagogy and History of Pedagogy have been currently
divided into many small "courses", 10-15 hours each. These include: Basics of
Research, Teaching Technology, Modern Means of Assessing Learning
Performance, Culture of Pedagogical Communication, etc. As a result, students get
a fragmented, sketchy idea of "fashionable" trends in education. Well, this is
"innovation"!

Numerous competitions for the "Best School", etc., as well as district,
municipal, regional and other competitions "Teacher of the Year" have become a
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kind of "show business", demonstration "shows", to the point that participants of a
competition have to sing, dance, etc. However, it is not by singing, dancing or
"demonstration lessons" that a true teacher achieves success, but by day-to-day
work, competence, the power of their intellect and character, and by their personal
charisma.

Recently, there even appeared "professional competitors": some schools,
gymnasiums, etc. and individual teachers, who have mastered the requirements of
different competitions (which are as similar to each other as twins) and learned to
make "beautiful" documents and "beautiful" performances in accordance with these
requirements, participate in numerous competitions and get awards every time.
The author knows this firsthand, since he often serves as a judge at various
competitions and often sees the same persons among participants. But they
cannot be blamed for this — they do nothing illegal, just meet the requirements.
There are two kinds of competitions: first, where participants are evaluated on the
basis of documents and performances only and second, where the achievements
are cross checked on site. In the first case, participants can write and present
anything they like as long as it is "beautiful and convincing" and often indulge in
wishful thinking. The second option results in blossoming "window dressing"
practices, that are traditional in Russia. In order for an educational institution to
look "decent" and "advanced" in the eyes of leadership (in the past, these were
party leaders, but nowadays they are called something different), its management
has to build an "image", an outward "attractiveness" of the institution. The author
often has to visit educational institutions of nearly all levels and types, in particular
as a member of very "representative" delegations. In the majority of cases, the
pattern of such visits is almost the same.

In particular, the time for a visit is usually chosen in such a way that there
are no training sessions, hence there are no students and the school looks like a
well cleaned ... crypt — so it is impossible to attend classes or look into the faces of
students. Further, your attention is drawn to the most modern architecture (if any),
the quality of finishing and repair of rooms.

You are shown classrooms fitted out with state-of-the-art equipment and
furniture. At the same time, while you are shown the most advanced physics or
chemistry classrooms, you are almost never lead to preparation rooms — they often
lack reagents, demonstration and laboratory equipment. Likewise, preparation
rooms at history, literature and other classrooms (the number and content of
available filmstrips, posters, etc.) enable you to easily distinguish between the
"window dressing" and the actual teaching environment. But "bosses" never call in
there. You may be shown a luxury computer classroom, but software is often a
primitive set of computer games. It is a rare occasion that you are lead to the
library, while it is an important indicator of the educational process in an
educational institution. Amazingly, the number of stock keeping units in libraries of
secondary education institutions (schools, gymnasiums, vocational schools or
technical colleges) varies manifold: from 800-1000 stock keeping units (including
textbooks!) to 60-70 thousand. The author does not argue that all this happens
everywhere. Not at all. However, the "window dressing" practices are thriving in the
education system. The problem is not about heads of educational institutions. They
just try to show what is sought for.
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But let us return to competitions. Why not organize merely a "good school"
competition instead of the "best school", "a beautiful school," etc., or simply a
"good teacher" competition instead of the "best teacher"? Why not evaluate
schools and teachers by the fate of graduates many years after the graduation
rather than according to what is written, told or shown. This will provide truly
objective measures instead of another "rattle". For example, a measure of a good
teacher may be how many graduates keep in touch with them many years after
leaving school. University professors know good schools and good teachers in
their region by knowledge and level of attainment of their students. But such
competitions would require more time and effort to organize. The way things are
handled today, everything is simple — it should be quicker and quicker.

Another side of the vogue for innovation is a sharp, catastrophic increase in
the number of candidate degree and doctoral dissertations being completed in
education. Before 1991, the number of completed dissertations in educational
sciences was 20-25 for the Doctor's degree and 150 for the Candidate's degree
per year, and now these numbers are 350 and more than 3,000, respectively.
Presently, the overwhelming majority of dissertations are completed by
practitioners. The fact that school practices reach out for science is certainly
positive. However, the quality of dissertations is rapidly declining — again, mainly
because of haste. In the past, in order for the scientific community to recognize the
results of dissertational research, an applicant for the Candidate's degree in
pedagogical sciences had to hold an experiment in at least five schools for more
than one year. Nowadays, heads of educational institutions conduct experiments in
their schools only and teachers undertake them in the classes where they teach.
The duration of an experiment is very short, usually one year. Scientific validity of
results is out of question! It is enough to give the following example. A few years
ago, the rector of a regional non-state higher education institution wrote a doctoral
dissertation about his institution. The model of this institution was really interesting,
but it was founded just a year ago and the students had completed only the first
year of study. Nevertheless, the dissertation was defended successfully and the
State Commission for Academic Degrees and Titles of the Russian Federation
approved it. Under a strict approach, this dissertator would have needed to wait, in
order to be able to track the fate of graduates from this institution in at least five
graduations, in other words, wait for at least 9 years. But who will wait for so long
today? Indeed, innovation!

Our dear reader may get the impression that the author of this paper is
against any innovation in education in general. Not at all! The author has written
books about innovation’. Innovation in education is necessary. Moreover, it is
inevitable, because mankind has entered a new, post-industrial era of
development. In the near future, education will change dramatically. However,
innovation must be well designed, calibrated and scientifically justified. What we
often get today is just fashion and "rattle" about "innovation", leading to destruction
rather than creation.

So, as the old saying goes, "Everything is good in moderation".

4
See for example: HosukoB A.M. Hay4Ho-akcnepumeHTanbHas pabota B obpa3oBaTenbHOM

yypexaeHuun. M.: Jreec, 2 nsgarHusa — 1996, 1998 rr.; Hosukos A.M., Hoeukos [.A. O6pa3oBaTtenbHbii
npoekT. M.: 3reec, 2004, n ap.

25



THE AUTONOMY OF HIGH SCHOOLS AND ITS IMPORTANCE
FOR LIFELONG EDUCATION IN POLAND:
A COMPARATIVE ANALYSIS

E. Kula
M. Penkowska

Changes in Poland's higher education system based on the
requirements of the Bologna process and European qualifications framework.
The Bologna process, which began in 1999 with the signing of the Bologna
Declaration, has led to the development of the European Higher Education Area,
combining the organizational principles of higher education developed in
collaboration with respect for diversity of programs, institutions and educational
traditions in specific countries. As a result of this process Polish universities have
introduced the following: training at three levels (licentiate, Master’s and PhD), ECTS
scores as a tool that allows for the transference of students' achievements, a
transparent system for the comparison of diplomas and degrees, and the idea of
comprehensive lifelong education. The Ministry of Science and Higher Education
issued a decree on educational standards with a list of more than 100 directions in
higher education that reflects the educational content and contains the corresponding
minimum number of hours and ECTS scores. This process provided the opportunity
to transfer to a mobile method of obtaining education. However, a mere description
of the learning process would be insufficient for assessing the level of the acquired
knowledge of a migrating student. A much more reliable method is direct
measurement of the immediate results of education. Hence, the idea to carry out
verification of these outcomes in all high schools using the same methods wherever
possible. This role is assigned to the European qualifications framework for
education throughout life (lifelong education).

The European qualifications framework is a tool for influencing education
and training, the labor market, industry and commerce, as well as citizens. The
European qualifications framework for education throughout life promotes
extended access to learning throughout life, as well as expanding the range of
participation in this process. By establishing a common reference point, the
European qualifications framework shows how learning outcomes can be
combined as the derivatives of different contexts in different countries, for example,
a formal study or work. It also shows how it can help reduce the barriers between
establishments providing education and training, for instance, between higher
education and professional education. The European qualifications framework can
support those with extensive experience gained in the course of work or in other
areas, making it easy to validate education outside the established norms. The
emphasis on learning outcomes will facilitate the assessment of whether the
learning outcomes obtained in these contexts are equivalent in terms of the content
of formal qualifications1.

! Kyns E., MNMeHkoBcka M. O6pasoBaHve B Bbicliel LWwkorne B [lonblle nepen nULOM BbI30BOB
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The autonomy of Polish high schools. A new law, The Right for Higher
Education, that took force on October 1, 2011 in Poland implements the above
ideas. It expands the autonomy of universities in the area of programs, due to
which they gain the freedom to form entirely new areas of education determined by
education programs. The essence of the change was the shift in focus from the
educational process to its outcome. Therefore, the national framework of
qualifications for higher education in Poland is related to the comparability of
education outcomes (both on a national and an international scale), which serves
as the basis for simple comparison and recognition of degrees and diplomas, as
well as other certificates. In this regard we expect an increase in accessible
education and an expansion of the opportunities for further education, as well as
the distribution of lifelong education by recognizing achievements that take place
outside formal education. The changes open great opportunities for higher
education to develop new solutions in the area of lifelong education’.

The value of autonomy of higher education for lifelong education
(comparative perspective). Forms of lifelong education in European universities
are heterogeneous. Educational work can be centralized (within faculties) or
decentralized (within departments or high schools). There are also centers of
lifelong education as a form of interaction between high schools and the economy.

Globalization, the development of new information technologies, and the
tendency toward closer cooperation within the EU caused the demand, but also
created opportunities, for cooperation between European universities in the field of
lifelong education. EUCEN network (European Universities Continuing Education
Network) is a European network of universities and was established in to promote
lifelong education methods. Currently EUCEN is the largest European
multidisciplinary network operating in the area of lifelong education, bringing
together 222 members from 43 different countries, including 163 universities from
33 European countries with full membership and also members of affiliated
institutions and universities, outside of Europe, as well as international and national
networks of lifelong education®.

The objectives pursued by EUCEN include the promotion, development and
support of lifelong education policies at the university level in Europe, the
establishment of the highest quality educational standards and tools to ensure a
high level of education, encouraging the introduction of best practices and
innovations in the field of lifelong education, the creation of conditions for exchange
of experience and information, and cooperation between members and important
European institutions. At the same time, it should be noted, that this organization
can influence the development of European policy on lifelong education at the
university level®.
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that the Ministry of Science and Higher Education acts as an employer with the
right of ownership and control. Such a situation is impossible in the United States,
where schools are also financed by public funds. This is immediately considered as
a manifestation of socialist totalitarianism, as Andrzej Walicki says. The
modernization of universities “from above” is as impossible for Oxford and
Cambridge'.

Lifelong education in Poland is one of the major functions of universities
arising from their mission to work for the benefit of education in the region. The
traditional model of lifelong education at universities includes education in non-
stationary ways in line with stationary directions of education, in some cases
supplemented by graduate programs. Directions and profiles of non-stationary and
postgraduate education should be aligned with these demands. However, the
introduction of new directions of non-stationary education is not always a
consequence of a good response to these demands. The reason is that the
organizational structure of the overwhelming majority of Polish universities does
not provide for research into the educational market.

Such studies as Education Market Intelligence (EMI) have become an
important part of modern management systems in centers of lifelong education
operating in European universities. However, the scattered structure of lifelong
education in Polish high schools (management on the faculty level) does not allow
for the carrying out of such actions. This situation results in the excessive rigidity of
the lifelong education on offer. The consequences of this difference can be easily
noticed while observing the evolution of lifelong education in Polish and foreign
universities over the past 20 years. On the one hand, there was a rapid increase in
participants involved in various forms of lifelong education, and, on the other, there
are minor developments in this area of university education as limited by certain
policies.

In order to describe the issue, it is worth mentioning the example of the
University of Glamorgan in 2004. This is a small college in Wales (about 2,000
students trained according to the stationary forms of education), which attracted
more than 20,000 students in various forms of lifelong education in eight years.
Non-stationary training is implemented mostly in asynchronous mode. The funding
for the development of the content of the curriculum for the needs of distance
education, as well as for the organization and implementation of the learning
process has been provided by the European Union. The ability to come up with an
educational offer for a significant number of people appeared as part of an effective
strategy based on sound knowledge of the educational market.

The gap caused by the lack of a systematic study of the Polish educational
market is partly filled by the results of research conducted within the framework of
projects financed by the European Social Fund. Research in this area is carried out

' A. Walicki has emphasized that the low ranking of Poland's scientific institutions is the consequence of
a non-relevant comparison made against, for instance, the Chinese Academy of Sciences and the
Russian Academy of Sciences, which were ranked 1st and 3rd, with other universities in the country.
The Chinese Academy of Sciences and the Russian Academy of Sciences are complexes combining
numerous establishments and they cannot be compared with separate establishments with funding
deficits as is the case with some Polish high schools. Cf.: Niebezpieczne nieporozumienia w sprawach
nauki. http://www.pte.pl/pliki/2/12/46-49_07_Walicki.pdf
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to determine the number of individuals interested in training, as well as educational
needs of the groups interested in training, the structure of the groups and the areas
of expertise that are in demand. Thus, the educational market has been described.
Furthermore, high schools determine the possibility of adapting lifelong education
programs to the parameters mentioned, expressed in the form of a list of required
staff, equipment and investments. Unfortunately, universities in organizational
terms are usually not ready for this kind of activity. The structure of public high
schools in Poland does not allow for the monitoring of the economic situation and
especially the labor market. Almost everywhere in Europe the tendency toward
establishing, within high schools, substructures for managing non-stationary forms
of training have not generated significant interest in Poland. Therefore, all available
sources of information on the educational needs of high schools are invaluable for
high schools’.

Universities should respond more directly to the challenges and
opportunities represented by lifelong education. This is a chance for universities
which otherwise face the risk of declining numbers of applicants graduating from
secondary school in connection with changes in the demographic situation in the
coming years.

' Wisniewski Z. Rola uczelni w ksztalceniu ustawicznym spoteczenstwie na przyktadzie potrzeb

edukacyjnych os6b powyzej 50 roku zycia // E-mentor, 2008, nr 4 (26).
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Pedagogical science is characterized both by a general and specific strategy
of scientific knowledge. From the viewpoint of the concept of information process,
science is a complex dynamic information system created by humankind for
collecting, analyzing and processing information in order to receive new truths and
practical applications. It operates on the basis of the following laws: accelerated
motion (the growth of scientific knowledge) and systematic nature of modern science.
Science is changing its attitude to practice. The opposition between episteme
(knowledge production) and the board (its application) from the Greeks is
disappearing. Technology knowledge and innovation are being updated. In general,
we observe (see Fig. 1) the transition from the classical model of science, approving
the appointment of science as a reflection of the objective world in the consciousness
of the subject, to the non-classical one, which takes into account the role of cognitive
resources and further on to the post-non-classical one. This model takes into account
the subject and the practical orientation of knowledge and its utility.

Fig. 1. Development Directions of Science Patterns:
S — subject, O — object, P — practice

The specific strategies of the development of pedagogical science include
internalization, externalization, problematization and reflection.

The strategy of internalization is related to the nature of culturological
pedagogy. It offers support not only with internal mechanisms, but also cultural
studies, social, subjective, and other contexts. The culturological context is realized
through the organic involvement of social order in a scientific discipline in the form
of value standards, the complementary existence of different perspectives and
points of view; the permeation of other sciences into teaching, mainstreaming
cross-cutting relationships, and conducting cross-cultural research. For example,
“The ratio of teachers to innovation”, “Reasons for school failure”, etc.

The strategy of externalization involves bringing scientific knowledge to
teaching practice and to educational activities which that primarily emphasizes the
innovative direction of teaching as a science and determines its position in the
innovation cycle (see Fig. 2).

The strategy of problematization. We have analyzed 204 dissertations on the
basis of “Sign retrospection” analysis [3]. The comparative analysis was performed
in 13.00.08 for dissertations specializing in “Theory and methodology of
professional education in Belarus, Russia and Ukraine in the period of 2005-2009”.
It was established that innovation flows are determined by the following objectivity
concepts: preparation, readiness, vocational education, culture, etc.
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: Rn — reflection of novelty.

Pedagogical reality

Fig. 2. Innovation cycle structure

A thematic and problematization analysis of
the issue helped to distinguish two areas: (a)
in the innovation system there is an intensive
H differentiation of the subject area of research
and expansion of the object field, (b)
innovation flows based on new problems and
T research topics are improving. They are
defined by the follow ing objectifying
concepts: preparing teachers for innovation,
pedagogical discourse, a professionally
N mobile teacher, competitiveness of the future
teacher, basic pedagogical education
(bachelor's  degree), interaction in a

Fig. 3. Triangle of knowledge ideals

. ) ) multicultural environment, competent
in pedagogical science L.
teachers, individual style, gender approach,
leadership.

The strategy of reflection. In science, there are different ideals of scientific
knowledge: natural science, humanities, technology [4]. Education is a social
science and humanitarian science that focuses on the humanitarian ideal of
knowledge. It is characteristic of the science of studying humans. Recently,
however, the practice of turning to evidential pedagogy has been increasing.

This was revealed in the process of the author’s activities as a member of
the Presidium of the State Commission for Academic Degrees and Titles. The
scientific community of experts focused more on the ideal of natural science
knowledge.

It is imperative to represent all the ideals of scientific knowledge in
pedagogical models. Figure 3 shows the “ideal triangle of knowledge” in teaching
as a science. Its basis is an ideal of natural science knowledge (N), which
determines the conclusiveness of pedagogical influence. The technological ideal of
knowledge (T) is implemented both as (N) and humanitarian ideal (H). In this case,
(H) is a “censor” of the entire research activity checking it for environmental
friendliness.
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Pedagogical reality and scholars have a construct between them consisting
of interrelated issues: (E) — What is? Why? (D) — What should it be? What could it
be?, (T) — How to do it?
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NON-FORMAL ADULT EDUCATION IN HELSINKI
T. Torma

The Finnish Adult Education Centre (AEC) of the City of Helsinki strives to
maintain and to improve the ability of the adult residents to cope and to function in
our changing society. The education given in the Centre is part of a process of
lifelong learning based on the principles of liberal adult education. Accordingly, the
Centre supports the development of the personality of individuals and people’s
ability to function in communities, thus promoting democracy, equality and
pluralism. The Centre provides both general education and interest based studies,
as well as promotes self-development. The vision of the Centre in 2020 is The
Finnish Adult Education Centre will be an innovative and esteemed pioneer in adult
education, while remaining close to people.

AEC in Helsinki was founded in 1913. It has grown to be the largest AEC in
Europe in the field of liberal adult education. Approximately 75 000 people study at
the AEC and the AEC gives 100 000 lessons every year. The AEC has 110 full
time workers and 800 teachers paid on an hourly basis. The Courses are offered
across Helsinki in premises specially planned for learning of adults. In 2011 the
operating expenses amounted to 14 million euros. The Course fees cover
approximately 13 % of all operating expenditure.

The AEC is owned by the city of Helsinki and receives financial support from
the Finnish government. The Act on Liberal Adult Education applies to the
operations of the AEC. The classes and lectures are open to all, regardless of
place of residence or level of schooling. The course fees are equal for all. The
minimum age limit is 16 years and there is no maximum age limit. The courses are
offered in more than 20 different languages, crafts, visual arts, music, information
technology, social studies, cookery, nature and environment, sports and also Open
University. Other activities are public lectures, exhibitions and concerts, theatre
performances and open learning spaces. There is also a library for teachers and
students. The AEC is co-operating with universities in the field of teacher training.

During the year 2011, the Centre organized approximately 4 400 courses
and 300 lectures. Most lectures were given on topics related to social issues and
literature. The largest individual field of instruction was languages (25% of all
instruction). Instruction in other fields was distributed as follows: visual arts (18%),
textiles (13%), music (9%), information technology (8%), the Finnish language
(7%), native language (Finnish) and literature (5%), cookery and household
management (3.5%), people and society (3.5%), sports and exercise (3%),
technical studies (3%), wellbeing and health (1%), others (1%).

The Finnish language instruction for immigrants accounted for 7% of all
instruction. The immigrants were also offered instruction in social studies,
information technology, languages other than Finnish, crafts and cookery and
household management. The AEC also arranged groups where Finnish speaking
people and immigrants were together.
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The overall student age distribution was as follows: 20—24 years (3.7%), 25—
34 years (19.9%), 35-44 years (15.4%), 45-54 years (16.4%), 55-64 years
(17.9%), and 65 years and over (25.1%). Women accounted for 77% of the
students, and men for 23%.

Projects. The Centre is participating also in some national and international
projects. One of the most important national projects is co-operation in capital
region with other AECs. The result of this co-operation is the common enroliment
system www.ilmonet.fi.

The Ministry of Education and Culture has a program of study vouchers for
seniors, unemployed and immigrants. The AEC has been able to give vouchers for
hundreds of students.

International EU-projects have included for example the following: The
Learning Partnership Understanding the needs of older people, improving methods
and creating new ones, the U.N.I.C project. It focused on the issue of increasing
the engagement of both active and inactive older people (50+) onto lifelong
learning. The AEC was also involved in other EU-projects, e.g. Intercultural
Dialogue to Develop a European Identity among European Member States
(I.D.E.A.S). The aim of the project was to find methods to improve intercultural
dialogue between immigrants and the original citizens in European countries. The
EU-project SLIC aimed to give senior citizens a possibility to develop their own
skills and to find new possibilities in the period of retiring (http://www.slic-
project.eu/outcomes/handbook/index.php)

Many of the employees of the AEC also participated in international
conferences, training and events during the year. Many international and national
groups visit AEC every year.

National level. In Finland more than 1.7 million citizens (the total number of
the citizens is about 5.4 Million) participate in different types of adult education
each year. More than half of this number is made up of the working age population,
and this figure is high also in international terms. The aim is to reach 60 per cent of
the working age population participating in education by 2012 annually. To achieve
this figure, the participation base needs to be expanded and the study
opportunities of the population groups who participate the least must be improved.
The goal is to increase the study opportunities of people with no vocational
education and training or whose education is outdated, entrepreneurs, the staff of
small and medium-sized enterprises, immigrants and people aged over 55.
(www.minedu.fi)

Adult education is designed to provide study opportunities for adults. It
encompasses self-motivated education, staff training and labour market training.
The Ministry of Education and Culture is responsible for self-motivated education,
the Ministry of Employment and the Economy for labour market training and
employers for staff training.

Finland has a well-developed network of 330 non-
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associations are the oldest forms and provide the main part of the non-formal adult
education. The summer universities (a sort of Open University) and physical
education institutes are new comers in the network. It has been asked if all five forms
of institutes are really necessary, but with their different backgrounds, histories, and
profiles they perform different functions, and also reflect the pluralistic nature of the
society. The non-formal adult education institutes set up their objectives
independently and they have independent responsibility over the usage of the state
subsidy. The essential features are the diversity of curricula, voluntary nature of
participation and use of learner-based methods. Cultural studies — arts, music,
handicraft and languages — are the most popular courses, followed by humanistic
and education studies, and then social, health and physical studies.
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LIFELONG SOCIAL AND HUMANITIES
EDUCATION AS AN ASPECT

OF SELF-DETERMINATION

IN MODERN CULTURE

M. I. Vishnevskiy

The key challenges for modern social and humanities education directly
relate to the development of both a theoretical and practical outlook of evolving
individuals through the extended “representation” of social culture in the content
and organizational structures of educational programs. Our premise is that the
modern condition of social and humanities education impacts the further
development of the current culture of society and in many respects defines its
future shape by reflecting its core ideas and intentions.

When building a lifelong social and humanities education system in the
modern social context, marked by large-scale, nearly overarching transformations,
it should be kept in mind that this task is crucial. Ineffective educational efforts can
cause a new generation of people to enter independent life without good
understanding of relationships extant in society, requirements imposed on actors in
the socio-cultural process and the consequences of possible mistakes. Therefore,
developers of educational programs should be driven first of all by the need to
ensure exhaustive completeness of their content, both in terms of science and
practical life. In the case of social science knowledge, this means that it is
necessary to take into account all four major spheres of social life: material
production, and spiritual, political and social spheres, and to reveal the specific
features of each and their close interconnection and interpenetration, which, in
turn, requires philosophical and ideological conceptualization. Each of these
spheres of life and the “joints” or bridges between them are studied in the relevant
complexly structured sciences or even wider groups in science; and it is absolutely
impossible to cover this almost immeasurable array of knowledge and social
experience within the framework of general education, both in school and at
university.

Completeness of the content has therefore to be sacrificed, either by picking
learning materials relating to only some of the social sciences, man and culture
that cover certain aspects of their being, or by strictly selecting the available
content of all these sciences to ensure that the educational program reflects all
spheres of modern life and philosophy as a “core” of culture in terms of theory and
world outlook. Either of these options has its advantages and disadvantages. By
taking the first option and reducing the number of compulsory disciplines in social
and human sciences in higher education institutions or relevant subject sections in
secondary school curricula, we can help pupils and students to gain a more in-
depth knowledge of few designated arrays of content in the hope that they will use
this basis to continue their work on a self-guided basis. However, research shows
that students do not commonly achieve high degrees of independence and
performance in selecting their educational paths and in general the incidence of
this occurring is much lower in the post-Soviet cultural and educational space than
in Western countries [1].
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The second option appears to be more effective. The Belarus higher
education system is currently designing a cycle of social and humanities disciplines
that will is ensure continuity with school courses in social studies and at the same
time will provide a brand new level of integration and practical focus in these
disciplines. The division of the cycle into four integrated modules, briefly referred to
as Philosophy, Economics, Political Science and History, is proposed. Each of
them will include compulsory disciplines (Philosophy and Basics of Psychology and
Pedagogy in the first module, Economics and Sociology in the second, the Basics
of Ideology of Belarus and Political Science in the third, and History of Belarus in
the Context of World Civilizations in the fourth). In addition to the compulsory
disciplines, each of the integrated modules will include quite an extensive range of
specialized, often cross-disciplinary modules, out of which higher educational
institutions will offer students a choice of at least eight disciplines and each student
will have to choose at least four. A significant reduction in the number of classroom
sessions and a corresponding increase in the scope of self-guided work is planned.
Clearly, this brings to the fore the identification of criteria for the selection of
compulsory content. The challenge of combining three sets of criteria that are not
fully consistent with each other then arises. The first set of criteria is determined by
a personal and humanistic focus on educational activities in general. According to
these criteria, pupils and students should be taught in line with their age-specific
characteristics and position in life, their real social and cultural status and
prospects for their development in the future. The second set of criteria stems from
the current state of research in social studies and the humanities. This research
can be both discipline-specific and cross-disciplinary, differing by the degree of
commonality and by the predominant theoretical or applied focus. Also essential
are fundamental attitudes of researchers in terms of the world outlook and ideology
which influence the focus of their cognitive interests and the peculiarity of
conclusions they seek to justify. Apparently, compulsory subjects can only cover
those theories and ideas in social science, the fundamental role of which in science
and practice is unchallenged. These are not very numerous and of special interest
among them are those that can overcome discipline-specific isolation in research.
The third set of selection criteria for content of social and humanities education is
to some extent correlated with the first two and directly reflects the role played by
certain doctrines, scientific developments and ideas in the general structure of the
spiritual life of society and culture of a certain epoch. However, the concept of
culture is amazingly multivalent and even somewhat blurred; therefore it is quite
difficult to use it in a particular study. There are, however, no doubts that when we
think about culture, we mean the world of human existence. Moreover, according
to A.S. Karmin, the selection of the definition of culture is, in essence, the selection
of the definition of “human nature” [2, p. 362].

Social and humanities education is defined in this way because its general
cultural content is inseparable from the personality aspects of the being of culture.
All levels of such education target the personality of a learner, who easier and
more naturally perceives the general and essential in terms of man. When
expressed in abstract terms only, the general is not illustrative and not very
convincing for individuals. It is no accident that people with extensive life
experience rightfully do not trust the abstract general; they sense its formal nature
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and have many times confronted with the fact that abstract, purely conceptual
reasoning can be, in essence, irresponsible and can mask rough simplifications or
selfish ambitions. But when theoretical constructs related to the social being are
set out as an expression of a certain position, which carries both traces of the
epoch and an imprint of the personality of the author, we can assume that they are
based on certain grounds and deserve careful study, which could help us
understand their special, particular genuineness.

When building the content of social and humanities education as a whole,
we are ought to clearly identify a few concepts and ideas, unawareness of which
causes an irreparable loss in the general understanding of the essence of
disciplines being studied, and at the same time, the essence of phenomena and
processes of the societal life around us. This basic content should be reviewed
thoroughly, without haste; and everything should be done to enable students to
enact self-guided learning. Possibly, our current understanding of the most
important and relatively less important matters in the array of social sciences and
humanities will be revised and adjusted in the future. In particular, this will be done
by our current students; they will ride the wave of change into the future, the
relevance of which was discussed by their teachers while noting the significance
for culture of the medical prescription, “first, do no harm”.
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ANENT THE MODERNIZATION
OF UKRAINIAN TEACHERS
REFRESHER COURSE SYSTEM

V. P. Lyakhotskiy

At present, the status of the refresher course system for the management
and teaching staff of Ukraine's educational institutions as one of the components of
postgraduate education is determined by the Ukrainian education legislation. The
purpose of refresher training of the management and teaching staff is their
acquiring a system of new knowledge and forming skills within the framework of
the existing educational and qualification level, resulting in the enhancement of the
trainees' professional competence level. Refresher training of educational
management and teaching staff in the Ukraine is carried out in a systematic
fashion in the following areas: Undergoing courses at teachers' postgraduate
higher educational institutions, at advanced training departments of teacher
training colleges, carrying out methodic work on the basis of district (city) methodic
departments (centers); permanent self-education.

The structure of the Ukrainian refresher training system for educational
management and teaching staff is multifunctional and multidivisional. During the
period of its existence. it underwent substantial changes and modernization,
namely: The principal functions of the abovementioned educational institutions
were changed — from the functions of methodic centers (scientific-methodical and
coordinating) to the function of lll-IV accreditation level educational institutions
(educational, scientific and methodical, scientific, coordinating, international). At the
present stage of development of this system, it tends to create teacher training
universities, colleges and academies in Ukrainian cities and regions for the
purpose of refresher training of educational management and teaching staff
working in their respective fields.

Such changes introduced in the system of postgraduate education for
Ukraine's teaching staff foster the development of the system but leave its
problems unsolved. The problems that remain unsolved are the ones connected
with the refining of the roles and functions, with the efficiency of the refresher
training system, the training of research and teaching staff and the psychological
readiness of its members to accept educational innovations and promising
teaching experience. This training system lacks its own legal basis and complete
regulatory framework that would describe the aims, tasks and functions of
postgraduate education in detail. The understaffing of the teaching staff refresher
training system and the lack of highly professional training and research staff in
that system remains a problem. The standardized (exemplary) job descriptions and
curricula for the educational management and teaching staff refresher training
have not yet been upgraded, and there are no coursebooks and instruction
publications for the refresher courses trainees. For the purpose of solving those
and other problems, the scientists from the Ukrainian National Academy of
Pedagogical Science determined the ways and methods of adequate
modernization of the educational system as a leading factor of social and cultural
formation and successful living of a human being, and his or her further
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improvement. Like all humanity, Ukrainian society is influenced by mighty
globalization process, quick changes in life conditions and the establishment of
research and innovative types of development, by reassessment of axiological
reference points and strategies of human existence. Due to these facts, scientific
analysis of the status of tendencies and its forecasting, substantiation and
projecting of practical measures have reached a public consensus in respect of
reforming the sphere of education. That is why a White Book of Ukrainian National
Education has been created in the Ukraine on the initiative and with the support of
the National Academy of Pedagogical Science.

Let us disclose the principal ways and methods of reforming such a sphere
of Ukrainian education as postgraduate pedagogical education, namely: refresher
training of educational managing and teaching staff.

Systematic Introduction of Educational Innovation into the Content, Forms
and methods of Managing and Teaching Staff - Refresher Training. One of the
factors in the improvement of the quality of educational services is the wide-scale
utilization of information and communication technologies in the teaching process.
Being innovative, these technologies make qualitative alterations to the level of a
person's independent work, namely: they extend the volume of information being
taught; activate learning and cognitive work; promote the introduction of objective
control methods. Such (innovative) teaching systems require the active utilization
of multimedia course books and training aids, new forms of training session
organization (webinars, discussions, round tables, offsite classes, thematic
meetings, etc.), independent work, and new methods of evaluating professional
competence levels.

The Development of Onsite and Remote Model of Management and
Teaching Educational Staff - Refresher Training. Starting from 2000, an innovative
onsite and remote training model was introduced in the Ukrainian postgraduate
training higher educational institutions for teaching staff. Its characteristic features
are making the Ukrainian system of refresher training nearer to the world
standards, and promoting self-realization of every trainee. The model has a
modular structure, combining onsite training (up to 10-12 days) with remote training
that lasts for 4-6 months. The roles of trainees and instructors undergo a qualitative
change in this model. Namely, trainees have an opportunity to exchange
experience and discuss actual problems of education, to study at various specialty
courses of their choice, to attend training sessions and seminars at the onsite
stage of training and to consult, and take part in web conferences, internet forums
and chats at the remote stage. The instructors do not just play the role of a lecturer
or a leader of a seminar or a training session, but the role of a tutor, rendering
various consulting services in the process of teaching through the internet or
through an electronic educational program, e.g.: "Prometheus", "Moodle", "Web
Class KhPI", "E-Front", etc.).

The Introduction of Competence-Based and Credit-Based Approaches.
Creating a Credit-Module Training System (on the basis of European Credit
Transfer System) in the Educational Management and Teaching Staff Refresher
Training. The Credit-Module training organization system in the educational
managing and teaching staff refresher training envisages a distinct definition of the
components of professional competence of educational managing and teaching
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staff, diagnosing and monitoring their development; being based on the module
training technology and credits, it is one of the state-of-the-art educational
innovations. At present, the Statute "On the Introduction of a European Credit
Transfer System in Postgraduate Pedagogical Education” is being discussed in all
Ukrainian regions. Thereby, at present it is necessary for the Ukrainian educational
management and teaching staff refresher training system to develop the Concept
of Development of the Educational Management And Teaching Staff Refresher
Training, the Law on Postgraduate Education in the Ukraine, the Statute "On
Thesis-Based Education at Educational Institutions"”, and to create a National
University of Postgraduate Pedagogical Education with a Unified Center of
Electronic Education. The managers of regional education and science
management bodies should pay attention to and promote experimental work aimed
at the creation and introduction of innovative models of educational management
and teaching staff refresher training.

The task facing the managers of the postgraduate pedagogical education
institution is to modernize the structure and content of refresher training of teaching
staff who belong to various categories in view of their professional competence,
and on the basis of principles of various innovative training organization models
(credit-module, onsite and remote, individual), to introduce actively educational
innovations into the content, forms and methods of training and into the
organization of the training process.
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ON SOME "UNSOLVABLE PROBLEMS™
IN THE SYSTEM OF HIGHER EDUCATION
IN THE REPUBLIC OF BELARUS

N. V. Susha

The education system of the Republic of Belarus has been undergoing
serious change for twenty years since the establishment of Belarus’ national
sovereignty. When comparing the present state with the past, we have to note that
the “revolutionary” way of modernization of education aimed at both destruction of
the outdated postulates and effective new achievements has not proven to be
successful. The result of the transformation can rather be rated as negative, and
the sources expended during this period are astronomical. Despite the
improvement of the educational process with the use of modern technology
(computer software, Internet, e-textbooks, etc.), the level of attainment among high
school graduates is getting lower from year to year. In turn, the higher education
system produces an uncompetitive workforce: graduates from higher education
institutions (HEIs) are in general unable to perform their work functions properly.

The government machine responsible for managing the higher education
system is committed to "global" transformation and invariably overlooks “little
things” which, if not cured, hamper the implementation of the “global” ideas. To
illustrate this, let us name a few such “little things”.

First, higher education institutions have no right to define the form of control
of knowledge of graduates on their own, in particular, to introduce a state
examination instead of defending a graduation thesis in certain specialties [1]. This
substitution would not only reduce the shortage of teaching staff (hereinafter TS)
and hence the workload, but also save 903,166 Belarusian rubles (=110 U.S.
dollars) per graduate. Financial resources freed up on 169 specialties, for which it
is reasonable to introduce a state examination, would amount to dozens of billions
of rubles [2]. We can give the following arguments in favor of replacing graduation
theses with state examinations: (a) training specialists of the first stage of higher
education in many humanities (such as accounting, analysis and audit, finance and
credit, legal science, etc.) requires theoretical knowledge and practical skills. At the
same time, scientific capabilities can be developed at the second stage of higher
education, the Master's degree program; (b) due to the development of information
technology, very often graduation theses are prepared not by students themselves
and are, to a large degree, the products of plagiarism and compilation;
(c) members of the State Commission usually do not have an opportunity to review
the contents of a thesis in detail and evaluate it based on the student’s
presentation and reviews of the reviewer, which leads to subjective judgments;
(d) the time spent by a student to write their thesis can be used more efficiently, for
example, for enhancing the acquired knowledge at the final stage of training;
(e) there is a potential opportunity to significantly reduce the duration of training.

Second, third party members of the State Examination Commissions
appointed for private higher education institutions by the Ministry of Education are
generally indifferent and incompetent in carrying out their tasks. Organizing State
Commissions the way it is done in state higher education institutions (where only
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the chairman is a third party and commission members are full-time teachers
employed by the institution) would enhance the quality of commissions and to a
great extent keep the teaching workload in favor of full-time TS of private higher
education institutions.

Third, introducing promising professions in private higher education
institutions is nearly impossible because of the existing procedure, which, among
other things, requires written approval by a competing state higher education
institution where a training and methodical association operates based on decision
of the Ministry of Education. In order to prevent unfair competition between private
and public institutions, it would be reasonable if curricula for specialties to be
introduced in private higher education institutions are only approved by structural
units of the Ministry of Education of the Republic of Belarus.

Fourth, the statistical priority as a criterion for fitness for the type of higher
education institution (hereinafter HEI) with respect to full-time TS should be
abandoned. All known universities in the world give preference to TS who are
highly professional and well-known by their publications, scientific and practical
achievements. Teacher's professionalism is obviously a priority for training of
specialists. Students do not care about the conditions on which a well-known
teacher collaborates with the university. The main thing in this case is the teacher’s
image.

Fifth, according to laws, private educational institutions are not commercial
entities and their main purpose is not to make profits from fixed assets, but to
provide conditions for citizens to exercise their right to education. In this
connection, it seems reasonable to exempt private HEls from real estate tax, land
tax and land rent.

Sixth, the Education Code of the Republic of Belarus stipulates that all
students must be issued an academic record book and a student ID, which entails
certain material, financial and labor costs. This practice is obviously outdated. For
several years now the students of the Minsk Institute of Management have been
using an electronic student ID and can: (a) get information about their performance
and a printout of their electronic student card in a matter of seconds; (b) get
certificates for a military enlistment office, tax authorities, social security agencies,
etc., as well as information about financial settlements with the Institute in a matter
of seconds; (c) use the library.

Seventh, in its present form, centralized testing is not an obstacle to
receiving higher education even in the case of those enrollees who have no
knowledge of the majors in their chosen specialty. One of the possible ways out is
to set a threshold of points for accepting a certificate by an educational institution.
Another option is to replace graduation exams in high schools with centralized
testing (in which case the certificate will be the only document that allows
participating in the competition for admission to higher education institutions).

Eighth, it is necessary to grant educational institutions the right to use
devices for attenuating radio frequencies of mobile phones in classrooms during
classes.

Our list of problems is far from being exhaustive. Some of them can be
solved with the stroke of a pen by a relevant public official, while others require a
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Presidential Decree or amendment of certain laws or an Ordinance of the Council
of Ministers.

All the above leads us to the conclusion that it is high time to stop the stayer
race in the higher education system, all the more so since this race has no prize. It
is necessary to calm down, relax our muscles, strain our neurons and return to the
routine work of cleaning the “Augean stables”.
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PSYCHOSOCIAL FOUNDATIONS

OF SUSTAINABLE DEVELOPMENT
IN HIGHER EDUCATION

IN THE REPUBLIC OF KAZAKHSTAN

R. A. Ayazbekova
A. A. Bulatbaeva

The higher education system in the Republic of Kazakhstan has fully
adopted the modern multi-tier model of education of highly skilled specialists, at
Bachelor's, Master's and PhD levels. This shows, firstly, that the rate of integration
of the higher education system of Kazakhstan into the global education system is
high and, secondly, that it is fully involved in the Bologna process. This has been
confirmed by the creation of a new type of a university, namely the Nazarbayev
University in the capital of Kazakhstan, Astana, which represents an amalgamation
of science, education and innovation. The creation of this university and other
examples show that the Kazakh higher education system is developing and
entering the global educational space.

The prospects for the development of higher education in Kazakhstan have
been highlighted in a document developed by the Kazakhstan government called
the “Concept of Education in the Republic of Kazakhstan (2004-2015)” [1]. As a
document, the concept is a scientific-theoretical and methodological instrument
which defines the goals, objectives, structure, content and key strategic areas for
the development of education in Kazakhstan. The main aim is to provide high
quality higher education by further democratizing education management, updating
the content of education and improving the quality of training. One of the main
challenges faced by higher education is to improve the system of management of
higher education institutions in line with demands of an open democratic society.
Innovative change in the education system in Kazakhstan, and the development
and deployment of new learning techniques and new information technologies
within it require that a modern university should respond to and solve new
challenges in a timely manner. By 2015, the National Innovation System should be
operating to its full extent and as early as by 2020, it should have produced results
in the form of developments, patents and ready-to-use technologies to be
introduced to the country [2].

The adoption of the law “On Education” has created a legal framework for
building an effective system of continuous higher professional education. A new
paradigm of higher education has emerged. This paradigm requires giving new
meaning to the content of higher education, recognizing the new role of higher
education and considering students as individuals and future professionals who
need not so much to acquire knowledge, which is important in itself, as to master a
technique of world cognition, absorption and practical application of the knowledge
acquired in a higher education institution [4].

In Kazakhstan, the market economy has led the higher education system to
a new environment where everything is subordinated to competitive forces. An
important effect of the influence of the market on the Kazakh higher education
system is the emergence and growth of non-state educational institutions offering
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different types of training programs and educational services [5]. Let's give an
example: in the 1990/1991 academic year, there were 55 higher education
institutions in the whole of Kazakhstan. Today, in just one city, Aimaty, there are 53
different higher education institutions, namely, 19 academies, 28 universities and 6
institutes [6].

Post-Soviet reforms have significantly changed the psychology of Kazakh
citizens. This is particularly true of attitudes toward the choice of profession as a
major factor of career success and financial well-being, and not just for the purpose
of receiving a higher education diploma. In other words, priority has been given to
the formation, establishment and development of educated, creative, conscious,
and morally and physically healthy individuals. To this end, all educational
institutions, including higher education institutions, seek to create conditions for
multi-dimensional, creative activities for students, and also for the use of special
forms of training for gifted pupils and students. Thanks to a new mechanism of
state support, students of both regional and national universities can currently
receive education in the best European universities during a semester.

Science will become an integral part of the educational process, a necessary
element of training professionals. Therefore, educational and scientific
organizations and technology parks are currently being created to enable
cooperative research by universities and other organizations [7]. It should be noted
that the present multi-channel system of financing of higher education in
Kazakhstan also indicates that higher professional education is regarded as a
value. The idea of international cooperation has changed. The Kazakhstan Institute
of Management, Economics and Forecasting, followed by the Kazakh-British
Institute, the Kazakh-American University, the Kazakh-German University, the
Kazakh-Turkish University and others were all opened before the establishment of
the aforementioned Nazarbayev University in 2001. These higher education
institutions utilised American or European training programs. Each year, young
Kazakhs have the opportunity to study in prestigious universities in the U.S., U.K,,
Germany, etc. under the Bolashak program initiated by President Nursultan
Nazarbayev, the president of Kazakhstan. In other words, the younger generation
of Kazakhstan enjoys academic mobility and freedom of choice in higher education
institutions and professions. Moreover, higher education institutions undergo
specialized international evaluations, which, certainly, contribute to the quality of
education.

The new values and new mission of education exacerbated the problems
faced by the higher education system, which then led to a reform of higher
education in the country. This reform created the psychological background against
which a new “personality” could be developed in a student — one that is active,
creative and capable of standing up for their rights. This is evidenced by actions of
students who succeeded in forcing the resignation of the Minister of Education and
Science, and by an enhanced political and environmental student culture that
includes active participation in election campaigns, the establishment of youth
parties and movements, participation in environmental activities, etc.

In our opinion, the major psychological prerequisites for sustainable
development include: (a) attitudes of the public towards perceiving higher
education as a value; (b) an active interest in and need for learning professions
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which are in demand; (c) the ability of teachers and administrators in higher
education institutions to restructure training in accordance with demands of new
socio-economic and political situations; (d) the development in students of a taste
for freedom of speech, equality between all people, and a recognition of the duties
and rights of each individual; (e) the development in teachers of the sense of
confidence in their abilities instead of a feeling of being unnecessary, which was
the case in the 1990s; (e) the opportunity for self-fulfillment and self-assertion of
teachers, and development of their ability to compete in the professional sphere,
etc. It should be noted that it has been gradually realized that investment in
education and return on it are not necessarily directly correlated. An approach
where this important activity is treated as a consumer-based activity and not a
producer-based activity is no longer relevant and has to be discarded, since higher
education produces a special product - well-trained, highly skilled professionals.

We believe that these psychological prerequisites contribute to the
sustainable development of higher education at least as much as economic
factors, which, in turn, ensures the quality of training. In other words, sustainable
development of higher education in Kazakhstan means competitiveness and
prestige. The prestige of a higher education institution is provided by high
qualification of the teaching staff, deployment of modern educational technologies
and the high level of research activity. The more prestigious a higher education
institution is, the greater are opportunities for acquisition of students (“customers”),
whose tuition fees are one of the sources of finance. Therefore, the present stage
of development of higher education in Kazakhstan is characterized by dynamic
development in the context of the key global trends.

Today, the Kazakhstan's higher education system and human capital are
regarded as a criterion of the level of social development and the basic
components of the lives of individuals and society.
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HISTORICAL STAGES
IN THE DEVELOPMENT
OF LIFELONG EDUCATION

N. A. Lobanov
Having stepped on the
escalator of lifelong education,
man has doomed himself
to being a perpetual, under-trained student

It is relatively recently (in the 1950s-1960s) that the social phenomenon of
lifelong education (hereinafter LE) became a subject of scientific interest and a
self-contained subject of study. It has a long prehistory and a short history, but
nevertheless we believe that this is qualified for being periodized, not only due to
its global significance and spread, but also because it has changed our
understanding of the constancy of the "exchange value" of education, while
education itself — knowledge, skills, abilites — has become a competitive
commodity on the labor market, just like cars and vacuum cleaners, and therefore
(or by virtue of this) it begun to be seen as a "non-durable product".

Issues of periodization — be it the evolution of the Earth's fauna, the history
of the state, the development of space or other topics — have always been
fundamental for a researcher seeking to understand the inner nature of
phenomena and the processes under study, their sustainability in time and space,
the scale of its manifestation, anticipated future changes and the impact of this
change on the social and/or technological development of society. It is precisely
the role of periodization that enables a researcher to see the place of a
phenomenon or process they study in the time span of other processes or
phenomena and then try to "pave" a route to an expected future. Attempts to
periodize LE have been made by both Russian and foreign scholars, and each of
them used a "temporal gauge" of their own. According to some authors LE
originates in early world civilizations, while others believe that LE emerged with the
development of the industrial society. Periodization of social processes always
bears the imprint of the author's vision. It is a reflection of the conceptual view of
the researcher or researchers, an invitation to reflect on the substantial and
temporal structure of the social process under study. At the same time, the
periodization of social processes is a prerequisite for understanding them in time
and space in a systemic way.

In all industrially developed countries, education, which increasingly gains
the features of LE, becomes a strategic resource that determines not only the
competitiveness of a country on world markets, but also its economic
independence and national security. LE has rightfully been mentioned in the
context of global processes. All of us are involved in this global process to one
extent or another, although many have not yet fully realized the importance of the
change. Twenty years ago, J. Naisbitt identified eleven global trends (megatrends)
in world development (using the example of the USA) which do and will define the
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development of the entire world community'. Without discussing why lifelong
education was not included in this system of global trends, we find it possible to
supplement his classification with a twelfth megatrend: from the traditional system
of education (education for life) to LE (education throughout Ilfe) According to the
felicitous expression of J. Naisbitt, "trends, like horses, are easier to ride in the
direction they are going". Understanding the global nature of LE as a historically
conditioned trend that displaces the traditional education system in the educational
space is an inherent basis for our conceptual approach to the periodization of LE.
One of the first attempts to analyze milestones in the creation and
development of LE was made in Russia by V.G. Onushkin, based on foreign
experlence His perlodlzatlon was based on a chronological principle that enabled
him to identify four stages in the development of this process: (1) the problem was
considered in the context of adult education as compensation for deficiencies in
school education or gaining additional knowledge required for life (daring from the
1950s to the beginning of the 1960s); (2) advanced training (the 1960s); (3) LE
asnecessary for "job qualification", i.e. cross-sectoral qualification (late 1960s); and
(4) emphasis was placed on "life qualification”, i.e. education as a means of
increasing the "human capital" of this social group. Without looking into the author's
views on the matter in detail, let us note that this periodization treated LE not so
much as a process but as the development of the conceptual views of foreign
scholars, and the short duration of the identified time intervals blurs the proposed
limits of the stages. Meanwhile, some issues of periodization were reviewed in
works by A.V. Darinsky, V.N. Turchenko, A.P. Vladislavlev, E.P. Tonkonogaya, etc.
The most detailed periodization of conceptual ideas about the development of LE
based on understandlng of LE as a social phenomenon was offered by
V.G. OSIpOV His work encompasses a longer period and has a four-part structure:
(1) initial ("constating") stage (from the late 1950s to the mid-1960s) describes the
prehistory of the concept of LE and still remains within the limits of adult education;
and (2) the "phenomenological" stage dating to the second half of the 1960s. At
this stage, LE is considered as a separate phenomenon and begins to be
conceived theoretically, and UNESCO introduced the term "lifelong learning" into
the scientific use. At (3), the third stage in Osipov's periodization, there are no clear
limits, but it is defined as a methodological stage and is, in fact, close to the
previous stage. In that period, international LE research centers were established
and the matter of LE began to be attended to by the Council for Cultural
Cooperation of the European Council, the Organization for Economic Cooperation
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and Development and others. The fourth stage (4) represents "theoretical
expansion and concretization" (from the mid-1970s to the early 1980s). At this
point the concept of LE spreads to different sectors of the economy. This
perlodlzatlon was discussed in more detail by the author in cooperation with
V.l. Gudanis'. In the same paper, the authors extended the time span of the
periodization (the late 1980s and early 1990s to the mid-1990s) to add a fifth stage (5)
which was conventionally referred to as the "stage of the practical application of LE".

However, since the time of this publication, the rate of the territorial and
sectoral spread of LE in the world has accelerated many times, which can be
vividly illustrated by the number of Internet pages (on Yandex, a Russian-language
search engine which is the most popular website in Russia) with hits for terms from
the Lifelong Education chtlonary [6]. The term "Lifelong Education" featured on 6
million pages in January 2011 while just eight months later in August of the same
year this figure had increased to 32 million pages; the term "Lifelong Education in
Russia" during the same period accounted for 3 million pages and then 18 million
pages, respectively, and so on (see Table). Over the years, the understanding of
the theoretical and practical issues of LE have become deeper. All of this enables
the author to once again turn to the question of periodization and propose a new
approach to the periodization of LE, which not only captures the steps taken in this
area in the past, which was typical of all previous classifications, but also continues
its time span into the future:

Stage 1 — Empirical — is characterized by the desire of researchers around
the world acting independently of each other to explain the phenomenology of LE
and describe its contours (mid-1950s to the mid-1980s);

Stage 2 — Scientific — is characterized by the essential completion of the
concept of LE and its social and economic role in national and international
development (second half of the 1980s to the 2000s);

Stage 3 — Organizational and systemic — is characterized by the completion of
the development of a global system of LE and the creation of national state systems
of LE as holistic systems of education (the beginning of the 2000s...). This is the time
in which we live and act as both actors and creators of this process. Certainly, the
time limits of the creation of national state systems of LE will vary widely, but
industrially developed countries will have an insignificant dispersion variance;

Stage 4 — Global system — is characterized by the transition from the
universal right of C|t|zens to education to the universal right to lifelong
education (after 2020- 2025) Being preoccupied with discussions of whether our
society is a postindustrial society, an information ("third wave") society, a
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"consumer society" or a society of "ecological suicide", we have missed the change
from one era in the education of mankind to another, with one "educational
civilization" having started to displace the other. The country that will be the first, or
one of the first, to shift to universal lifelong professional education (and the Soviet
Union was once exemplary in this respect by being the first nation in the world to
make the unprecedented shift toward universal literacy) will securely become a
world leader in scientific, technical and social development, but first of all, it will
secure the sustainable growth of its economy and the well-being of the population
and ensure national security. Countries and international communities cannot but
understand the significance of building a new system of education that puts them in
the first rank of the international development1. The road is long and in Russia, in
our opinion, it may take between 10 and 20 years to make achievements in this
area. However, the issue should be addressed not tomorrow but today. We should
immediately begin to develop a national government program under the title "On
Phased Transition to Universal Professional Lifelong Education".

Table
Number of Internet pages (on Yandex, a Russian search engine)
with hits for the terms listed in the Table
at the end of the month, 2011

Areas of lifelong e b Number of pages, min Adgls

education (key words) March April May June July
ary ruary t

Lifelong education 6 6 6 5 6 6 30 32
Lifelong education in 3 4 4 3 4 4 18 18
Russia
Lifelong  professional 3 3 3 3 3 3 8 8
education
Lifelong  professional 2 2 2 2 3 3 7 6
education in Russia
Lifelong learning 4 4 4 7 5 5 17 17
Lifelong self-education | 0,248 | 0,252 | 0,262 0,249 0,285 0,271 0,725 0,757
Non-formal lifelong | 0,318 | 0,284 0,310 0,276 0,310 0,309 1 1
education
Informal lifelong | 1,763 | 1,858 2,085 1,738 2,428 2,475 2,988 3,357
education
Lifelong adult 2 1 1 1 1 1 6 6
education
Lifelong teacher 2 2 2 1 2 2 5 4
education
Lifelong economic 3 3 3 3 4 4 9 9
education
Lifelong medical 3 2 2 2 3 3 7 7
education
Lifelong  engineering 3 3 3 3 3 4 9 9
education
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2011 r. / ben. roc. nep. yH-T uM. Makcuma TaHka; nog Hayy. ped. A. B. Topxosoi, 3. C. Kypbbiko. —
MH., 2011, c. 91-94.
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THEORY AND HISTORY OF CONTINUOUS EDUCATION

TOPICAL PROBLEMS OF MAKING
THE SOCIO-CULTURAL SPACE OF STATES —
MEMBERS OF CIS. ABSTRACT

K. A. Pshenko
M. S. Yakushkina

Adult education due to its flexibility and efficiency is the field of education
that can contribute to solving political, social-economical and cultural conflicts. On
basis of theoretical analysis authors have singled out models of socio-cultural
institutions by subjects of collaboration. Network communication is regarded as a
new form of cooperation. It is considered as a system of connections, that helps
create and apply new innovative models of education content, education economy
and education management. In the last part perspectives of network’s structure for
lifelong learning are observed. Cooperation of socio-cultural institutions in the
context of making and development of educational space leads to structure of new
type directed to union of resources of different institutions and states.
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LIFELONG EDUCATION
FOR SUSTAINABLE DEVELOPMENT
WITHIN THE AXIOLOGICAL PERSPECTIVE

U. Ostrowska

Introductory notes. The dynamics and the range of changes in all spheres
of the modern world represent a complex task and a challenge for lifelong
education in the context of sustainable development. When referring to this broad
issue in the axiological perspective, we can see that special attention is paid to the
modern personality being positioned within these changes and acting as an initiator
and a performer. While acting within the space of the axiological anthroposphere,
an individual involved in the educational process acts as their creator and
implementer. The recognition of the right for life and creative development puts
people at the center of attention of various scientific disciplines involved in lifelong
education for sustainable development (see Fig. 1).

PERSONAL ACTIVITY
IN DIFFERENT ASPECTS OF LIFE

TASKS AND CHALLENGES DYNAMICS AND SCALE OF
OF FUTURE CONTEMPORARY CHANGES

~———

Pic. 1. Continuous education for sustainable development in the context of personal activity
in different dimensions of life of participants, dynamics and scale of contemporary changes
as well as tasks and challenges of future
Source: Own conception

Axiological dimension of lifelong education for sustainable
development. Education from its very beginning is a process rooted in the
richness and diversity of the incomprehensible world of values. A personality, being
a value that promotes axiologization of the world in the course of lifelong
education, feels its own value at the same time. For complete and harmonious
development, people require conditio sine qua non for many different values.
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During one’s lifetime a person goes though a number of changes in one’s value
preferences, their quantity, grade, value, rank and importance. The values
preferred by a person form a hierarchical system in which certain values are above
others. As a rule, one of the values is positioned on top as the most important for
an individual as summum bonum.

Occupying a certain place in the anthroposphere, a person poses new
objectives, moves on to reach certain targets, tends to something, focuses on
something, providing some evidence and showing the extent of one’s potential.
These steps are called “axiological transcendence” (from Lat. transcendere —
“transfer”, “go outside”). This takes place, in particular, due to the preferred and
feasible values a person addresses beyond the limits of status quo reached in the
course of one’s existence, aiming within one’s ontogenetic development at
something more and consistent, striving to achieve these intentions. Here we refer
to the results of our own research on the topic of dignity. Based on our research,
we formed the concept of “homo transgresivus”. Within this concept we treat a
personality as a phenomenon of the project or transcendence, taking actions due
to education (Latin education from “e-ducare” — “keep up”, “go outside”) the product
of one’s own development (see U. Ostrowska, 2004, p. 249-252). This
measurement of human potential testifies to one’s humanism and is significantly in
line with the process of lifelong education for sustainable development. “The
essence of human nature implies one’s transcendence, constant overcoming of
oneself and going beyond one’s own limits, always “to” and always “for the sake
of”, overcoming oneself, forming a human being, not only for oneself
(W. Strézewski 1992, p. 40). In fact, a person exists not only for oneself, but also
for realizing one’s potential, existing for others, for the world. Every rational human
being has the ability to test one’s value. However, the environment in which people
live, the educational processes he/she participates in, as well as one’s own activity
is projected on whether this ability is implemented to some extent and scope, or
vice versa, remains unnoticed and lost. Of course, in order to perceive one’s own
value, we should be open to the world of values, avoiding, however, a non-critical
approach to everything you encounter on your path of knowledge. The most
important of all things is that the activity of a man in the world has to be
characterized by courage and responsibility, together with axiological sensibility
and sense of dignity, both one’s own and inherent to others. The way to feel the
value of oneself in lifelong education for sustainable development is interrelated
with the world of values. Following this path is neither easy nor simple, especially
due to the inevitable meeting with various paradoxes, as well as the necessity of
making difficult decisions without being sure that the best possible choices are
available at the moment and in the future. So you are likely to return, which,
however, does not necessarily mean a waste of time, as these experiences enrich
us and give us a chance to “root oneself”, to build a solid foundation under your
feet and to a certain extent, to get a feeling of security. Above all, however, these
pathways can lead to significant and essential dimensions, especially when
responding to the ever-urgent calls by Socrates — «gnoti seauton” (get to know
yourself). For still few people start the genuine way of researching themselves and
figuring out who they really are. Meanwhile, man is the only creature that can
sense its value. But only if a person really wants to rely on his or her intelligence,
the telos of which is unknown to him or her, and if one can efficiently use one’s
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mind, the boundaries of which are endless, then surely one can understand the
nature of the forces that shape one’s destiny, and further develop the basis of
intervention into architectonics, at least to a certain extent, being a person that is
constantly seeking, a creative doubter and a permanently improving personality.
For in order to successfully and responsibly respond to issues and challenges of
the future, we should, of course, first of all wisely form ourselves in synergy with
these issues and challenges, forming the corresponding intrinsic and axiological
competences. This approach is necessary for many reasons, first of all, and in
particular, in order to prevent imbalances between the increasingly modernizing
world and modern man, stumbling at the barriers of understanding ourselves and
others (see Figure 2).

, GLOBAL

>

NATIONAL

LOCAL

Pic. 2. Continuous education for sustainable development in the spatial aspect
Source: own conception.

At the crossroads of civilizations, cultures and religions the most significant
thing is to recognize, implement, strengthen and enrich the highest values common
for all civilizations, cultures and religions. Participation in lifelong education for
sustainable development creates the opportunity for creative development of a
personality conscious of the surrounding reality as an “unfinished” structure and a
space to be populated and enriched, filled with new values, bearing in mind that in
terms of personality something having a social scale and image is reflected in
different ways. Thus, social perspective is the background penetrating to a different
degree and extent to the individual aspect of a personality.

Conclusion. The issue of lifelong education for sustainable development at
the beginning of the 21% century claims priority status for many reasons, growing to
the scale of a universal and fundamental issue. First of all, due to the reason that
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the idea of EDUCATION FOR SUSTAINABLE DEVELOPMENT is the desire to
achieve a synergistic balance between man and social and economic benefits, as
well as cultural heritage, including respect for cultural diversity and the diversity of
humanity, which are part of the natural resources of our planet. However, the issue
under consideration, being increasingly essential, gives rise to more questions that
require careful consideration and special attention. Of course, lifelong education for
sustainable development, based on a solid axiological foundation, makes it
possible to meet the challenges of humanity not only within this range (see Fig. 3).
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Pic. 3. Constitutive values of continuous education for sustainable development.
Source: own conception.
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Meanwhile, the idea of lifelong learning suggests that the decisions related
to the quality of the world and its future should be taken by those who, in the
context of thinking about others, do not lose focus on themselves. In other words,
we speak about the preference for interpersonal mutuality, which creates the
possibility to open, understand, implement and enrich one other, without
jeopardizing one’s own dignity and the dignity of others.
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"A VICIOUS CIRCLE
OF LACK OF INNOVATION"
AND PROBLEMS OF EDUCATION

E. A. Lutokhina

In the current state of development of the global economy, one of the major
drivers is creative and innovative work, and the main representative of manpower
is a creative, innovative worker.

In our opinion, creative and innovative work can be defined as an activity of
an individual which uses their creative and innovative capabilities as the primary
means of production to generate, create and competitively reproduce new, socially
significant intangible or tangible benefits.

The main features and characteristics of creative and innovative work
include the following: (a) the active use of creative abilities of a subject of labor
during the course of work; (b) an ability to see, formulate and analyze problems
that require non-standard solutions; (c) flexible thinking, an ability to switch, adapt
to and be independent of circumstances; (d) a desire and ability to generate out-of-
the-box ideas; (e) critical and self-critical judgments; (f) a high degree of interest in
the cause and subject being learned, and a deep preoccupation with creativity;
(g) inner contradictions (on the one hand, this work means active mastering of
something new, but on the other hand, a worker has to break existing stereotypes,
skills, habits and abilities during the course of the same work ), etc.

Not only direct but also reverse correlations between the components of the
creative and innovation economy, involving possible adverse effects, add up to a
chain of dependencies which can be called "a vicious circle of lack of innovation".

A "vicious circle" reflects the situation where the underdevelopment of one
link of the innovation economy causes the next one to be underdeveloped too, and
so on, thereby creating a circular dependency. As a result, this can create an
aggregate lack of innovation development in the national economy, which in the
context of globalized competition can lead to serious problems in terms of
economic security, not only for individual business entities, but also for the country
as a whole. In our opinion, the sequence of dependencies in the "vicious circle" is
as follows: lack of creative and innovative development of manpower — insufficient
creative and innovative efforts — lack of innovation result — lack of motivation and
incentives — persistently low level of production and economic efficiency — low
income — and again, a lack of creative and innovative development of manpower
(i.e. the circle is closed).

Lack of creative and innovative development of manpower as an initial link in
our "vicious circle" means an underdeveloped ability to search for, create and
implement new socially significant, tangible and intangible benefits (technologies,
facilities, raw materials, energy resources, new products, forms of production
management, management methods, etc.). Even where such abilities exist, they
must be adapted to the characteristics of modern economic processes, and
correspondingly directed and developed.

According to the statistics of the Republic of Belarus, when describing the
innovation processes in 2010, industrial respondents cited inhibitory factors such
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SUSTAINABLE LEADERSHIP IN L.L.L.
AND THE PROCESSES OF EMPOWERMENT

R. Albarea

In contemporary reality, the paradigms often referred to are the paradigm of
complexity, which is an interpretative figure of Modernity and the paradigm of
sustainability, which emerged from Post Modernity or Late Modernity (Cowen,
1999). They are, or seem, paradoxical terms, but their dynamic relationship leads
to an essential need for educators: sustainable management of complexity.
Sustainable leadership undertaken by educators fits into this scenario: it is the
opportunity for those who have the educational tasks of creating the future, in
addition to conserving and selecting the past.

What is sustainable leadership? Sustainable leadership allows education
leaders to create and take care of the future, while conserving and selecting the
past. When change has only a present or future tense, it becomes the antithesis of
sustainability. Sustainable development respects, protects, preserves and renews
that which is valuable from the past and learns from it in order to build a better
future. Thus, past environments, endangered species, cultural traditions,
indigenous knowledge and collective memories are preserved and defended
because they are valuable in themselves (the ontological dignity of life) and are a
resource for meaningful learning and improvement of living conditions.
Consequently, sustainable leadership is defined as the ability perform the creative
recombination (Hargreaves, 2007) of past, present and future projects. It allows for
forgetting what is not needed (Organisational forgetting), omitting the superfluous
(Organised abandonment), selecting (purging) as well as the capacity for recovery
(resilience).

How to achieve sustainable leadership effectively.

Firstly, it is achieved in asymmetrical educational relationships and power
relations, different from the states of dominion (M. Foucault). Educational
relationships (intrapersonal and interpersonal) are asymmetric relationships and
are, in fact, power relationships that should not result in domains of power. They
distinguish themselves from domains of power because they leave room for
relationship games, intelligent mediation, the rules of law, methods of management
and governance, personal ethos and personal testimony (of the citizen, the
educator), care of the self as a practice of freedom (Albarea, 2006). Only by
exploring the multiple meanings of citizenship (which are linked to set and multiple
meanings of subordination and of “minor”) can the relationships between unequal
powers evolve into relationships between different people, achieving forms of
equity that are relatively stable, but dynamic at the same time.

Secondly, sustainable leadership is achieved with the management of
memory, memories and forgetting: it is an “educational neglect’, in particular:
(a) dissipation. It is an even defined accidental and it occurs when new knowledge
comes into the organization, but there is no will or way to make it stick, transfer it to
others, or embed it in people’s memory, so that it lasts a long time and helps the
organization to stay effective. Dissipation can be prevented by passing on new

61



knowledge and sharing it. This is something that charismatic leaders find especially
hard to do. All these leaders refused to face the facts of succession;
(b) degradation. 1t occurs when well established knowledge is accidentally lost.
Degradation amongst professionals is common when there is a turn over of critical
personnel and their inability or unwillingness to create collective knowledge;
(c) suspension. While a lot of organizational forgetting is accidental, some of it is
quite deliberate: it is important to drop the rest. Organised abandonment is called
for when practices are tailing off in effectiveness and/or when they impede or
crowd out the introduction of ones that are superior. A systematic process is
required. Although it is rarely easy to forget, organisational abandonment makes
certain kinds of forgetting not only feasible, but also deliberate and desirable;
(d) Purging. Sometimes it is important to forget, or at least to unlearn some of the
things we have retained and remembered. Poor practices, bad habits, old ways of
doing that do not meet the needs of new cultures or new times: all these are ripe
for organisational purging. Selecting or unlearning old practices or attitudes and
approaches in which we feel effective or secure about is neither comfortable nor
pleasant. Nonetheless, all changes involve loss (this is also an existential theme).
Some purging of organisational memory is not productive, however. On this
subject, two issues are central: “have the areas of unlearning been diagnosed
correctly, and is this unlearning educationally desirable or just politically
expedient?” and “is the process of knowledge conversion, of replacing unlearning
with new learning, managed in a supportive or traumatic manner?” Sustainable
leadership, empowerment and change connect the future to the past through
coherent and congruent (Carl Rogers docet) life narratives (Bruner, 1996) and
generating words (Freire, 1973; Freire & Macedo, 1995). This conjunction also
takes place through resilience.

This term belongs to the physical terminology of materials that defines the
physical capacity of a body to not exceed the elastic limit after a deformation; in
other words, it is to resist a shock, absorbing kinetic energy without breaking. From
a pedagogical point of view, this means that it is the ability to enable positive
reorganisation of one’s life and to behave in a socially acceptable way, in spite of
critical experiences, which could in themselves, lead to negative outcomes. It is a
multidimensional phenomenon that involves the human capacity to adapt to critical
and disturbing conditions without being overwhelmed. It involves resilience and
maintenance of certain faculties of thought and action, the ability to forget and to
select what is not needed for the moment and can therefore be put aside and taken
up later; it includes falling and rising again, and so on. An educator is always
someone who has to learn to accept “how to lose”, to deal with defeat because it is
“irrelevant” (Bertin, 1977, p. 5-6). What seems important to underline is that human
resilience is not merely an attitude of resistance. Human resilience allows the
construction, or rather the reconstruction of a new and positive life path that does
not remove pain and wounds, but which on the contrary, uses them as a base from
which to start. It is, if you like, the potential of one’s limits and acceptance of one’s
contradictions (Albarea, 2006, 2008). This translates into Paulo Freire’s forms and
processes of conscientization (critical consciousness) on the one hand, and
Foucault’s exegisis of the self (2003) on the other. We then have a form of resilience
applied to sustainable leadership, seen as an alternative involving remembering
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(semantic memory and episodic memory), the selecting of memories (even painful
ones), the temporary or definitive oversights and the insights for the future.

Thirdly, sustainable leadership is achieved by resuming Paulo Freiere’s
conscientization, using his generating words applied to the here and now.
Keywords are: Democracy (representative, formal, substantive, community)
Training, Education, Bildung, Paideia, guided self development (B. Schwartz), LLL
(as specified by the European Commission in Lisbon or CERI-OECD),
internationalisation and globalisation, antinomies (eg. sustainable creativity), etc. It
is a question of exploring these terms in context: knowledge and linguistic terms
(Panikkar, 2007) are always ion context and depend on the cultures and social
groups they belong to. Bruner’s spiral path can be used in context; by working on
text and context (highlighting interdependencies between variables according to
the paradigm of complexity), on focus and background, on the antinomies, on the
threshold level (lvan lllich) and exploring the potential of limits. Only by working on
one’s own limits and frailties can we obtain sustainability in education and
sustainable management in education processes.

Antinomies (Albarea, 2006; 2011), are an expression of sustainable
management in education; they express themselves in an unresolved dialectic

between opposites, sometimes self-ironic and paradoxical
(detachment/involvement, autonomy/dependence, delay/immediacy,
convergence/divergence, authority/freedom, creativity/sustainability,

intentionality/unpredictability in the educational process.

(Sustainable) Technologies of the self as empowerment. The aim is to
bring together the educational dimension of sustainability and sustainable
leadership with what Foucault calls the technology of the self or the exegesis of the
self, so as to arrive at a reformulation of the concept of empowerment. Technology
of the self should be seen as a set of voluntary and contemplated practices (which
are based on exercise and meditation) by which men not only give themselves
rules of behaviour, but also endeavour to transform themselves, to change their
very inner- being and make their lives a work of art.

Foucault states that already in the Greek tradition, even before Plato and
Socrates, there was a complex technology of the self that was in relation to
knowledge, be it a special knowledge or the search for a global access to the truth
itself. It deals with rites of reflection, awareness and purification so that the
exegesis of the self becomes coextensive with self-care, with respect to the art of
living and life itself. Technology of the self is welded to the concept of
Empowerment. Hence, the attempt to find a dynamic and antinomic relationship
between the classical concept of lifelong education (Paul Lengrand, Bertrand
Schwartz, Edgar Faure. Paulo Freire, Paul Bélanger) and Ceri-LLL advocated by
OECD. It is a sort of mutual fertilization between technologies of the self and
technologies of doing (“agency”), proposing a new approach to empowerment,
according to the paradigms of complexity and sustainable managent (Bottani,
2010).
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LIFELONG SELF-EDUCATION:
A CONCEPTUAL SOLUTION

V. A. Tolkachev
G. I. Pismensky

The conceptual solution of the scientific and educational problem of “lifelong
self-education of an individual” requires that its relevance and problematic nature
be substantiated first.

Systemic learning by an individual on a planned basis in the public system of
higher and postgraduate education is rather problematic for known reasons.
Therefore, an individual can only maintain the required level of professionalism
throughout their life if they educate themselves in a purposeful and systematic way.
Self-education can be successful if it is pursued in a scientifically proven, rather
than “existential” way, which in turn requires that an individual be provided with
relevant, effective tools. These tools can be developed as part of a conceptual
solution to the problem of “lifelong self-education of an individual”.

A conceptual model for managing self-education of students was developed
in a monographic research [1]. The model contributes to providing future
professionals with relevant tools for “self-management” of self-education
throughout their lives and is based on the well-known notion that personality is
formed in the course of life activity, including educational activity. Consequently, if
a student learns the scientific basics of their self-learning activity with the help of a
teacher in the course of the educational process, then he or she, as a professional,
will apply these tools in their life in the future.

Let us define the concepts of “self-education of students” and “management
(self-management) of self-education” before setting out the essence of the concept
developed. Self-education of learners is a didactically founded, self-reliant
cognitive and transformational activity of learners aimed at preparing them for self-
education, implementing it in the educational process, and at building and
developing certain competencies for the purpose of achieving life-related and
professional goals in a creative way, which is undertaken both in and outside the
classroom with the effective guidance of the teaching staff. Management (self-
management) of self-education of learners is a process and a result of the creation,
maintenance and development (through the implementation of didactic functions)
of conditions necessary for developing projected competencies, traits, qualities and
attitudes in learners that contribute to their growing into active actors of educational
and professional activities (including self-education). Building on these concepts,
we are able to identify the following notions which describe the concept of “lifelong
self-education of an individual”:

First, by his nature, man has a self-propelled force of self-development, that
is, the force that promotes his development on its own basis throughout life,
including in the course of pursuing and managing self-education. This is a kind of
creative tendency of the human organism to behave in such a way as to support
and develop oneself in accordance with the requirements of life and activity, to
assert and improve oneself;
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Second, it is necessary that in the course of pursuing and managing self-
education, an individual proceeds from self-cognition and knowledge of their
personal, social and professional needs and psychological capabilities;

Third, successful management of self-education of learners is possible, but
only if their teacher has good knowledge of their abilities and capabilities.

Another important aspect is a focus on the creation, maintenance and
development of a psychological and pedagogical environment enabling
management and self-management of self-education. This, in particular, includes
conditions associated with the solution of problems such as why to teach, whom to
teach, what to teach, and who is to teach?

In order to create, maintain and develop the above environment for
managing self-education of learners, the Modern Humanitarian Academy, in
particular, focuses on developing individual paths of self-education for students,
preparing “self-teaching” guides, leveraging the problem-based, developing and
game-based learning, and also ensuring that students master the educational
content in a holistic, systemic manner and foster their abilities for reflection and
self-reflection.

The basic meaning of the concept of management (self-management) of
self-education, which systemizes the aspects described above, is its goal, which
acts as a link enabling effective functioning of all the notions of the above concept.
This goal is reflected in tasks being solved, the purpose of which is to teach
students how to self-learn effectively and with interest; to encourage them to build
and develop subjectively meaningful personal, social and professional
competencies based on relevant knowledge and skills; to motivate them to develop
creative traits and qualities of character, attitudes to themselves, other people,
work and studies that would contribute to achieving harmony with themselves and
society.

The concept of management (self-management) of self-education is based
on didactically sound regularities and principles. Important didactic regularities
include the following: (a) the relationship between the goal and motivations for
teaching and learning, including self-learning; (b) transforming a student from a
recipient of learning into an active actor of learning, including self-education;
(c) relationships between all components of the self-education process (motivation
and purpose; content; procedure; control and assessment; and correction); and
(d) development in students of “parallel” competencies related both to mastering
educational material and developing these competencies for self-education, etc.

The conceptual solution of the pedagogical problem in question was
implemented in the Modern Humanitarian Academy by including a discipline
entitled “Teacher-Guided Self-Learning of Students” in the Bachelor's Degree
Program in Teachers’ Training.
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GENERATION NEXT.
EDUCATION NEXT.
TEACHER NEXT?

Ye. V. Astakhova

Frequent use of popular terms, as a rule, leads to the devaluation of their
meaning: people who use these terms stop thinking about their meaning.
Unfortunately, something similar happens with the English phrase ‘lifelong
education”, which is usually translated as “education throughout life” [1, p. 55].
Today, it is important to understand the changes taking place with the university
staff in the context of the educational model, referred to as lifelong learning
(hereinafter - LLL). After all, if the students turned into an entirely new generation
with its own characteristics (often referred in literature as the “generation next”), if
the new educational paradigm is actively making its way in the different systems of
education, and university lecturer, of course, must also be “next” , i.e. correspond
to the changes that have taken place.

Higher education today has acquired a mass character [2, p. 63], with its
rapidly growing institutional diversity. With the development of these processes,
government funding of higher education is becoming an increasingly vital problem.
According to the Director of the Research Centre in the field of higher education
policy (CIPES) at the University of Porto (Portugal), P.N. Tejeira, education in
general has become one of the areas where cost restraint is possible. Institutions
of higher education are oriented to the loss / decline or at least stagnation of state
support [3]. A significantly growing trend of the so-called “Academic capitalism”,
which is characterized by competition for minds, money, resources, prestige, profile
of students as customers, an increase of heterogeneity of economic and human
resources at universities, the spread of privatization, the role of private and other
sources of income, and the shift of focus on efficiency as a condition of resource
allocation and the measure of high school respectability.

The search for answers to the question about the functions and roles of high
school teachers in the transition of the education system to the LLL model has
been discussed for more than a decade. Back in the 1960s the Council of Europe
introduced a special term for the process of lifelong learning. Back in 1970
UNESCO made this concept international, and in 1998 the principle of 3-L became
the basis for the Sorbonne Declaration and is the cornerstone in the architecture of
the western educational system. In France, a law on lifelong education was
adopted in 1971, similarly in Norway in 1976, and in Finland LLL currently has the
status of a national strategy. In 2006 the European Commission brought together a
variety of training and educational initiatives into a single program of learning
throughout life (Life-long learning Program) [4, p. 42]. Post-Soviet countries were
much later to respond to qualitatively different challenges faced by university
teachers. They reacted in different ways, unfortunately slowly, and sometimes
keeping a number of institutional traps [5], which cemented the conservative lag.

The situation of universal, similar models of the functioning of college staff,
taking into account the changes, is finally gone. Since knowledge was localized in
the minds of individuals, currently organizations (especially universities) are
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interested in people more than people are interested in organizations. Of course,
it's not about all workers, but about those whose support is important to the
organization of knowledge and who are able to generate this knowledge [1, p. 61].
Moreover, in today’s rankings the universities no longer compete themselves. It is
the discipline programs and even individual courses (teachers!). The value of
“images” and “brands” gradually fades into the background [6, p. 25], giving way to
bright teachers, and leaders of scientific schools and directions, which are the “face
of the university”. These trends cannot be ignored or unnoticed.

Back in the industrial era, the government was creating the need for
specialists and took the responsibility of planning their training both in numbers and
in terms of its content. In a knowledge society with the individualization of
competition, the state cannot cope with this task. A person must choose an
educational path [1, p. 61], and one should certainly be prepared for this. In this
case, the role of the teacher in the education system as a whole (i.e. pre-school,
general education, higher education) is increasing again. The teacher is in demand
in the new model of education (LLL) and should have broad and ever expanding
horizons and be able and motivated not only to obtain new knowledge for future
events, but also for self-generation of knowledge. Such a person, by virtue of these
qualities, must have sufficient flexibility for successful integration into a variety of
programs aimed at target audiences of various ages, experience, educational
needs and abilities [1, p. 63-64]. The teacher entering a university classroom
cannot ignore (or refuse) that, in the circumstances when nothing is permanent or
predictable, the separation into individual operations is ineffective and that the work
must be organized around processes rather than operations [7, p. 24]. A student
should be prepared to make decisions in the absence of experience and a clear
prognosis.

Unfortunately, many of the current teaching staff of higher educational
institutions have not yet reorganized the content and technology of the educational
process in accordance with the understanding that the world has acquired a new
quality and begun to live according to different principles, the most crucial of which
are difficult to predict even in the near future, and changing circumstances
(technology, knowledge, production structure, cultural values) [7, p. 28]. A
university lecturer in the conditions of LLL is supposed to proclaim competitive
educational programs aimed at developing a new integrated performance of
graduates, i.e. employability [8, p. 27]. As the final documents of the official
Bologna seminar (Luxembourg, 2008) state, “employability of graduates means
that it will make them flexible, and able to easily operate in very different
environments. It's a way to prevent unemployment, but also a way of preparing
graduates for jobs. Employability thus goes beyond the understanding of this as a
narrow mastering of a profession (specialty), i.e. a specific job with a certain set of
competencies with the appropriate social status. In times of uncertainty, flexibility
plays an important role in allowing students and graduates to adequately respond
to new opportunities”.[9, p. 132]. Such programs are designed to make a significant
contribution to sustainable employability, including the crucial ability in today’s
environment of constant development and professionalism of (self) readjustment
[8, p. 28].
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To sum up, it should be emphasized that in the modern system of education
(and especially higher education) everything has changed suddenly and
dramatically in a very short period of time - goals, technology, resources and their
sources, the role and capabilities of the state, the qualitative and quantitative
composition of the student, the content of training programs, etc. However, it
seems, that the key change is in the function and role of a teacher, the
requirements for quality characteristics, for it is the staff of a higher educational
institution today that to a great extent depends on whether the education system
will fully integrate into the model of lifelong learning (in all its depth, length, and
width).
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IMPORTANCE OF TOURISM SERVICE
TO EDUCATION

R. 'I:atoris
B. Svagzdiené
D. Perkumiené

Introduction. The research aim of authors is to investigate the expression of
educational potential of a tourism service in the context of a learning organization.
In Lithuania the formation process of learning organizations in the contexts of
lifelong learning stays a challenge for business organizations. The competitiveness
of business organizations is determined by changes of personnel training
processes, competence development (Simonaitiene, 2001), ability to flexibly
choose programs of human resource training, career and development (Dessler,
2001; Bagdonavicius, 2002; Sakalas, 2003; Kvedaraité, 2009; Bukantaite, 2005). A
learning organization should act according to what personnel has to know about
the organization itself as they make decisions (Zemaityté, 2001; Stankevigidte,
2002; Bukantaité, 2005; Kvedaraité, 2009; Morkvénas, 2010), about its activity
objectives, aims, environmental factors and structures. It is essential to properly
use resources and successfully adapt to changing business environment, clearly
demonstrating the expediency of such actions (Kvainauskaite, 2002; Kriks€itniené,
2004; Cibulskas, 2006). A tourist organization becomes a learning organization
when its personnel acts together, shares information properly, when an
organization itself methodically acts and forms activity basis, performs its policy
and makes decisions (Douglas et al, 2002). Scientists (Stoniené, 2008; Hopeniené,
2009; Ligeikiené, 2003; Spuryte, 2005) paid a special attention to an educational
role of a tourism service. Musneckiené (2007) citing Jucevi€iene (1997) indicates
that a learning process is unconscious, mechanical in various environments,
especially in museums and cognitive excursions.

The research subject is the expression of educational potential of a tourism
service. The general object of the study is to analyze and on the theoretical basis
substantiate theoretical access of an organization and tourism organization as a
learning organization, and to present theoretical concept of a service. Local oblects
include: (a) to prepare empirical research strategy and substantiate it on
methodological basis; (b) to investigate the expression of educational potential of a
tourism service supplier and a consumer, focusing on knowledge, abilities and
values. The research methods: (a) scientific literature analysis and meta-analysis
allowing contextualizing the concept and features of a learning organization;
(b) quantitative research method; (c) an interviewee; (d) statistical methods.

Theoretical contexts of a learning organization and a tourism organization. In
a modern society needs are rapidly changing for tourism services, their structure
and quality; moreover, new stereotypes of social behaviour, new values, new
models of lifestyles. All of that make organizations as learning ones. A tourism
organization as a learning organization when three knowledge groups that are
implemented and interact together: technical/analytical, problem-based and
context-based knowledge. A learning organization is described in two concepts: a
“‘learning / self-trained”; an “alive organization, changing organization”. A learning /
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able to form consumer viewpoints and values through services and so create the
basics for consumer loyalty.

Attitudes. Consumers are often used to make decisions paying attention to
quite insignificant things, such as physical attraction of a product or a seller. First of
all, knowledge and information reach consumers and motivate them, and only then
emotional relation rises. A consumer feels a special emotional reaction before a
cognitive process, and later he or she confirms or denies this emotional reaction a
priori because of cognitive processes.

The buying process of tourism services is connected to consumer attitudes
that he or she has, and which are affected by advertising and public opinion
means. In order to understand why a consumer buys one or the other tourism
service and how he or she buys, it is important to understand consumer attitudes.
And vice versa, the recognition of consumer attitudes allows modelling how, why
and what tourism services would be bought by consumers. For this purpose
marketing research is used that have a practical meaning in an organizational
activity.

Creation of value to customers of tourism services‘ educational potential.
The peculiarity of tourism organizational activity comes from motives, specific
relations with service providers, values that are quite individual in the context of
personality self-actualization. The way the personnel wish to change and is able to
self-interpret in professional activities impacts business and consumer future. The
learning process of a learning organization is present when an organization
accepts new principles and paradigms that usually convert into a competitive
advantage.

Conclusions: (1) Every supplier of tourism services, depending on service
quality and quantity, receives a certain pay rate from a buyer that is a tourist. A
certain process is in progress, which can be called a peculiar economic branch or
area. The most important element of such an activity is a tourism product, which
connects tourism service suppliers and consumers into one singular system; (2) A
travel organizer does not communicate with tourism service consumers directly,
except the cases when they have their retail offices. A travel agency is a mediator
selling separate parts of or their complexes of tourism industry; (3) on the legal
basis travel organizers and agents act as legal mediators, representing a special
geographic region; (4) the educational point of view states that activities of travel
organizers and agents could be as mediators (looking for tourists) between
excursion and travelling heads. Excursion and travelling heads complete functions
of a lecturer: tell stories, communicate knowledge, show objects, present national
values; (5) the theoretical context of a learning organization and a tourist
organization is substantiated by management and education ideas. The main
functioning characteristic of a tourism organization as a learning one is abilities and
desire for personnel to develop; (6) the meaning of consumer loyalty is very
important to an organization. As time has changed, consumer viewpoints changed
as well, and consumers and organizations became learning ones; (7) the cross-
relational views allow broadening satisfaction receiving tourism services through
educational characteristics’ expression, which give a better value to a service. A
scientific discussion reveals that a modern organization can strengthen consuming
views as it is a learning organization.
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THE PHILOSOPHIC MEANING
OF THE “COMPLEX SYSTEM”
IN THE CONTEXT OF LIFELONG EDUCATION

N. Petrov
E. Dimova

In the current report, the authors plan to analyze a number of concepts —
“‘element”, “object”, “system”, “identity”, “lifelong learning” — which are currently the
subject of intense and fruitful discussions in this field. We will step over the
threshold of a great scientific interest that hasn’t yet reached a consensus on the
issues under consideration. Each researcher will consider the content of the
disputed term and develop the issue, proclaiming that its content does not
contradict common sense. Accepting this rule, we will strive for realism of terms
and positions in the hope that our arguments are reasonable.

When we examine the world around us, there is a natural tendency to study
and modify it, adjusting it our demands. As Kuzma Prutkov said, “Don’t try to seize
the incomprehensible” which indicates clearly that there is a need to separate the
object of knowledge from surrounding objects of knowledge, i.e. to artificially
isolate what we are interested in. In the course of this study we have considered
the object of our knowledge in different ways, so that different approaches lead us
to the outcomes of different depth. Of course, depending on the cognitive stage,
the subject of our description may be more or less adequate, or even impossible.

Let us consider the notion of “element” at the level of abstract knowledge. By
their very natures, elements may be different. At all stages of knowledge, an
element defines the lower limit of the process at which the object of knowledge is
made non-relevant for study. This is also reflected in the semantic description of
the word “element” (“a component of’, and accordingly, “elementary” refers to
“basic, primary”). The element may be the subject of knowledge, but the subject of
knowledge may also include a set of elements (the same or different). If the stage
of learning is both the same for elements and their complex, i.e. it is applicable to a
set of methods by which elements have been studied, we can say that elements
form a system, or that an object of knowledge is a system of elements. Thus, the
terms “element”, “object” and “system” represent our research structures, i.e. ideal
objects representing nature and society.

The term “system” involves interaction between components through which
they become the subject of cognition. Thus, the term “system” does not describe
the object as such, or methods of its study, i.e. object as an object of cognition.
Nevertheless, it may turn out that a “complex of elements” makes it impossible to
describe and study with the same methods that are used to describe and study
individual elements; i.e. the description of a “complex” requires a higher level of
knowledge. In this case, as far as a complex implies relation (interaction) between
elements, it is a system, but because it can not be studied and described by the
well-known methods, it is more than a “system”. The creation of a new unified
approach is intended to include the well-known approach as a particular case and,
therefore, it is more complicated. This makes it possible for us to include a set of
elements referred to as a “complex system”. In modern science, there is no
universally accepted definition of a “complex system” [2, 3]. This proves the
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complexity of the term. Therefore, researchers prefer to define it through
descriptive examples or ignore any definition at all.

Being complex and multifaceted, the issue of the “complex system” is
applicable to the concept of “personality” and thus to the training of people in all
possible forms. It is of interest not only for philosophy but also for many other
sciences studying the personality as it refers to the individual, such as psychology,
law, pedagogy, etc. In the course of one’s life a person acts both as the subject of
communication, and the subject of activity, being, in this case, the subject of one’s
life, uniting into a single unit one’s own life experience, worldview, and relationship
with the outside world. As the subject of one’s own life a person has the
opportunity to integrate skills in different areas (professional, personal, public), the
ability to relate to set goals in life and to distribute them in time. The strategy of
modern life is one of the search for and implementation of one’s personality in real
life. We refer to this initiative as a life strategy, in which people are constantly
searching for new terms, new knowledge, and active change in their lives. In this
context, the research topic of the lifelong education of a personality is of crucial
importance as a modern vision of the theory that people learn throughout their
lives. In modern society, the acquisition of knowledge throughout life is an
important factor in the development of a personality and a successful career.
Personality in macro-sociology is a “complex system” that creates and develops
culture; and culture is the “combination of accumulated knowledge of humankind”.
Lifelong education throughout a person’s life means a concerted effort and a
commitment to the development of existing knowledge at different stages of human
life in order to apply this knowledge in practice.

The process of lifelong learning is carried out at several levels in order to
realize the potential of individual learning at any age. Lifelong learning is a way of
thinking of an individual as a complex system; it creates the possibility of new
ideas, new skills. Since this a systematic and a complex process, it is directed to
the student and their needs in personal and professional development.

To sum up we have arrived at several conclusions: (a) the concept of
“‘complex systems” (in particular, a complex system of personality) suggests that
the study and description of a set of interacting elements is characterized by
methods, approaches and results of research of individual elements. The efficiency
of this approach means that it is a way to get new results, and that the “complex
system” can be understood, at least with the same fullness as “system” in
general;(b) any attempts of argumentum e silentio lead not to an apparent solution,
but only to obscurum per obscurius, and any conclusions and reasons can serve
as the basis for a more detailed research in the future.
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7KH DFWLYLMWBOQVYWHGNKDWLRQV 'HFDGH RI (GXFDWLRQ IRU ¢
'"HYHORSPHQW LQFOXGH WKH GHYHORSPHQW RI OLIHORQJ OHD
SURJUDPV IRU VXVWDLQDEOH GHYHORSPHQW DQG UHVSHFWLY!
LQLWLDWLYHY +RZHYHU VRFLHW\ KDV QRW EHFRPH PRUH
WKDW ZH GHSHQG RQ DUH EHLQJ GHVWUR\HG IDVWHU WKDQ HYH
WKH ULFK DQG SRRU KDV QHYHU EHHQ VR GHHS

7KH WKHRU\ DQG SUDFWLFH RI VXVWDLQDEOH GHYHORSPHQW
GHYHORSLQJ D VSHFLDO IRUP RI HFRQRP\ RQ WKH EDVLV RI WI
FRQVXPHULVP DQG SHUVRQDO HQYLURQRHEQYVIOUEAVSRGADLE L O LW
SURJUDPV KDV EHFRPH LQFUHDVLQJO\ GHSHQGHQW RQ ODUJH S
DUH LQYROYHG LQ VROYLQJ VRFLDO DQG HQYLURQPH@WDO SURE
FRUSRUDWH VRFLDO UHVSRQVLELOLW\ 7KH RIDLF\DLY RI VXVWD
WR SUHVHUYH WKH H[LVWLQJ HFRQRPLF UHODWLRQV /LIHORQJ O
LPSRUWDQW UROH LQ WKLV SURFHVV

,Q RUGHU WR XQGHUVWDQG WKH UROH RI OLIHORQJ HGX
GHYHORSPHQW LW LV LPSRUWDQW W RWGHQL @H N/ >XP\RQMHIEAH G
VRFLDO HFRQRPLF DQG SROLWLFDO GLPHQVLRQV $FFRUGLQ.
(
QRQHQHZDEOH UHVRXUFHV DQG FUHDWH DQ HFRQRP\ ZKLFK U]
UHVRXWRHY F\FOLFDO PDWHULDO DQG HQHUJ\ IORZV > @ 7KH
UHVRXUFHV JHQHUDWLRQ RI ZDVWH DQG GHVWUXFWLRQ RI WKH
JOREDO OHYHO DQG SURILWV IURP WKHVH SURFHVVHV DUH YH
SDUWLFXODU LI PDQNLQG ZDQWYV
FOLPDWH FKDQJH BEWKHMG WRRQRPQHV ZKHUH WKH ZRUOG V ZF
FRQFHQWUDWHG VKRXOG EHRWQ HFRIRRPHO/ L OQPMRLERVW DQG JO
HFRQRPLHV UHO\ RQ WKH ORQUFMNVHDRG QIHRQNUDEN URIY R ZDVWH
PDLQO\ ZLWKRXW WDNLQJ LQWR DFFRXQW WKH DELOLW\ RI WKH
ZDVWHV $FKLHYLQJ HFRORJLFDO HTXLOLEULXP UHTXLUHV VLJIQL
WKH EDVLV RI VRFLDO DQG HQYLURQPHQWDO MXVWLFH

7KH FRQFHSW RI
DGGUHVVLQJ SRYHUW\ DQG HQYLURQPHQWDO FRQVWUDLQWV :L\
WKH GLVWULEXWLRQ RI LQFRPH DQG EHQHILWV LV VKLIWHG WR
DQG HVSHFLDOO\ LQWHUKLIVWS BRPI®V ¥ DBWWPXODWHG UHVLVWDQ
GLVSRVVHVVLRQ RI UHVRXUFHY DQG HQYLURQPHQWDO GHVWUXF!
WKH HQYLURQPHQWDO MXVWLFH PRYHPHQW > @ 7KH EHVW NQR:
MXVWLFH PRYHPHQW ZKLFK ZDV IRXQGHE®XURW W RIGI® KL F
WKRXVDQGV RI FDPSDLJQV DJDLQVW HQYLURQPHQWDO UDFLVP
WKURXJKRXW WKH ZRUOG EXW SDUWLFXODUO\ LQ WKH SRVV
FDPSDLJQV DJDLQVW HQYLURQPHQWDO GHJUDGDWLRQ RI SRRU
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ethnic minorities as well as workers’ struggles for their rights and the workplace
environment are conducted [3]. One of the examples of the tension between
ecological modernization or the market approach to sustainable development and
the environmental justice approach is restriction on applying financial value to the
environment. Martin O'Connor (2000) called this a “frontier for monetization”. It
indicates the point where monetary valuation of environmental goods and services
becomes less appropriate, which is the case where value-related decisions are
strongly based on ethical or cultural precepts [3]. The issue of the ecological
modernization paradigm is to reinstate the importance of the “monetization
frontier”. However, the monetization frontier will be different when viewed from the
perspective of environmental justice. For example, an area of tropical rainforest is
threatened by logging developers who can make X amount of income. Rich
entrepreneurs or public organizations with middle class donors are more likely to
be able to engage in market relations and offer a greater amount money for the
forest to be preserved. An ecotourism company might also be able to offer higher
than X on the basis of its future income from using the forest area as a tourist
attraction. However, if the stakeholder is an indigenous forest dweller with no
participation in the market, then the value of the forest cannot be calculated in
money terms. Local inhabitants not only don’t have such financial resources, but
also cannot even think of the money value of the forest which provides their
livelihood. So in order to protect the forest, they will engage in social conflict to stop
the loggers. From the perspective of environmental justice, pressure should be
aimed at maximizing conditions in which natural resources are not monetized and
sold. In other words, environmental justice works in the opposite direction than
ecological modernization. And in both cases the pressure on the monetization
frontier involves learning [4].

The modern concepts of lifelong education counterpose economic and
humanistic interpretations. The Leitch Report prepared on behalf of the British
National Employment Committee in 2006 starts with economic implications of low
professional skills and the changing economic situation in lifelong education, which
provides adults with skills making them competitive in the global labor market.
Social inclusion is achieved through employment and competitiveness. Sustainable
development emphasizes the integration of economic, social and environmental
aspects, and thus provides a potential opportunity to establish a link between
social and economic goals and humanize the economy.

At the early stage of globalization, Ettore Gelpi, a prominent theorist and
practitioner in the field of lifelong education, wrote about the concept of lifelong
education (which corresponds to modern lifelong learning) as follows: The path
from the concept of lifelong education to its realization is characterized by struggles
in social life and educational institutions in such areas as: the type of relationship
between formal and non-formal education, i.e. dialectical or independent; the
contribution of such non-teaching educators as cultural, social and political
movements to educational activities; the criteria for assessing the effectiveness of
the educational system, both internally and externally; the extent to which self-
directed and collective learning is encouraged [2].

The content of lifelong learning for sustainable development is likely to
emerge not from employers or education providers, but from social conflicts. Whilst
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there are increasing numbers of military conflicts arising from competition between
states and powerful groups for scarce resources, the social conflicts which are
likely to provide valuable cultural resources for lifelong learning are those which
occur as conflicts of interests and contradictory positions within communities,
between classes, in workplaces, through migrations and in gender orders.
Educators must be prepared to respond to new strategies for lifelong learning for
sustainable development.

Lifelong education is currently aimed at developing skills for economic
competition. It serves the interests of the global economy, which is dominated by
neoliberalism and penetration of market relations into all aspects of social life. The
dominating discourse of sustainable development has become an integral part of
the economic approach, but it cannot determine the limits of environmental
sustainability, not to mention the demands of social and environmental justice.
However, contradictions inherent in this economic path often manifest themselves
in social conflicts. Lifelong education must respond to the educational needs of
groups involved in this struggle, as well as develop dialogues between these
groups.
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HIGHER PROFESSIONAL EDUCATION SYSTEM
DEVELOPMENTAL TENDENCIES
IN THE CONTEXT OF THE SYSTEM’S CONTINUITY

A. E. Suleymankadieva
Alp. E. Suleymankadieva

Implementation of the lifelong education concept has imposed requirements
on higher educational institutions to play the role of a “driving machine” for the
purpose of stable economic development. That is why they have begun to develop
and implement more lifelong education programs, and to offer educational
programs for those who upgrade their level of qualification, undergo retraining, and
receive additional education. Being an intermediary junction in the pattern of
“Scientific Paradigm” (hereinafter “SP”) — System of Lifelong Education (hereinafter
“SLE”) — System of Realistic Economy (hereinafter “SRE”), higher educational
institutions facilitate the process of selection, accumulation, transformation of
knowledge and their transfer to the users (trainees, students, etc.), to those who
will be implementing them in the real sector. Thus, higher educational institutions,
on the one hand, play the role of a transfer member, i.e. a member that accepts,
accumulates, and transforms knowledge from the point of view of the lifelong
education concept, while on the other hand they are the place where education
process takes place, the place of direct transfer (or translation) of knowledge to
users (trainees, students).

It should be noted that the policy of lifelong education (first of all, higher
professional education) must be focused on the concept of its continuity. The new
approach to organization of higher professional education activities (hereinafter —
“‘HPE”) in the context of its continuity shall: (a) be based on the need of
development of partnership between the educational system and the labor market
and industry; (b) be based on the concept of stable development, and universities
shall become scientific and educational innovation centers. Thus, according to
N.A. Lobanov, the scientific system, which in its essence shall ensure the
innovative and proactive character of economic development, is not able to
achieve this goal using the efforts of only the academic school. That is why it is
important to switch to a new model of organization of science, where part of the
fundamental and industry-based scientific research will be fulfilled at universities
and higher educational institutions [1, p. 26-27]. Consequently, higher education, is
first of all a center for preparation of high-qualified specialists who continuously
develop their skills, and, secondly, is an intermediate member in the triplet “SP” —
“SLE” — “SRE”, and is involved in selection, transformation and passing of high-
quality labor market demanded new knowledge from the scientific system, where
knowledge is being developed, to the real economy sector, where knowledge is
used and transformed into finished goods and services.

During our analysis of tendencies and prospects of scientific and innovative
development of the higher educational system in different countries, we've
analyzed main indicators that ensure long-term economic growth. These include:
financing and return on education; results of operations of educational
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establishments and the impact of education; financial and human resources
invested into education; availability of education to everybody, participation and
moving forward along the path of education; the level of innovation development in
the process of education, etc. The level of financing of HPE in different countries is
very differentiated. OECD countries spend approximately 6.2% of GDP on
education, however, this index varies from 4.5% and less in Russia, Slovakia and
Italy, up to 7% and more in Denmark, Israel, Iceland and the USA. We would like to
stress the role of governmental financing in OECD countries, where state
participation in other areas is characterized as relatively low, yet financing of
education is a priority. On average aggregate state expenses on education in
OECD countries are 13.3%. This index varies from 10% and less in Czech
Republic, Italy and Japan up to 22% in Mexico.

It should be noted that state expenses invested into higher professional
education have considerable return, for example: (1) they are returned in the form
of tax deductions (on average in OECD countries a person who receives higher
education pays a personal income tax and social contributions to the amount of
USD 119,000 more during their whole period of labor activities than a person who
receives just complete secondary education. Furthermore, if we calculate the
difference between payments of an educated person and expenses of the
government for this person’s education, this difference will be 86 thousand US
dollars, which is three times more than the expenses of the government for
education of a person in the system of higher professional education; (2) the more
continuous period of labor activity of an educated person will make it possible to
remain employed for a longer period of time, and consequently the return to the
government will be greater; (3) the labor of an educated person is more qualified
than the labor of an uneducated person. Consequently, the results of the work of
such a person will be more efficient than the work results of an uneducated person.

Considerable changes have occurred over the last 30 years in the level of
education. For example, in OECD countries the number of people aged 25-34 who
received intermediate vocational education and higher vocational education
surpasses the age group of 55-64 years by 22% [2]. In Russia the number of
graduates over the period from 2000 until 2008 increased more than 2 times' [3].
This is evidence that presently the working-age population is becoming more
educated as compared to the population 30 years ago. Thus, in 2010, as
compared to 1998, the turn-out of specialists by higher educational institutions of
the Russian Federation increased 3.78 times or by 36% as compared to 2007. This
is evidence that the young generation is willing to receive higher education. In
general, the population became more well-educated during the latest decade as
compared to the nineties of the last century.

During the period from 1970 until 2011 the ratio of students trained within the
system of higher and intermediate vocational education changed considerably: in
the system of HPE the number of students increased more than 2.6 times,
however, the number of students that receive intermediate vocational education is
decreasing, i.e. there is a tendency towards a decrease, which is evidence that
higher professional education is becoming in greater demand. This can be

! calculated according to rosstat data for 2008.
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explained by the fact that: (a) the persons that have higher professional education
have more chances to get employed more successfully and receive a well-paid job
than those who do not have higher professional education; (b) persons with higher
professional education are more competitive in comparison with those who only
have intermediate education from the point of view of requirements of employers to
employed workers, which are continuously increasing. This is also true in the
context of the fact that the offer of the more qualified working force surpasses
demand. Furthermore, education will isn’t finished once a diploma on tertiary
education is received. Many persons continue to receive education within the
framework of advanced training programs and retraining during their whole
professional labor activities. In many OECD countries more than 40% of the adult
population receives annual training within the framework of such programs [2]. In
Russia the ratio of the persons that continue their post-graduate education,
according to the information of 2010, was 0.2% [4]. Education within the framework
of retraining and advanced training programs helps adult people to get employed.
In particular, experts say that after finishing the short-term training courses, during
the next three months employment increases up to 90%.

d outhgsdy. i tisesie eaNIaRllaigbveerirantgource of financing of higher professional
education in many countries. In OECD countries state financing mainly covers
initial and intermediary education for 90% [2]. Private financing is mainly connected
to tertiary education, which varies from 5% (in Denmam( , inland and orwayy up to
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LIFELONG EDUCATION:
A DEMAND OF THE MODERN ECONOMY

V. A. Mezenin
L. N. Cheganova

Continuity as a form of organization of education has yet to find its own
specific content. When applied to the old content of the education system,
continuity does not have the effect that we could have expected. The term “lifelong
education” appeared as a result of the aggravated problem of the quality of
training, and ultimately due to a drop in the effectiveness of education systems.
The external, surface cause of the decreased effectiveness of education lies in the
increasing rate of the renewal of knowledge in the modern super-dynamic socio-
economic setting. Since knowledge, skills and abilities remain the real purpose and
the outcome of an education system, it has become increasingly notable in recent
years that graduates of the education system (at all levels) chronically lag behind
what is commonly referred to as demands of life (or the social order). This has
created the task of regularly updating knowledge, which is addressed by a system
of retraining and advanced training. In this connection, education has begun to see
the prospect of growing into a system of continuous and endless updating of
knowledge, but this prospect appears to be fatal because brand new knowledge
grows like a snowball. It has become gradually apparent that old methods are of
little help in coping with the information bearing down on us.

Particularly acute in this context is the quality of professional education. The
concept of “high quality education” has a very simple, clear meaning: it is education
that is useful in solving everyday problems, pursuing practical activities, achieving
success at work, making a career, improving your welfare, and living in harmony
with nature and other people. Reforming the content of professional education is
key to the development of the entire education system. This means not only
modifying the content of education, but also creating a mechanism for its
continuous renewal and rendering the educational process innovative. The
fundamental goal of innovation is to shift to diverse and continuous education
covering the entire active life of individuals.

The development of a lifelong education system is aimed at supporting the
competency-based development of individuals and implementing the concept of
developing training. The concept of lifelong education is based on the principles of
continuity, flexibility, fast dynamics related to change in demands of the labour
market and implementation of the concept of education “throughout one's life
instead of for one's entire life”.

The innovative aspect of programs of lifelong education manifests itself in
the forward-looking nature of training, meeting the market needs and the broad use
of distance learning techniques. The content and techniques of lifelong education
are designed to train innovation-oriented individuals.

Lifelong education programs should be based on the principles of
consistency, a modular structure, a competency-based approach, the optimization
of classroom sessions, the use of modern educational and information
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technologies, and an accumulative system of training. This system should ensure
satisfying three main conditions: (1) continuity between educational standards and
programs at different levels of general and professional education; (2) the
possibility of temporarily suspending and resuming training, changing its form,
selecting an individual educational path, upgrading skills, receiving retraining, etc.,
in order to maintain a high level of general education and professional
competitiveness and meet labour market demands; (3) the absence of dead-end
educational programs, educational institutions, areas and types of education that
do not provide the opportunity to continue either general or professional training.

Worthy of special mention among the challenges that need to be addressed
in order to develop the system of lifelong education are the following: (a) the
deployment of the modular principle in building educational programs, which
ensures that education is flexible, variable, personality-centered and better meets
the market requirements; (b) the broad use of new educational techniques,
including “open education”, interactive forms of training, project-based and other
methods that promote activity of learners, develop the skills in analyzing
information and self-learning, and enhance the role of self-guided work of students;
(c) the promotion of co-founding and multi-channel financing of professional
education institutions on the basis of international practices, creating mechanisms
for raising extra-budgetary funds for professional education and building the
investment attractiveness of the professional education system; and (d) the
upgrade of the tangible resources and the infrastructure of education, and more
aggressive computerization.

As an innovation and pilot site, the College of the Ural State Economic
University (hereinafter the UrGEU College) has been effectively implementing a
program of continuous education since 2004. This is evidenced by diplomas and
certificates issued by the Public Chamber of the State Duma of the Russian
Federation, the Ministry of Education of Sverdlovsk Region, the Urals Branch of the
Russian Academy of Education, and the Administration of Yekaterinburg. In 2011,
the UrGEU College was awarded the status of an internship site as part of the
federal pilot site of the Russian Ministry of Education and Science for the “creation
of a modern model for pre-specialty and specialty training of students in economics
on the basis of networking within the university complex”. In 2011, the UrGEU
initiated the development of a program for “Lifelong Education Development in
Sverdlovsk Region until 2030”, which will help establish sustainable direct and
feedback liaisons between producers and consumers of educational services,
including forecasting the demand for lifelong education services. The program is
based on the creation of educational clusters that serve as important areas for the
adaptation of the education sector to the modern market environment in the search
for new methods and approaches to management of the educational resources
market.

Creating a system of lifelong education is key to the competitiveness of the
national economy against a background of increasing global economic integration.
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CREATIVE EDUCATION
AS AN INNOVATION SYSTEM

Y. P. Korobeynikova

In modern society the system of education and training of the younger
generation has become more focused on the problems, interests and creative
development of an individual. Development of a person who can think
unconventionally, a creator, and a personality becomes of vital importance. This
means that the process of innovations must include renovation of training methods,
and the development and use of creative educational techniques. If a teacher is
only focused on change of the contents and scope of educational subjects, this
won’t give the intended effect. The current innovation process is characterized by
more freedom and variety of types of innovation activities. In this context
professional and personal skills become very important, the integrity of which
create a culture of implementation of innovations by a teacher.

Creativity has been actively studied by psychologists since the second half of
the XX century. In foreign literature there are many definitions of creativity; and this
“variety” can be demonstrated by a summary given by R. Hallmann: “Creativity is an
alloy of perceptions practiced in a new way (McKellar), an ability to find new
connections (Kyubi), origination of new relations (Rodgers), origination of new works
and papers (Murray), the inclination of make and recognize new things (Lasswell),
intellection resulting in new insights (Gerard), transformation of experience into a
new institution (Taylor), imagination of new constellations of meanings (Ghiselin)”
[11]. In the “Modern Psychology Dictionary”, creativity is determined as “creative
capabilities (abilities) of a person that may be demonstrated in his/her thoughts,
feelings, communication, certain types of activities, and characterize a person as an
individual, or certain qualities of a person, products of activities of a person, and the
process of their creation” [8, p. 192].

In the current context we understand creativity as an ability to create original
values, make non-routine decisions, and go beyond the scope of well-known
things; as an integral quality of a person implementing his or her creative abilities
[9, p. 1]. The structure of creativity in psychological and training literature is
characterized in different ways, and the characteristics specified by Guilford are
taken into account. A present-day analysis suggests that traditional factors of
divergent capabilities can hardly foresee the creative achievements of a person in
his or her everyday life and professional activities. In view of this, apart from the
characteristics of divergent thinking, creative capabilities also include such
psychological features as intuition, ability to implement transformations, make
forecasts, and make associations [1, 11]. Apart from intellectual creativity, other
types of creativity are also distinguished, including professional creativity and
pedagogical creativity. Comparing intellectual creativity and pedagogical creativity,
A. V. Morozov notes that intellectual creativity relates to solving theoretical and
practical problems, and is demonstrated in the course of the opening and creation
of “potentially new things, when new things are understood both subjectively and
objectively”. Pedagogical creativity is understood as a component of social
(professional) creativity: “it means the psychological and social readiness of a
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teacher, making it possible to change the process of communication enabling
efficient mutual understanding of a teacher and a student in the course of training”
[6, p. 330]. Pedagogical creativity consists of communication creativity and didactic
creativity. Communication creativity is based on a dialogue and improvisation;
didactic creativity includes the whole spectrum of knowledge and traditions, and
creative ability.

What is the connection between creativity and competence? According to
psychologists, in the course of solving creative tasks it is very important to
guarantee that knowledge is “ready” to be used or reconstructed, to ensure the
mobility of mental capacity in the process of transformation of information [1]. The
connection between competence and creativity is double-sided: on the one hand,
the more knowledge a person has, the bigger the variety of approaches a person
has to solving the new tasks. On the other hand, knowledge may limit the ability of
a person to destruct generally accepted models, to search for new ways of
development. In particular, according to the opinion of American sociologist R.
Merton, “a scientist shall use his or her best efforts in order to study the work of his
or her predecessors and contemporaries, however, too diligent and willing-minded
reading and too big erudition result in the decrease of a scientist’s creative ability”
[4, p. 38].

Thus, for determining the connection between creativity and competence as
a double-sided connection, scientists mean intellectual creativity. E. P. llyin quotes
E. Mirskaya: “Preliminary extensive knowledge is necessary for a scientist for
creative activity as a construction material for erecting a new building, however, it
has a tendency in the thinking process to freeze up and become dogmas”
[4, p. 38]. As for pedagogic creativity, in the context of its interconnection with
competence, the mutual dependence is obvious. A teacher’s competence creates
the basis for implementation of its potential creativity in the process of the search
of non-standard best decisions in “non-routine” situations, for demonstration of
creativity in training, in the course of independent learning and creative and
efficient application of knowledge in social and professional situations. In its turn,
creativity makes a teacher look for innovative approaches in training and
educational work, and helps to independently understand professional competence
hierarchy (expert knowledge). A. V. Morozov underlines that “pedagogic creativity
means the availability of a high level of competence of a teacher in the process of
interpersonal appreciation, interpersonal communication, and interpersonal
interaction”.

A teacher’s creative decisions are based on the interaction of intellectual and
pedagogic creativity: if the level of creativity is high, a teacher “is not only able to
adapt to different innovative training systems, but can also actively take part in their
development, preparation and implementation in the process of training” [6,
p. 332]. Creative training gives an opportunity to each participant at each level of
education not only to develop his or her creative potential, but also to understand
the need for further self-understanding, creative self-development, and objective
self-evaluation. Current training at higher educational institutions is focused on the
creation of conditions facilitating the demonstration of creativity of a student, and is
connected with studying professional competence and their hierarchy.
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Further work focused on the creation of conditions for implementation of
potential creativity of a future specialist during training at a higher educational
institution is also necessary for development of the competences and
communication skills of the specialist. Continuous purposeful work with regard to
improvement of the level of competence of a teacher is a necessary precondition
for the rich intellectual life of students, and the high scientific level of teaching.
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POSSIBILITIES FOR USING
HISTORICALLY DEVELOPED DIDACTIC IDEAS
IN THE EDUCATION SYSTEM OF UZBEKISTAN

M. E. Inoyatova

Studying the establishment and development of didactics in Uzbekistan
involves examining their methodological foundations. Unfortunately, until now there
has been no research on the emergence and development of didactics in
Uzbekistan. By comparing individual disparate theories and views and tracking
them historically and chronologically we will gain a systemic and comprehensive
idea of the development of didactics in Uzbekistan.

In our research we have attempted to validate the possibilities of using
didactic values in modern education. From the Middle Ages onwards (and perhaps
even earlier), scholars and educators used effective methods in the teaching
process, many of which have been forgotten. For example, the study of the
heritage of Abu Nasr Farabi (who worked during the Revival period) reveals the
following didactic values: (a) using logical sciences in the development of students’
thinking; (b) using poetry and music in teaching; (c) taking into account the level of
thinking activity of students; (d) removing mental stress through relaxation
(meditation); and (e) using operations, inferences and comparisons in the course of
learning. According to Ibn Sina, the main indicator of a perfect man is the level of
his educational attainment and volitional qualities. Worth emphasizing among the
educational values proposed by Ibn Sina is the development of thinking and
comprehensive assessment of knowledge. In particular, substantiation,
argumentativeness, logics, comparison and moving from the simple to the complex
play a critical role in the development of thinking of an individual and learning of
knowledge. In summary, methods of learning sciences proposed by the great
scholar can be presented as the unity of theory and practice, reliance on scientific
theories, inferences and analytical, comparative conclusions.

Summarizing the didactic views of educators in the Revival period, it is worth
mentioning the following enduring values: consistency of education content with
the age-specific characteristics of learners; the unity of teaching and upbringing,
problem-based teaching; understandable but not simplified learning content, and
reasonable level of complexity. Educators of the past paid much attention to the
development of correct, deeply meaningful and expressive speech. In those times,
people treated teachers with great respect, and sought to learn from their
experience and improve their knowledge.

The times of the Khans’ reign were marked by the appearance of works
such as Abdullanoma by Khofiz Tanish, Dastur al-llozh by Sultanali Samarkandi,
etc. and were the golden age of poets and writers such as Mazhlisiy, Khasan
Nisriy, Binoiy, Vosifiy, Ubaidiy, Goib Samarkandi, etc. This period has left us a
heritage of didactic values. The following aspects are worth mentioning:
(a) reliance on the principle “from the simple to the complex” (it was continued and
developed); (b) implementing views and approaches on the basis of faith and
beliefs; (c) deep learning of Arab and Farsi; (d) the unity of teaching and upbringing
(girls were taught to make jewelry, do needlework, cook, etc.); (e) fostering of
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ethical behavior (standards for hosting and paying visits to others, building family
relations between husband and wife, etc.), etc. Moreover, learners were given
advice about taking care of their health in different seasons, information about
diseases and ways to heal them; (f) the teacher's right of free choice; (g) reasoning
in the course of discussion, etc.

The next stage in the development of didactics in Uzbekistan is the period of
national revival (the Jadid enlightenment movement). The characteristics of
didactic values of that period include the following: (a) matching a monosyllabic
word to each letter when teaching the alphabet; (b) textbooks focused on national
issues; (c) using the syllable and sonic methods; (d) textbooks reflecting new
achievements in science; (e) visual teaching means (this method is mainly
associated with work of Munavvarkari Abdurashidkhonov); and (f) the development
of oral and written speech (this method is reflected in textbooks by
Makhmudkhodzhi Bekhbudiy and Fitrat), etc.

We are convinced that the history of education can offer a large toolbox of
teaching values that should be used in the modern educational process. Modern
didactics should be upgraded taking into account the continuity of educational
values in the following areas: (a) when teaching the mother tongue, Russian and
English languages, it is possible, under certain circumstances, to use the method
of writing letters “in the air”, i.e. showing the writing of a letter by hand (this method
was widely used during the Khans’ reign); (2) developing a technique for the
development of rhetorical skills, of which teachers of the past were masters, when
preparing for presentations, reports and lectures; using the reassuring “learner —
teacher” traditions; (3) teaching reflection through polemics; (4) using the mentor’s
right of free choice (which was widely exercised in the past) in the modern context;
(5) introducing more poetic and rhymed prosaic learning content and asking
students to learn it by heart; (6) conscious memorizing after revealing the content
of the text (this method is effective for foreign language classes).
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LIFELONG EDUCATION IN RUSSIA:
HUMAN CAPITAL INVESTMENT TRENDS
AND ITS EFFICIENCY

D. V. Didenko

During the period of economic boom of 2000s we observed the growth of
governmental and total (including non-governmental) expenditures on education in
Russia (Table 1). Moreover, the level of investment (both public and private) in
human capital was recovering somewhat faster than in physical capital.

Table 1
The investment dynamics in human and physical capital

Expenditures of the consolidated Total expenditures Gross investment in

Year state budget on education on education to physical capital to GDP,
to GDP, % GDP, % %

1996 4.2 4.5% 18.7%
1997 4.8 5.3% 17.5%
1998 3.8 4.4% 15.5%
1999 3,1 3.6% 13.9%
2000 2.9 3.5% 15.9%
2001 3.1 3.7% 16.8%
2002 3.8 4.5% 16.3%
2003 3.6 4.3% 16.6%
2004 3.5 4.2 16.8%
2005 3.7 4.4 16.7
2006 3.9 4.6 17.6
2007 4.0 4.8 20.2
2008 4.0 4.7 21.2
2009 4.6 5.4 20.3
2010 4.2 5.0 20.4

Growth as

compared to min. 55.2 53.1 45.9

Calculated based on Rosstat', Federal Treasuryz, and Higher School of Economics® dats

! http://www.gks.ru/doc_2010/year10/pril_year10.xls;
http://www.gks.ru/free_doc/new_site/business/invest/Inv.xls.

2 http://www.roskazna.ru/reports/cb.html.

® BlomkeTHoe vHaHcupoBaHne obpasoBaHusi. MiHopMaunoHHbIn GlonneteHs. M.: Y-BLUS, 2005;
O6pasoBaHue B Poccuiickon depepaumn: ctat. exerogH. M.: I'Y-BLUJ, 2006, 2007, 2010; SkoHoMuKa
o6pasoBaHus: UTorn MoHUTOpPUHra, 2009; MHdopmaunoHHbIi BronneteHs. M.: MY-BLUS, 2010.
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In terms of funding volumes of public education from the consolidated
budget, Russia was in the same group of countries with similar levels of gross
domestic product (hereinafter “GDP”) per capita and the index of human capital
(hereinafter “HCI”), but it was behind most developed countries'. Taking into
account the costs of non-governmental sources and the inclusion of indirect costs
of the overall cost of the educational sphere in the Russian Federation at the
beginning of economic recovery (5.5% of GDP in 2002) came in line with the
average level (according to median of 5.5% of GDP in 2001), and even somewhat
higher than the level of some developed countries (the average level of the median
in 2001 was 5.9% of GDP)~.

With the emergence of post-industrial intelligent-driven economy the
accumulation of human capital is mostly being implemented not only in standard
multi-stage forms of education, but also in a variety of formal and informal practices
of Lifelong Professional Education (hereinafter “LPI”), learning at home and at
work, which is reflected in modern literature as the concept of “lifelong education”.
Reducing the life cycle of economically valuable knowledge in the post-industrial
economy, information society and the growth of intersectoral labor mobility
enhances feedback between the markets for educational services and labor
markets. This results in the fact that the transition to the postindustrial society with
the leading development of “knowledge economy” LPI becomes the key element of
lifelong education. In this regard, the most important trend in industrialized
countries is increasing participation of adults in further training and retraining3.

The intensity of the transformation processes in the ideological, economic,
social and political spheres of Russia in the late 1980s-early 2000s stimulated a
sharp increase in the mobility of human capital. According to the study based on
the most large and representative panel survey of households (Economic situation
and health monitor the of the Russian population, Higher School of Economics)* in
1991-1998 about 42% of employees changed their professions 2 times more
frequently than during the attempts of evolutionary changes (1985-1990) °. At the
same time, our calculations are based on Higher School of Economics research
have confirmed the information from other sources® that during the economic boom
in Russia there was a trend opposite to typical post-industrial countries in
educational modernization: instead of increasing the participation of economically
active people in supplemental educational practices, there was a decrease of core

! Hoknan o passutum yenoseka 2010. PeanbHoe GoraTcTBO HapogoB: NMyTU K pasBuTUiO Yernoseka. M.:
W3patenbctBo «Becb Mup», 2010. P. 202-205; Global Education Digest 2010: Comparing Education
Statistics Across the World. Montreal: UNESCO Institute for Statistics, 2010. P. 212-221.

ArpaHoBny  M.J1., Tlonetaes A.B.,, dateeBa A.B. Poccuiickoe ob6pa3oBaHne B KOHTEKCTe
MexayHapoaHblx nokasarenen. M.: Acnexkr MNpecc, 2005. P. 30, 74.
® Westat K.K., Creighton K. Participation in Adult Education in the United States: 1998-99. NCES 2000-
027 rev. November 1999. Washington, DC: Department of Education, National Center for Education
Statistics. P. 1.
4 URL:http://www.cpc.unc.edu/projects/rims-hse, http://www.hse.ru/org/hse/rims.

Sabirianova K.Z. The Great Human Capital Reallocation: A Study of Occupational Mobility in
Transitional Russia. Journal of Comparative Economics. 2002. Vol. 30. Ne 1. P. 197.
6 3artpatbl cemell Ha obpasoBaHue B3pochbiX. HdopmaLumnoHHbIn Glonneters. M.: Y-BLUS, 2008.
C. 15; 3atpatbl cemeinn Ha obpasoBaHue B3pocrnbix B 2006/07 yyebHom rogy. WVHdOpMauUMOHHBI
GronneteHs. M.: MY-BLUJ, 2009. P. 15; Cnctema 4ONONHUTENBHOMO NPodeccnoHan-Horo obpasoBaHus.
URL: http://www.dpo-edu.ru.
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indicators of lifelong professional training '. Perhaps this is due to the fact that
restructuring of the industry of human capital that took place in Russia in the 1990s
was sufficient for the successful implementation of export-commodity model of
economic growth, and in a relatively weak development of innovative industries the
incentive to further investment in human capital of adults were not strong enough.

Our calculations of the income index bonuses received as a result of
Lifelong Professional training have shown that the income of those who originally
had LPI grew faster than with those hadn’t been trained (Table 2).2 When viewed
on an annualized basis the levels of individual benefit from lifelong professional
education shows extremely high values that are several times higher than typical
levels from traditional forms of training. We can observe comparable positive
effects of the qualification improvement in the workplace in similar research
abroad. On the micro level it confirms the existence of common patterns in the
area carried out by professional lifelong education as facilitator of the human
capital of the national economy.

Table 2
Index bonuses for Lifelong Professional training of respondents (2001-2008)
Cohort 2001-2002 X1 X2 X3 X4 X5 X6 X
Average nominal bonus, % 22.5 15.4 -5.6 5.9 -10.4 2.6 0.4
Median nominal bonus, % 9.6 8.5 1.6 4.2 12.6 1.3 1.8
Logarithmic nominal 22.6 5.9 18.7 -5.1 22.5 58.3 8.0
bonus, %

X1 — a year of professional lifelong training, X2-X6 — correspondingly 1-5 years after professional

lifelong training, X —annual average fluctuation of the corresponding index.
Calculations are based on RLMS—-HS data.

The regression analysis of the combined subsets of students and those not
being educated in the course of professional lifelong education among different
groups of respondents also showed that training led to a noticeable but statistically
insignificant increase of individual income. Setting a question about the factors that
determine the subsequent success or failure in obtaining economic benefits from
training in Lifelong Professional Education, we discovered that the most powerful of
them is specialty training. Among the students in Lifelong Professional Education
the share of successfully employed is higher and the index premium for Lifelong
Professional Education is much higher and more evenly distributed among those
who were educated for new industry areas in Russia (office clerks, service
industry)’>. On the one hand, it indicates the presence of incentives for the
implementation of structural modernization of the Russian economy on the
microeconomic level, on the other hand, this confirms the weak efficiency of the
Russian labor market, as well as its lack of backward linkages with the market of

! Ounpenko [O.B., [dopoceeBa 3.E., Kniwouape [.A. Hekotopble oueHkM 3PDEKTUBHOCTU

AononHuTenbHoro npodgpeccuoHansbHoro obpasoBaHus B Poccumn (2001-2008) // Mup Poccum. 2011.
T.XX. Ne 1. P. 126-127.

% The same. P. 135-136, 138.

® The same, p. 140-141.
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additional educational services (in the of the equilibrium state the effect of factor
would be almost zero).

We have discovered weak dependence of individual results in Lifelong
Professional Education on the factors that typically influence the cost-effectiveness
of traditional forms of education acting as social constraints for accessing such as
the current level of education, the general and specific work experience, gender,
type of settlement, place of residence of a student. At the same time, this fact can
be interpreted as evidence that Lifelong Professional Education has performed an
important modernizing function: it acts as a meritocratic institution that helps select
and promote the members of the economically active population according to their
abilities. Thus, relatively good results after training in Lifelong Professional
Education have shown that those who changed their occupation as a result of
training are residents of the Russian province (rural and urban settlements), mostly
women. But in contrast to the developed countries the bonus income received as a
result of training in Lifelong Professional Education is distributed unevenly and is
rated by minority in Russia. The average positive result provides an increased
amount of the bonus income from individual “successful” graduates of Lifelong
Professional Education, while only a small minority receives the economic benefits
of education. To some extent this may be regarded as a demotivating factor for
potential recipients of these educational services. !

The report includes the materials of scientific research conducted within
the Russian Humanitarian Science Foundation grant program. (Project Ne 10-03-0247a).

' The same. P. 137-138.
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CONTINUITY AS A SUPER OBJECTIVE
IN MODERN EDUCATION

T. Kh. Deberdeeva

1. “The goals of education are the goals of the society” (I.S. Hessen). The
main tasks of education today is not just to arm a student with a fixed set of skills
and knowledge, but to build skills and desire to learn for life, to work in a team, to
be able to self-transform and self-develop through self-reflection, and the ability to
continuously work on one’s own personality. [4] In Mirandola’s opinion: “You're not
constrained by any limits to define your image according to your decision with the
power that | give you. | created you neither to be in heaven, nor on earth, neither
mortal nor immortal, so that you would be as free and glorious a master as you
choose to be. You can be reborn as a lower, irrational creature, but you can be
reborn at the behest of your soul as a higher, divine one as well. [5, p. 248] The
world is open. Self-creation is possible. Postmodernist critiques of the Western
model of human researchers generated by Renaissance and the Enlightenment do
not belittle the merits of Mirandola’s “Speech ...” as a humanist anthem, and
especially the fact that a person has the ability of self-creation. In later centuries,
the idea of human nature as an unfinished opportunity, and of life as “the
adventure of self-development” have been recognized. This always occurred in the
newest versions.

“The Crisis of Education in the Modern World” by Ph. Coombs opened a new
chapter in the understanding of self-creation as the most important thing that
determines the future of the process. Developing Coombs’ analysis, G. L. llyin [2]
notes that the essence of the crisis is in the destruction of tradition and traditional
solutions, a lack of recognition of common patterns and solutions, and intensive
interaction between educational systems, i.e. awareness of the need to develop a
new outlook (open outlook, not preset or ready-made solutions and uniform
patterns). With the development of post-modern culture, this new reality (negation
of rules, boundaries, hierarchies, denial of the truth, from the rigid oppositions:
subject-object, author and reader ...) has become increasingly evident. “The
dominance of social personality traits in the postindustrial society (post-market)
type that tends to maximize the diversity of its members is substantiated. Estimates
of post-modernism, as you know, are very diverse, but no one disputes the fact
that postmodernism could reflect some new historical condition of society” [7].

Thus, the trends in society and its culture are focused on the process of
personal self-creation. “Ideology as a mechanism of public opinion control will be
replaced by the personal self-determination in the space of contemporary issues
and in the area of human history” [6, p. 98].

The man is “a unique integrated system, which is predetermined, but an
open possibility for self-actualization, which is inherent to the man only” [3].
According to humanistic psychology, the main thing in the person’s identity is
“striving for the future, to an independent realization of one’s potentials”
(G. Allport), especially creative (A. Maslow), to strengthen self-confidence and the
ability to achieve the ideal “Self” (C. Rogers), to the fullest self-realization
(B. S. Gershunsky). The main task of the humanist pedagogy is that of helping the

91



individual’s self-determination, i.e. identify its own nature, which is neither organic
nor social, nor psychoanalytic, not determined by any material or social
dependency, and as something not reducible to them. The main objective of a
teacher, A. Diesterveg thought, “should be to develop the initiative, through which a
person may become the manager of one’s own destiny, the successor of the
development of one’s life ...”

“Self-realization, self-actualization, all these terms are the expression of a
unique process, characteristic only of individual development, implementation
chosen or composed for one’s own life journey. Human nature is determined by
what an individual is creating of oneself. The idea of self-determination of a man,
the idea of self-organization and autonomy of human beings ... “[2, p. 38-39]. But
does this mean that the process of self-creation should take its own course?
Education is the act of spiritual development of a man, realizing the original
purpose, and the inherent opportunity to become a man [8, p.21]. Development
(self-development) is most actively realized in the process of activity.

2. “The great aim of education is not knowledge but actions" (Herbert
Spencer). The developers of the Federal State Educational Standard of general
education talk about the activity paradigm of education, postulating as the aim of
education the development of an individual student based on the development of
generic methods. The learning process is understood not only as acquisition of
knowledge and skills that make up the instrumental basis of a student’s
competencies, but also as the process of personal development, gaining spiritual,
moral, and social experience. The learning process is a process of human activities
directed at the development of one’s mind and personality as a whole. In
connection with understanding self-identity as an open and independent process
“instead of the old concept of education (in general), a new concept of “personality
development” as the process and the result of personal care, personal
responsibility, merits and failures, student’s activity on the creation and
development of one’s own individuality. The result of education is understood as
personality, one’s essential features and what really determines a person’s
behavior” [1].

The purpose of the systematic and active approach is the development of a
child as the subject of life. Being the subject is being the master of one’s work,
setting goals, solving problems, developing one’s own activity, being responsible
for the results, matching the results with the initial ideas, and being in a constant
process of introspection. The crisis of the knowledge-education paradigm
characteristic of the modern information society, leads to the realization that the
knowledge of how and where to apply it is much more important than knowledge
itself. However, it is more important to know how to extract, interpret, or create new
information, and which is more important, self-determination or the self-creation of
oneself.

In modern Russian education, there actually exists “two educations”. The
first, represented in the programs, are subject to mastering and control (Final State
Examination and the Unified State Examination), the second is “latent education”
(V. I. Slobodchikov) which is a secondary product of the educational process (all
the results that contribute to the development of competence, experience and other
personal indicators of education, which cannot be made out of a set of knowledge
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and skills). The peculiarity of the current transformation in education is that what
used to be of secondary importance is now (should be) a priority. Now more than
ever, D. Pisarev’s words are relevant as follows: “We have to learn at school, but
there is much more left to be learnt upon leaving school, and the second is the
doctrine in its consequences and according to its influence on the man and society
is infinitely more important than the first one. This “second education” is in fact
lifelong education, the on-going work of self-creation by the man himself. The
ideological, methodological, legal and other (external) conditions for realization of
Mirandola’s humanist anthem have been created.
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PECULIARITIES OF PRACTICAL TRAINING
OF STUDENTS IN PEDAGOGICAL SEMINARIES
(LATE 19™" — EARLY 20" CENTURY)

A. A. Osavolyuk

One of the urgent issues facing modern teaching science is to find ways and
means of improving the process of preparing professionally competent teachers. It
is not the first time that pedagogical education faces the challenge. Therefore,
referring to historical experience, it is important to take into account the positive
changes in pedagogical training. We believe that the research of the state policy on
education, and holistic approaches to the development of teaching staff in the late
19" — early 20" century will be useful, given the current changes in the reforming of
the educational sector. This fact predetermined the choice of topic for the present
report, which aims at analyzing archival records on the activities of pedagogical
seminaries, considering innovations in professional teaching and applied training of
future teachers in this type of educational institution of that period.

The main task of pedagogical seminaries was for the students to obtain
practical skills. According to the headmaster of Korostyshevskaya Pedagogical
Seminary A. Tarnavsky, as he reported at the Congress of Headmasters in Kiev in
1909, “the more classes a student has during his internship, the more he learns.
Therefore, the optimum number of seminarians is 60 and the practice should start
at the third grade, with 15-18 students in a group” [3, p. 86]. The headmaster was
in charge of the educational process in the seminary. The headmaster was the
supervisor of the pedagogical seminary and the elementary school. He had to
attend the classes conducted by the teachers, students and interns [3, p. 90].

The workshops at the pedagogical seminaries were regulated by certain
rules. An example of such regulation is the requirement for practical training of
future teachers developed at the Velikosorochinskaya Seminary by the headmaster
M. Grigorovsky: “§ 1. Practical exercises are conducted for acquisition by the
seminarians of pedagogical skills. § 2. Practical classes start at the beginning of
the school year and continue till April, 1 and include: (a) monitoring of classes
conducted by teachers, (b) trial lessons conducted by seminarians. § 3.The
seminarians should attend classes in municipal schools till October 1. During their
visits to the lessons the students should observe the orders of the school, teaching
methods, acquaint themselves with pedagogical literature and the courses. § 4.
After October 1 students prepare written reports on the results of observations of
the lessons visited and arrange presentations with the outcomes of their
observations. § 5. From October 1 till April 1 seminarians have to conduct trial
lessons. Students practice teaching geography, history, arithmetic, geometry and
the Russian language. § 9. Interns conduct model lessons in the presence of
school teachers, headmasters and other students. If they fail to conduct a good
class, it does not count and they have an opportunity to pass it again. § 10. Upon
completion the lessons are discussed by everyone present. Moreover, the first
word is granted to the students present in order to develop their ability to analyze,
criticize, express and defend their point of view. § 11. The best trial lessons are
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selected to be evaluated by the pedagogical council. § 12. The model lessons are
discussed by the academic council [4, p. 25-26.]. After each trial lesson
discussions were also held with the participation of all persons present in the
classroom. Moreover, the pedagogical seminaries had a clear procedure and plan
of discussion: (a) self-criticism (the student who conducted the lesson pointed out
the drawbacks, deviations from the intended plan, the reasons for these deviations,
the difficulties and barriers in communication with the class and in the process of
interaction), (b) criticism by a reviewer, (c) criticism on the part of colleagues, and
(d) criticism by a supervisor, (e) conclusion on the part of the headmaster of the
seminary. Regarding the plan of the discussion, it was as follows: selection and
structuring of the material, development of methodological materials, teacher’s
activities in the classroom (posture, gait, facial expressions, gestures, speech,
etc.), the outcome of the lesson [2, p. 33-34]. Thus, while practicing in teaching, the
seminarians had to prove that they had sufficient scientific knowledge, could clearly
structure the material, were able to teach this material in class and revise it by
systematic repetition, and were able to maintain proper discipline in the classroom.

The activities of pedagogical seminaries had certain disadvantages. Their
programs were limited to the course of elementary school. Lack of general
education and scientific training significantly reduced the capacities of future
teachers. Despite the fact that pedagogical practice was held on a sufficient level,
the course in theory of pedagogy and practical work at schools was conducted in
parallel, and therefore, as a rule, practice was ahead of theory. This led to
mechanical, unconscious training of practical skills. In our opinion, the so-called
supervisory (introductory) practice was organized on a poor level. The visits by the
second class seminarians of 3-4 lessons led by the teachers of model schools led
to the situation that the theoretical classes were skipped at the seminary.
Educational work in the pedagogical seminaries was of a conservative nature. The
lifestyle of seminarians was strictly regulated; there were many different limitations.

Despite this, it should be noted that the pedagogical seminaries were the
most common and popular schools among the youth. They prepared highly
qualified teachers for primary schools. This is confirmed by the participants of the
Congress of Headmasters and inspectors of public schools, which took place in
June of 1912 in Ufa. The delegates declared: “There is no doubt that the best
teachers are those who have completed a course with seminaries, where they
obtain both general education and specialized teacher training for 4 years.” [1,
p. 428].

Thus, to sum up the ideas above, we would like to note that the professional
and pedagogical training of teachers in the seminaries of those years were on a
high professional level. The pedagogical institutions of this type had a unique
system of education that combined the traditions of religious and secular culture,
and professional and traditional pedagogy. Succession of secondary and higher
education enabled young people to deepen their pedagogical knowledge, and
acquire knowledge and teaching skills, which contributed to the development of
skills and revealed the creative potential of students. This type of education was a
step forward in the system of pedagogical training, aiming at professionalism,
competence and a high level of scientific and practical education of future
specialists.
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THE ROLE OF TEACHER TRAINING IN POLAND
AFTER WORLD WAR 11 (1945-1955)

E. Gorloff

Analysing the development of teacher training in Poland after World War I
one must be aware of the significant impact of political, social and economic
conditions of the time. As for teacher training, the time of 1945-1955 can be divided
into two periods. The first one is the time of 1945-1948, when assistance in good
preparation for teaching and educational work was the main idea. That is when the
political and educational authorities developed a single, centralised teacher training
system. The second period, the years 1949-1955, saw the development of a single
structure of teacher training institutions’, which enabled full control over all forms of
teacher training in terms of organization and programmes, and which also focused
on ideological shaping of teachers’ attitudes.

Providing teachers for schools of all levels was one of the most urgent
problems in the first years after the end of the war. The great shortage of teaching
staff was due to extermination of Polish intelligentsia by the invader, army draft of
many teachers, pedagogues leaving their Erofession for better paid jobs and
reserve or even aversion to new authorities®. So teachers with no qualifications
were hastily employed. In the situation of such a shortage, the main objective in the
period of 1945-1948 was creating a system of teacher training both for unqualified
teachers and those having qualifications relevant for their position3. Two trends in
teacher training could be observed. The first one included training outside the
teacher’s work place, in the form of courses, seminars and conferences. The other
one included advisory services, most often provided at the teacher’s work place,
which consisted in giving advice to the teacher, lesson observation, organizing
school pedagogical conferences or indicating and supplying teaching materials. It
must be emphasised that at that time teachers improved their qualifications mainly
in a self-educating manner. To enhance that, as early as in 1945, the Ministry of
Education established teaching-educational centres similar to methodology of
teaching centres functioning in the Second Republic of Poland. They did not
constitute one consolidated institution but most often were based on teams of
subject instructors, who were recruited mostly from among high school teachers®.
Very soon the Union of Polish Teachers got involved in the teacher self-education,
with its offer of regional conferences, known from the pre-war period, whose
organization, with the assistance of local educational authorities, started in the
liberated areas as early as in the spring of 1945°. In November 1945 the Minister
of Education, in his ordinance on transferring the organization of regional
conferences to the Union of Polish Teachers, sanctioned its patronage over that

' It should be noted that the structural system survived till the 1970s. Z. Ratajek, Przeglad form

doskonalenia nauczycieli w okresie 40-lecia, “Nowa Szkota” 1984, Ne 10, p. 438-439.

2 Grzybowski R. Wyzsze Szkoty Pedagogiczne w Polsce w latach 1946-1956, Gdansk, 2000, p. 28-30.

% Krawcewicz S., Ksztatcenie i doskonalenie nauczycieli. Problemy i tendencje, Warszawa, 1974, p. 84.
4 Potyrata B., Oswiata w Polsce w latach 1949-1956, Prace Pedagogiczne LXXXIV, Wroctaw 1992, p. 121.

® Kahl E., Zwiazkowe doskonalenia nauczycieli w Polsce (1944-1989). Uwarunkowania, Przejawy
Konsekwencje, Krakéw 2008, p. 31-33.
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form of teacher training. The minister also considered participation in the
conferences to be an obligatory form of training for all the teachers and authorized
school inspectors to excuse teachers going to such conferences from their
absence at classes’. During that initial period the content of training activity of the
Union of Polish Teachers was based mainly on general pedagogical subjects and
included information on pedagogy, psychology and methodology of teaching. The
regional conferences were also to improve the teacher's work methods. Their
programme was being adjusted to the current needs of the teacher community in a
given region. The rich offer of the conferences was often complemented by classes
attended by the conference participants and periodical lectures, which earned it
appreciation of many teachers. It must be noted, however, that already at that time
the Union of Polish Teachers tried to unify, in terms of programme and
organization, that form of training, and the content of self-education was always
subordinated to the guidelines of educational and political authorities®. To
standardise the programme and organization of teacher training system, in 1948
the Ministry of Education decided to create a network of teaching-educational
centres located in the capitals of regions and counties. In September 1948 the
Minister of Education established the Central Teaching-Educational Centre, with its
registered office in Otwock, which was to take care of subject and methodological
teacher training. In the capitals of the regions there were Regional Teachm%
Educational Centres, and in the counties - County Teaching-Educational Centre
Their main objective was to improve the quality of work of teachers and thelr
ideological awareness.

Significant changes in teacher training system in Poland took place after
1948, influenced mainly by political situation connected with the establishment of
Polish United Workers’ Party and the growing power of the mono-authority in the
country. It was the period the so called “building of socialist society”, based on the
Marxists-Leninist doctrine. All the areas of the state’s functioning, including the
entire teacher training system, were subordinated to that purpose. At the beginning
of 1950, Department of Staff Education and Training was established in the
Ministry of Education. Its goals in terms of teacher training focused of their
ideological self-education, preparlng holiday actions and courses, re-organization
of teaching-educational centres*. In 1951 the existing teacher training system was
replaced by a new organizational solution in the form of Central Educational Staff
Training Centre. There were also Regional Educational Staff Training Centres and
County (Municipal) Educational Staff Training Centres. Regional centres were to
attain three basic groups of tasks: 1) improving the ideological and political

' Ordinance of Minister of Education of 9 November 1945, Official Journal of Ministry of Education ( Dz.
Urz. MO) 1945, No 7, pos. 295. See also E. Gorloff. Sytuacja zawodowa nauczycieli szkot
ogolnoksztatcacych wojewddztwa gdanskiego w kontekscie migracji powojennych [in:] Edukacja w
warunkach zniewolenia i autonomii (1945-2009) edited by E. Gorloff. R. Grzybowski and A. Kotakowski,
Krakéw 2010, p. 140.
? See.: U. Pulinska, Doskonalenie zawodowe nauczycieli szkét ogodlnoksztatcacych na Warmii i
Mazurach w latach 1945-1989, Olsztyn 2005, p. 40-42. B. Grzes$, Zwigzek Nauczycielstwa Polskiego od
korzeni po wspdétczesno$é, Warszawa 2000, p. 94-95, A. Smotalski, ZNP na Dolnym Slagsku w latach
1945 Wroctaw 1976, p. 24-25.

Ordlnance of Minister of Education of 9 September 1948., Dz. Urz. MO 1948. Ne 11. pos. 1971.

* AAN, Ministry of Education, file: 2470, Reports on operation of Department of Staff Education and
Training for the first quarter of 1950.
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— peacefully resolving conflicts, discovering other people and their cultures,
fostering community capability, individual competence and capacity, economic
resilience, and social inclusion; (4) Learning to be — education contributing to a
person’s complete development: mind and body, intelligence, sensitivity, aesthetic
appreciation and spirituality.

Knowledge is the key resource of the society and is characterised by the
following three features: (Drucker, 2005:175): firstly, uncontrolled expansion,
because knowledge spreads and travels easier than money; secondly, vertical
mobility because knowledge is available to everyone through formal education
system and is easily accessed and achieved in this way; thirdly, the potential for
success, as well as for failure, because knowledge is necessary for any job and
almost anyone can obtain and use it as a" work tool", but it does not guarantee
success to everyone. Together these three features make the knowledge society
highly competitive in modern learning organizations. Any organization that is
constantly expanding its ability to create its own future can be considered a
learning organization. This is achieved through the gradual development of
learning, which can be either generative or reactive (Senge, 2003:89). The
emphasis is on encouraging people to work in a team and think systemically, to
learn from each other and understand what needs to be done in order to introduce
changes and make these changes a part of everyday practice.

3. Universities and Lifelong Learning. Universities are very important in
designing the lifelong learning system at the national level, through developing
entrepreneurial skills, creating special syllabi, knowledge transfer, stimulating
innovations etc. The role of universities in lifelong learning is in acquiring
knowledge and skills that one can apply in practice, as well as the professional
development after graduation. The openness of the university, through a flexible
approach to the study programmes, certainly contributes to the regional
development and knowledge transfer and provides learning opportunities to the
different age groups. To achieve these goals, universities need to be accessible to
motivated and talented individuals who have completed some form of formal
education, adults who want to improve their knowledge in particular areas, persons
who seek support concerning career planning and development, as well as to
marginalized groups in order to enable equal access to knowledge and education.
It is also necessary to develop a new educational model for higher education.
Unlike the current system, which is focused on transferring knowledge from
teachers to students, the new model should be directed towards empowering
students to seek knowledge themselves. Instead of merely learning a given
content, the new model should create a new context for learning, provide new
learning models and help eliminate additional learning burden known as
unnecessary knowledge (Mrvac, et al., 2010:700). The relationship between
universities, various employment programmes and stakeholders is also important.

Conclusion. Lifelong learning and professional improvement and such
education that provides knowledge in all relevant areas are becoming a necessity
and challenge in modern times. The increased pace of globalization and
technological change, the changing nature of work environment and the labor
market, and the ageing of populations are among the forces that drive the need for
continuing upgrading of work and life skills throughout life. In the practical
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implementation of lifelong learning concept, one may, however, come across
certain problems, i.e. this concept may be wrongly interpreted as a means to just
gain some certificate (the emphasis is only on obtaining such document and not on
acquiring new knowledge and skills) or a substitute for formal education, which is
also a deviation from the basic concept of lifelong learning. However, the benefits
of lifelong learning for sustainable development and competitive advantage are
many and more numerous than the aforementioned issues.
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CONSTANT EDUCATION OF ADULTS
IN THEIR WORK ENVIRONMENT

R. Tomaszewska-Lipiec

Work environment is one of the adult constant education areas which has
become a subject of immense interest among representatives of various scientific
disciplines. P. Senge has formulated a thesis that nowadays “work must become
learning”’ and the thesis is the topic of considerations of the following paper.

Education at work institutions is a part of personal policy implemented by
economic organizations and is connected with the development of human
resources. The policy comprises specific groups of tasks which aim at improving
professional qualifications and competence among workers which, in turn, will help
them reach mastery in their professions. The tasks of organizing and conducting
education are a part of educational and training activity in the places of work. The
activity includes vocational training, additional training, professional advancement,
self-improvement and qualifying for a new job. In the last few years systematic
educational activity conducted in the work environment became of strategic
importance. It is the human factor that plays the key role in making work institutions
competitive, especially in the case of economy based on learning. As P.F. Drucker
claims it is the qualified employees, able to implement their knowledge to achieve
production goals, able to create new knowledge which will result in unique and
unparalleled innovations, who will become the leading groups of society?.
Knowledge is becoming a fundamental working tool and that is why the theory of
human capital is more and more frequently taken into account in management. It is
assumed that people, due to hereditary conditions, possess certain qualities and
features which may develop independently. Therefore it can be concluded that it is
necessary to invest in their improvement3. Many researchers claim that it is human
capital which is the only true value of modern economy; human capital which is
unique and difficult to imitate or substitute and which brings particular qualities to
the work environment. What makes it special is its ability to increase its value
autonomously due to the process of learning and that is why education is one of
the most important tools of personnel improvement.

The increasing significance of education in workplaces is influenced by the
more and more rigorous requirements that are faced by employees which, in turn,
are a consequence of implementing necessary changes in organizations which
function in a dynamic and unstable economic environment. The changes force
employers to give their employees more authority, more freedom in the decision-
making process and a more flexible range of duties. This is possible only if the
workers have appropriate qualifications and professional competence. Therefore
there are two reasons why education is significant for the development of work
institutions. First of all it enables employees to improve their professional

! Senge P. The Fifth Discipline: The art and practice of the learning organization. London, 1990.

2 Drucker P. Post-Capitalist Society. Oxford, 1993.
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qualifications necessary for accomplishing their productive or service tasks - in
other words - their direct objectives. The results of learning increase economic
potential of work institutions, potential which is based on human resources.
Secondly, education in the work environment increases chances of individual
workers to remain in the labour market and facilitates the improvement of skills
which help fulfill higher needs such as the need of security or attachment and will
eventually arise the need of self-improvement. It also facilitates identification with
co-workers and the employer. Acting according to the rule of reciprocation, the
work institution in a natural way creates favourable educational conditions.
However, the quality of learning that occurs in the institutions depends on their
specific character. It means that a particular work environment is not just a tool to
conduct learning but a place which may both facilitate or block the process of
Iearning1. As it is so, workplaces can be divided into three types: “workplaces as
places of learning”, “workplaces where learning occurs” and “workplaces as an
environment where work and education are inseparable % Thatis why the theorists
who advocate an innovative approach to the education of adults consider
workplaces as educational institutions.

The most common idea of learning in a workplace nowadays is the idea of a
learning organization. Its author P. Senge defines the conception as an
organization in which “people constantly learn how to learn together”3. According to
its main assumptions learning processes that take place in work institutions are not
exclusively confined to the knowledge stored in the brains of the workers. Due to
the educational processes institutions gain knowledge which is at their disposal
even when employees leave the workplace. The knowledge is stored in databases,
documents, publications, products, services and parts of structural capital which all
belong to a particular organization. It is worth mentioning that the model of a
learning organization has been in operation for over ten years now. However, there
are few accounts of a successful implementation of the idea on a large scale. As of
now the evidence has been obtained from the analysis of individual cases of
pioneering companies, such as Microsoft, whose functioning is based on the
innovative approach. The author of the paper has conducted research on fifty work
institutions. The findings show that workplaces are educational organizations only
to a little extent. Education of employees seems to be casual and it is not a part of
an established strategy for growth. Only 6% of the researched workplaces consider
educational activity as “very important”, 62% lack any educational strategy and
44% lack educational schedules. Systematic educational activity (68% according to
the employers and 31,9% according to the employees) is mainly connected with
the essential knowledge without which employees would not be able to perform
their professional duties. Therefore education in workplaces in Poland seems to be
rather insufficient. It is still marginal although more and more frequently employers
finance training courses for people aged 25 + (41% in the years 2009-2011). In
2011 only 6,5% of people aged 25-29 and 13,3% of people aged 30-39 attended
training courses organized by workplaces and other institutions®. The above data

" Knowles M. S., Holton[1 2009
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reveal that education in workplaces is seriously unaccomplished and the arrears
are mainly connected with three strategies of staff management that function in
economy: (1) the sita model, where the issue of personnel self-improvement is of
marginal importance, (2) the model of human capital in which development and
education are key questions and (3) the mixed model which combines ideas of the
two above'. Although the sita model is still dominant, the importance of personnel
education is constantly growing and the model of human capital with its human
capital investment principle is becoming more and more common.

The necessity of preparing adult individuals to function in contemporary
society and contemporary labour market forces an implementation of various forms
of educational and qualifications improvement and widening the range of
educational services. An increase in employment is impossible without the
development of human capital. Its lack may result in growing unemployment and
passiveness. One can therefore assume that in the years to come more and more
work institutions will appreciate advantages of personnel education, especially the
workplaces whose objective is to become competitive in the more and more
demanding home and international markets. Numerous publications and
international documents, strategy for Europe 2020 among others, consider the
growth of constant education in the work environment as one of the main priorities.
Fifteen years ago the authors of “The White Paper on education and training.
Teaching and learning - Towards the learning society” wrote that “work and
learning circumstances approximate each other, in fact they are becoming identical
in the context of mobilization abilities™.

In the context of the described phenomena constant adult education
in workplaces seems to be rather a compulsion than an option or a need and in this
respect the conception of a learning organization may seem the most favourable
solution.

' M. Kostera. Zarzadzanie personelem. Warszawa, 2010.
2 The White Paper on education and training. Teaching and learning - Towards the learning society.
Luxembourg, 1997.

105



CONTINUITY OF PRESCHOOL
AND SCHOOL EDUCATION

IN THE PEDAGOGICAL THOUGHT
OF S.F. RUSOVA (1856-1940)

I. V. Zaychenko

Sofia F. Rusova (nee Lindfors) (1856-1940) was a teacher, writer, journalist,
Doctor of Sociology at the Ukrainian Sociological Institute, Professor of Pedagogy
at the M. P. Dragomanov Ukrainian High Pedagogical Institute in Prague,
Czechoslovakia, head of the preschool and extra-school education department in
the Government of the Ukrainian People's Republic (1917-1921), head of the
Ukrainian branch of the International Women's Organization, organizer of the first
kindergarten in Ukraine and well-known public figure of her era. She has left a rich
pedagogical heritage (more than 300 of her works have been currently introduced
into scientific use) which contains many interesting ideas, notions and conclusions
on topical issues of public education, pedagogy, national schooling and education.

Lindfors was born on February 18, 1856 in Oleshnya, a village in the former
Gorodnyansky County of Chernigov Province (presently Repkinsky District of
Chernigov Region) to a retired Russian Army officer of Swedish extraction, Fedor
Lindfors, and a Frenchwoman, Anne Gervais. Sofia received primary education at
home and in 1871 she graduated with honors from Fundukleyev School in Kyiv
(Kiev). In the same year she organized, together with her sister, one of the first
kindergartens in Ukraine. She actively participated in the Hromada (“territorial
commune”) in Kyiv and then in the Ukrainian community in St. Petersburg, where
she had gone to study. After marrying the ethnographer and statistician Alexander
Rusov, Sofia helped him in preparing a new edition of Taras Shevchenko's
“Kobzar” (originally published in 1840) in Prague, and worked as a teacher. Due to
her educational activities and pro-Ukrainian views in the Tsarist Russian Empire of
the time, Rusova was sent to prison a number times and was under constant police
surveillance. Consequently Rusova was enthusiastic about the February
Revolution in Petrograd (St. Petersburg) in 1917, hoping that it would bring social
and national liberation to Ukraine. On the invitation of I. Steshenko, Rusova
headed the Department of Preschool and Extra-school Education of the General
Secretariat for Education in the Central Rada (“parliament”) and the Central Bureau
of the All-Ukrainian Union of Teachers (initiated by her as early as 1906). After
1921 as a consequence of the Russian Civil War (1917-1922) and an end to
independent Ukraine in the coming Soviet Union (from 1922), Rusova was exiled in
Lviv (Lvov), Ukraine (1921), Tarnow, Poland (1922), Podebrady, Czechoslovakia
(1922-1923) and finally Prague (1923 until her death in 1940). In 1937, Rusova
became the Honorary Chairman of the World Union of Ukrainian Women. She was
buried in Prague.

The creative heritage of Rusova includes such monographs as “Theory and
Practice of Preschool Education”, “Preschool Education”, “New Schooling for
Social Education”, “New Methods of Preschool Education”, “Didactics”; such
textbooks as “Ukrainian Primer” and “Basic French Tutorial for Self-Study and First
Grades of School with a French-Ukrainian Dictionary”, and a great many articles.

106



The central role in the pedagogical heritage of Rusova is played by the concept of
“Ukrainian schooling”, a system of national education and national upbringing. She
went down in the history of educational thought primarily as a prominent theorist of
preschool education. As a teacher educated in a European way, she had good
knowledge of the diverse reform movement of the late 19th and early 20th
centuries. She was especially impressed by the theory and practice of free
education combined with ideas of experimental pedagogy (Ovide Decroly,
Addolphe Ferriere, Georg Kerschensteiner, Sebastian Faure and the preschool
education ideas of F. Froebel and M. Montessori). However, Rusova viewed
foreign achievements and international experience through the prism of “Ukrainian
national schooling” as a system of education and upbringing. Appreciating
Montessori's idea of the need for the free development of children and Froebel's
idea for the need for a harmonious combination of man (child) and nature, Rusova
built her own system of preschool education, emphasizing the need for educating
preschoolers on a national (“ethno-ideological”) basis.

Rusova believed that the main task of kindergarten was not only to awaken
the child's abilities and curiosity and to nurture feelings of love, but also to promote
a love for Ukrainian national (“ethno-ideological”’) culture using didactic games,
drawings, sculpting and singing pertaining to the Ukrainian people. Children should
grow out of this culture to subsequently enrich it. According to Rusova, both in the
family and kindergarten environments, it is not only important to give children
ready-to-use knowledge but also to awaken in them spiritual forces, curiosity, and
to nurture their senses so that the child sees and hears everything and is able to
work with pencils, scissors, clay and paper. All training and upbringing should be
based on respect for the personality of a child. In this regard, the native language
is the foundation of national (“ethno-ideological”) education and upbringing. These
notions of Rusova have a special meaning for the modern organization of
preschool education in Ukraine.

The pedagogical heritage of Rusova clearly contains the idea that an
important prerequisite for the creative development of a child is to ensure the
continuity of the educational process between preschool and school education. As
early as the late 19th and early 20th centuries, Rusova believed that Ukraine
possessed all the necessary conditions for the development of its own national
(“ethnic Ukrainian”) school system in which children could creatively develop their
intellectual, moral, aesthetic and physical abilities, industriousness, citizenship and
be brought up in the spirit of friendship and fraternity between the all peoples of the
world. She believed that this new Ukrainian schooling must meet the following
requirements: (a) it should be secular, free from any class, inter-ethnic and
religious restrictions; (b) boys and girls should study together at all levels of
education; and (c) systematic school education should start at the age of seven.
Preschool educational institutions should be available to children under seven, and
compulsory primary schooling should last for six years. Compulsory subjects
should include: the native language, arithmetic, basic natural history, the
geography of Ukraine, drawing, Russian language, the geography of Russia, the
history of Ukraine, singing, craftwork, dramatic reading, the history of Ukrainian
and Russian literature, the history of Russia, world studies, a brief history
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of culture, general information about physics, chemistry, soil science and botany,
as well as information on legislation.

Rusova's ideas are being implemented in contemporary Ukraine by creative
teams of educators. They are opening educational institutions for children that use
her ideas about the specifically “Ukrainian kindergarten” to develop their own
charters. In the modern context of the development of Ukrainian education,
Rusova's notion of the critical conceptualization and creative use of achievements
in European and world educational thought in preschooling, schooling and
upbringing has become especially important.
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ARCHITECHTONICS
OF LIFELONG EDUCATION
IN AVIRTUAL AGE

L. P. Tsylenko

The intensity of the innovation processes in the fields of science and
technology accelerates loss of functionality of existing knowledge, generating in a
specialist of any sphere a need for the latest information and its adaption for
operational use. In the age of virtuality, the mainstream of information processes is
not confined to the space of high-tech and knowledge-intensive industries, and it
spreads its influence on the whole socio-economic system in all spheres of public
life. Nowadays, the concept of “lifelong education” is determined more and more as
a way of socio-economic development for creating a modern society, i.e. a society
based on knowledge. The system-architectonics of “lifelong education” identifies
the features of interaction of structural and functional components, compulsory
vocational training for relevant skills and improving and the updating of archaic
knowledge skills, teaching not only professional skills but also other vital and
necessary interesting competences.

Participation in society is almost impossible without a successful
professional career, as it is the foundation of personal independence, self-esteem
and well-being as it determines the quality of human existence and therefore the
quality of the society as a whole. In this context, the scientific community and
educational community faces the task of a timely and accurate flexible reorientation
of the regulatory parametric establishment, of a specialist and or technical
industries as well as from the humanities. The interdependent personal and
vocational development of man as a subject of activity and communication
throughout life is more and more becoming the priority trend of the educational
strategy. There is a need for a specialist who would have the “outrunning vision” of
a rapidly changing global processes, but at the same time would be a highly
competitive and erudite expert in his professional activities.

The whole integrity of the professional-pragmatist functions as a specialist of
a new generation and is inherently linked to pragmatic-communicative competence
— the knowledge of language is of geolinguistic importance i.e. English and
globalization is a new game with new rules. That is why today like never before the
importance of English is paramount. As English is of the planetary importance and
is in close interaction with all spheres of human life, be it social, economic, or
political. English is the language of high technology, business, the Internet,
Humanities and Arts and is a measure of intelligence of modern man and his
academic mobility. With knowledge of English a specialist of any profile is a free,
active and full participant in the social and economic life of the society. Following
this logic, in the vector of the synergetic concept, we need to naturally integrate
into a program of educational institutions learning English language in a new
destination, dominant in the regulatory parametric characteristics of a competitive
specialist of any profile. A specialist of the next generation has a unique
imperativeness to master the language of interlinguistic importance. Consequently,
in the strategy of lifelong education of a specialist of a new generation, the
constructive capacity is the capacity on a receptive as well as creative level in the
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figurative, graphical and audio-visual format to actualize these ideas, meanings,
algorithms, and concepts in English.

Education in the modern world is becoming more and more functional in its
nature and its development of abilities to process and analyze information, to
perceive hidden relations between different phenomena, to be capable of
integrated assessment of various points of view for taking non-standard
breakthrough solutions, and not focusing on the patterns becomes essential for a
productive lifelong education. At the same time, a lot of other metacompetances
necessary for professional, intellectual, emotional, and volitional activities of the
specialist are formed. For example, the information and analytical ability provides
an engineer with an ability to search, differentiate and generate new knowledge in
the most promising areas of science and technology, as well as to create
fundamentally new materials and devices that implement new physical or physico-
chemical principles for their operation.

There is no limit to perfection as a modern specialist of any sphere continues
to constantly learn. As we see today, many highly profitable companies conduct a
targeted policy of development and staff training by developing high-tech projects
together with foreign partners. Internships in reputable world-renowned companies
are becoming the norm in professional activities of a specialist of the next
generation. In the world market economy representatives of Corps of Engineers
should have a high potential for commercialization to be able to modify existing
things and design something new. Thus it is necessary to take into account the real
cost of high performance materials and components, the cost of packaging and
delivery, cost and performance of equipment purchased on credit, and, most
importantly, that this something could be sold on the international market, a task
that baffles many engineers with great experience who do not speak English.
Therefore, one of the priority components of an integrated system of lifelong
education of a modern specialist is the ability for pragmatic-communicative
activities in the formation of which English courses play a leading role.

Meanwhile, the global problem of a secular society, which if not resolved, will
make it impossible for a positive result and its cultivation for an integral individual.
In a rapidly changing world, there is something common to all generations, that is,
the traditional core values which make possible the survival for us in the turbulent
stream of life. These are the values we should address and search for the meaning
of ouir existence in the world of globalisation. Therefore, for each individual lifelong
education should be not only the process of formation and meeting his professional
needs, but spiritual needs as well. Unfortunately, economic, technological and
scientific progress is far ahead of spiritual development of the society. Today,
however, an expert should be, above all, a harmonious personality, and thus
consciously confront the moral relativism in a dialogue that exists on a global scale.

In this regard, the teaching logic in the formation of a specialist of a new
generation must be capable of self-reflection, self-presentation and lifelong education
as is expressed in the architectonics of content, objectives and procedural
components in the educational process, the basis of which is a highly ethical, moral,
and spiritually guided. Through a foreign language one can achieve a harmonious
unity of purpose in studying subjects in the field, goals and objectives in teaching a
language and goals of a personal formation whilst also being capable of achieving
lifelong education for a sustainable development to occur.
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LIFELONG EDUCATION
FOR SUSTAINABLE DEVELOPMENT:
A SYNTHESIS OF APPROACHES

A. M. Avdonina

Sustainable development is a concept describing a model of socio-economic
development where needs of the current generation are satisfied without depriving
future generations of this opportunity due to depletion of resources and
environmental degradation [4]. An important place in the concept is given to drivers
of sustainable development, in particular education.

One of the key ideas of the Conference in Rio de Janeiro (1992) was a call
for all sectors of society to recognize the need for sustainable development, and
further, to facilitate the transition to it in every way [2]. It is clear that global
challenges may not be solved by technical or legislative measures only. It also
requires transforming value orientations and worldviews people carry. Only
conscious actions can change the nature of relations in the "man-nature" system.
Public participation in addressing global issues is essential, but requires raising
awareness and special training. In the second half of the 20th century, this function
was performed by ecological and environmental education and upbringing. At that
time, the concept of lifelong learning was developed contemporaneously with the
ideas of sustainable development. These facts are reflected in the legislation. For
example, Article 71 of the Federal Law dated January 10, 2002, No. 7-®3 "On
Environmental Protection," "establishes a system of universal and comprehensive
environmental education" in the Russian Federation, which encompasses
educational institutions, media, cultural institutions, etc. [1]. However, global
challenges are not limited to environmental problems, but also include social and
economic issues. Therefore, a new paradigm of education appeared in the
beginning of the 21st century, "Education for Sustainable Development"
(hereinafter ESD). This type of education is a "new form of 'penetrating' learning
that encompasses nearly all subject areas of natural, human and engineering
sciences" [5, p. 4].

Lifelong education and ESD have much in common, namely: (a) each of the
approaches combines all types (formal, non-formal and informal) and levels of
education, ranging from family to post-professional education, and learning is
carried out at all stages of life and therefore is often referred to as "lifelong."
Experts in ESD note that changes in the structure and policies of education should
move from formal education to lifelong learning [5] as (b) the content of lifelong
education and ESD includes a system of worldview concepts and questions and is
built on the basis of consistency and continuity of learning at different stages;
(c) ESD and lifelong education are developed as holistic systems (and have the
internal unity of elements, external links to other approaches, and a new quality of
knowledge learned); (d) self-learning is a mandatory element of each of the
approaches; (e) both concepts are philosophical and educational; (f) the main
reason behind the emergence of ESD, as well as of lifelong education, is
recognition of the need for change in education to ensure further development of
society, economy and environment; (g) both approaches expand independence,
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choice and responsibility of an individual in decision making; and (h) the main goal
of the education system, when considered as creating an appropriate and effective
environment for the continuous development of an individual [3], is implemented in
each of the approaches in similar ways.

Lifelong education can be regarded as a catalyst which systematically
actualizes the information necessary for the transition to the sustainable
development model.
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THE BOOK IN THE LIFE OF AN ADULT
IN THE POLISH PEDAGOGICAL SCIENCE
AND PRACTICE

D. Zoladzh-Stzhelchik
K. Jakubiak
W. Jamrozhek

In the history of the Polish printed word there have been several periods
associated, on the one hand, with the history of culture and education, and on the
other hand, with the political history of Poland. The turning point between the
above mentioned factors was the Polish-Lithuanian Commonwealth’s loss of
Independence that occurred at the end of the 18" century. The first period is the
time of, so to speak, of primitive reflections on reading and the importance of the
book in human life, which does not presuppose the absolute absence of reflections
on this subject, but indicates their initial nature, which was specific and limited in
various spheres.

In fact, the general availability of books and the growth of scientific
speculations on the importance of the book are characteristic of the 19" and 20"
centuries. Emphasis on importance of the book, of reading books in general can be
observed in the works of writers of the nobility of that period. It is interesting that in
the circles of the so-called people of school, that is mostly academic professors or
professors of other Old Polish schools on the territory of the Polish-Lithuanian
Commonwealth and outstanding Old Polish writers (Modzhevsky), there can be
found plenty of speculations on the importance of reading and the role of the book
in human life. We can confidently say that it was something normal and obvious for
the writers that an educated man, for whom they fought with the pen, must read; at
the same time they believed that they should pay more attention to this issue. The
importance of reading in adult life was, however, almost entirely neglected. In this
context, there appears to be a very interesting phenomenon — the idea that an
adult person should read and surround himself with books, that lays stress on the
role of the book in different situations and with regards to different human needs,
appears in the statements of the representatives of the middle nobility, in particular,
Mikolaj Rej and James Casimir Haur. The former stated his point of view, which is
of interest to us, in the work “The Life of the Noble Man”; and the latter is a typical
representative of his age. In his work “Composition or Treasury of Magnificent
Secrets of a Landlord’s Economy,” he shared his observations about books and
the need to read them. Rej’s works are characterized by an instructive tone, full of
advice to guide an ideal nobleman through his whole life (childhood, adolescence,
adulthood and old age). The second piece is a kind of encyclopedia for a
landowner, containing on the one hand, advice on agriculture, as well as other
relevant information - agricultural advice, medical advice, stories, quotes and
morality, and on the other hand, tips on how a landlord’s ideal library should look.

For both of them, reading had a specific, measurable and utilitarian
meaning. Mikolaj Rej in some aspects was concerned with the problem of reading
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books, with reference to the certain stages of the life of a nobleman. He, a noble
man, should read from infancy. “Read philosophers, they are serious historians”,
he instructed the young, and at the same time he warned against abusing: “In
reading, like in an¥ other activity, one should stay within reasonable limits and not
force the nature.” ° He recommended reading in adulthood, believing that “reading
is a good thing” (adding “for those who can read”).z. The ability to read was a
problem at that time. Historians believe that about 42% of the average nobility were
able to make their signature and, possibly, could read, which was quite
unmistakable at that time. In other groups of the nobility, the percentage ratio was
as follows: impoverished nobility - 14%, rich nobility - 87%, and the highest level
was observed, which is not surprising at all, among the nobility who held some
posts in the courts (about 91%).3. So if a person can read, he shall do this as
follows as per Rej: “It is considered a luxury to carve out some time to pore over
books and learn about your rights and responsibilities.” Through books, you can
effortlessly and inexpensively see the world “here, sitting on your chair, feeling as if
you had been everywhere and seen everything.”4 Books can tell us a lot about the
world around us. However, Rej warns against difficult and ambitious books: a noble
man must read books that “propagate virtues and decent life,” and must draw from
the literature “good examples of respected people, our ancestors and their worthy
deeds.”. In his turn, James Casimir Haur believes that life will be better and more
pleasant if “there is some entertainment in the house.” It shall not be limited to
hunting, quite popular among the nobility, horseback riding, carriage rides and
walking; together with these “do not forget your library, where humor rests, where
you can polish your memory and common sense in politics, as well as acquire skills
that are useful for discussions, debates, and many other social activities”.? Haur
advises every family to have a library, and the model of this library is described in
his work: it should contain specially selected works, and when “so is the need, you
will not have to search for it everywhere,” when a person is willing to read, he can
always turn to books in his library. The winter period suits best for reading (“during
a long night, when you cannot sleep”), so does the fall when it rains, when it is
dangerous to ramble swamps and water on the fields is tricky, when it is windy and
stormy, when it is impossible to work or leave the house, then he writes, “it is better
to sit at home in silence, and not look for ailments outside.” Haur notes that not
only men should read, but also women, who often spend their time playing cards,
receiving guests, gossiping and the like. They should also read preferably religious
literature and “prayer books.”

In the following century, the era of great change, advice related to reading
books can also be found in the works of Ignatius Krasicky’s, who introduced the
model of an aristocratic library in his essay “Pan Podstolij.” He drew special
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served the purpose of intellectual education of women." In the 19" century on the
Polish territory we can observe the process of expanding the circle of recipients of
literature, especially books. Naturally, this process inhibited the phenomenon of
illiteracy, though clearly retreating still present in wide circles of Polish society,
especially in the villages of the Russian and Austrian regions. llliteracy was a major
barrier to the spread of books and reading, though not so essential to abandon it
completely. Awareness of the need to bring the book to whoever it was possible,
including peasants and workers, grew in influential Polish circles, especially in the
last decades of the 19™ century. There appeared numerous enlightenment
organizations that established libraries and reading rooms available for everyone.2
Among the mass of associations some strong organizations spurted into the lead,
“Branch of the Reading Room of the Warsaw’s Charity Society" (from 1861),
“Society of People's Reading Rooms,” functioning on the territory of the Prussian
region (1880), “Society of Public School” functioning on the territory of the Austrian
region (c 1891 r.)3. To kill the interest in educational libraries among the Polish
population, the government administration of the country’s invaders resorted to
establishing libraries with collections of books in foreign languages (German and
Russian), or mixed. For example, in the Prussian annexation, at the end of the first
decade of the 20" century there were over 700 German public libraries.”

It should be noted that, in the Russian annexation, where a lack of education
was higher and Polish libraries were few, the creators of such libraries faced
enormous resistance on the side of representatives of the Russian government.
There, over time, in a situation where there was a total absence of Polish schools,
self-education developed more and more (more or less legally). The support of
publishers and numerous publications contributed to this development. The most
important work of that time was, published in Warsaw in 1898, the “Guidebook for
Self Learners”, the main initiator and editor of which was Stanislaw Michalski. Of
great importance for development of self-education (at the elementary level) were
primers by Conrad Prushinskiy (pseudonym Casimir Promyk), published by the
general circulation since 1875. The expansion of the circle of book consumers
among certain parts of the adult population was greatly influenced by a large
number of public and political groups in the late 19" and early 20" centuries, which
proclaimed the socio-cultural and political emancipation of different social groups,
previously marginalized, in cities and villages. This public (especially related to the
socialist and peasant movements of the time) entered the path leading to their full
civil equality and the socio-cultural empowerment of their possibilities. The book

' Jamrozek Zob. W. Problemy awansu spoteczno — kulturalnego i edukacyjnego kobiet w programach
ruchu kobiecego na ziemiach polskich w IX i poczatkach XX wieku, W: D. Zotadz — Strzelczyk, W.
Jamrozek, Studia z dziejow edukacji kobiet na ziemiach polskich, Poznan 2001, s.128-129 (Cwm.
B. Aimpoxek, MNpobnembl counanbHO-KynNbTypHOro U obpa3oBaTenbHOro aBaHca XEeHLWWH B Nporpamve
YKEHCKOro ABWXEHUS Ha NomnbCkux 3emnsix B IX n Havane XX Beka).

2 Wroblewski J. Polskie biblioteki ludowe w zaborze pruskim i na terenie Rzeszy Niemieckiej w latach
1843-1939, Olsztyn 1975; J. Krajewska, Czytelnictwo wsréd robotnikéw w Kroélestwie Polskim 1870 —
1914, Warszawa 1979 (A. Bpnbnesckuid, [Monbckue HapogHblie 6UBNMoTekn B NPYCCKON aHHEKCUU U Ha
TeppuTopumn Peiixa B rogax 1843-1939).

8 Maleczynska Zob. K. Ksigzki i biblioteki w Polsce okresu zaboréw, Wroctaw 1987, s. 170 (Cwm.
K. ManeuvHbcka, KHurn n 6ubnmotekm B MNonbLie BO Bpemsi pa3aernos).

4 Maleczynska K., op. cit., s. 159.
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was supposed to play an important role in this process. The leaders and animators
of the emancipation process repeatedly expressed the opinion that even “a small
set of books thrown in a corner, is stored in deep sheltered brain “storerooms”,
which will be of great benefit and awake the spiritual life, open new horizons, and
light smoldering sparks.”1

In the Polish democratic educational circles of that period it was believed
that one of the manifestations of the democratization of knowledge and culture was
the degree of availability of books and the printed word to the public. Therefore,
there appeared a desire to increase the network of available public libraries and
reading rooms. Development of so-called “libraries on wheels” was also promoted,
as they were meant to popularize reading in remote locations far from centers of
science and culture. Some partnerships and political communities also created
libraries and reading rooms. Libraries and reading rooms were also established in
workers' organizations, agricultural circles, etc. In those days, it was already noted
that functioning of libraries and reading rooms was not only affected by the quantity
and quality of books, but also by the role of the librarian. One of the leaders of the
Polish Social-Democratic Party of the time, Boleslaw Drobner wrote: “It is not
enough to publish a book, register it etc., you need to be a guide, a “self-learner’s
manual”. You should take into consideration the age, occupation, and mood of the
reader; you need to detect his preferences. The librarian should be a subtle
examiner, who must often impose a book to a person if the book itself does not
attract the reader by its title or character.”

According to the Polish leaders of enlightenment, at the turn of the 19" and
20" centuries, the book was supposed to play an important role in life of an adult,
in his further education, and more likely his self-education. It was emphasized that
education was not only limited to school; besides school, which during the
occupation had many shortcomings, did not always served the interests of the
Polish people, as being on the majority of Polish lands was a factor in their
Germanization or Russification. In this period the possibility of education and self-
education for an adult (with no regard to a particular segment of the population)
manifested itself more and more markedly. Such views were represented by Elena
Radlinska, quite well known in the extracurricular environment and general public
and political life of the Polish people (during the annexation of Austria), a brilliant
propagandist of reading among adults, as well as the development of a network of
libraries and reading rooms in the Polish lands. She presented her point of view at
a session of the 2nd Polish Pedagogical Congress in Lviv in 1909. Radlinska also
raised problems connected with the development of reading and library networks
after Poland regained independence in the period between the two world wars. At
that time it was one of the most important areas of her theoretical and practical
research. The book, in her opinion, should be an important tool for education
among young people and adults, “help with independent work,” facilitate

"H.0. (H. Radlinska), Ze spraw oswiatowych, ,Krytyka” 1909, t. I, z. 6, s. 375-376 (X. PagnuHcka, A3
BOnpocoB obpasoBaHus, "KpuTuka").

2 B. Drobner, Wazny dziat naszej pracy, ,Kalendarz Robotniczy” 1914, s. 56-57 (B. [JpobHep, BaxHbIi
pasgen Hawen paboTbl, "TpynoBoi kaneHaapb").
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“participation in creative work of masses, to promote peace.”1 An active promoter
of enlightenment and at the same a theorist of the Polish pedagogy, who noticed
backwardness in education and culture of the Polish Republic (1918-1939),
especially in the rural area, draws our attention to the fact that the book and the
printed word can be a significant factor in overcoming the social and cultural
isolation of rural residents, thus, they can diversify their social and cultural life.? The
concept of Radlinska was quite clear to many members of the younger generation
of Polish villages. For them the book, the printed word and reading connected with
them, and had to be an alternative to the previous ways of spending leisure time,
so as to use it not only to recuperate after work, but also for understanding the new
cultural values. It was also suggested that the hostility to the book, which was
observed in some of the villages, was an echo of the past, the result of traditional
views on how to spend your free time. In the columns of the magazine “Seeding”,
connected with this part of the rural youth, it was written: “The reason for our
aversion to books is the dependence, inherited from our bond grandfathers, who
spent the little free time they had in taverns, or on useless chatting”.® Young village
leaders insisted on the development of free public libraries, held by public funds. In
the villages, there may have been a few libraries, but they were very “miserable”
for the most part in terms of selection of books. According to the figures as of 1929,
there were only 18.5% of libraries that everyone had access to, as well as libraries
with the so-called restricted access (partnerships, and various organizations) in the
villages. At that time in villages there was 1 book per every 24 people.4

It should be noted that in Poland in between the wars, there were a number
of ways of popularizing books among the young people and adults. For example,
among the rural youth it was popular to organize competitions to find out the best
reader. Radlinska, while assessing them, especially noted their team character and
socio-educational effect: “The book encourages the participants to think, talk, and
share the experience of new sensations. The book introduces us to the wider world
beyond our understanding and our interests ... While discussing books that are
represented at the competition readers can learn from each other ...."> One of the
forms of popularization of reading promoted among the peasant youth was the so-
called joint reading, which was held for the most part in winter evenings.

Today, the book plays an important role in life of an adult, and nothing can
replace it. However it should be noted that in the past the importance of books and
reading for the development of an individual and the society were also appreciated.

' H. Radlinska, O$wiata i kultura wsi polskiej. Wybér pism, oprac. H.Brodowska i L.Wojtczak, Warszawa
21979, s. 175, 179 (X. PagnuHcka, MNpocBelleHre 1 KynbTypa NosbCKoW AEPEBHM).

Ibid, p. 257.
S w. Jamrozek, Teoretyczne i organizacyjno — programowe zatozenia oswiaty pozaszkolnej w wersji
ludowcow Drugiej Rzeczypospolitej, w: J. Hellwig, W.Jamrozek, D. Zotadz, Z prac poznanskich
historykéw wychowania, Poznan 1994, s. 73 (B. Ampoxek, TeopeTuyeckme u opraHu3auUMOHHO-
nporpamMMHble NPeanochIfnkyu BHELLKOMNbLHOMO NPOCBELLEeHNs NO BEPCUM HapOAHOro ABWXeHus BTopon
Peun MNocnonuton).
* Ibid, p. 74.
® H. Radlinska, op. cit., s. 259-260.
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“SLAVONIC CHRISTEN KOLD”
OR FIVE PRINCIPLES OF IGNACY SOLARZ’S
EDUCATIONAL CONCEPT

T. Maliszewski

Introduction. The achievements of Polish educator Ignacy Solarz (1891-
1940) are not, unfortunately, well known in the world despite the fact that in my
country he is considered to be a significant figure in the history of adult education —
one of the main founders of boarding folk high schools and a distinguished adult
education animator in rural areas. After World War Il his pedagogical activity was
the interest of many authors [e.g.: Nowicki 1947; Wroczynski 1962; Turos 1970;
Bednarzak-Libera 2006; Jamrozek 2010]. A number of publications appeared also
on the occasion of Solarz’s one hundred birthday [e.g.: Gawor (ed.) 1992;
Koprukowniak, Krawczyk (ed.) 1993; Gotebiowski 1994]. For years many
practitioners have been looking for inspiration for their own educational projects in
his works [see e.g.: Poptawski 1948, Poptawski, Dyksinski (ed.) 1965; Stanowski
1981; Mierzwinska-Szybka (ed.) 1983]. The activity of |. Solarz in Poland can be
compared to what Christen Mikkelsen Kold (1816-1870) did a few decades before
to translate Grundtvigian ideas into the language of educational practice [Koztowski
1902, p. 33-35; Bjerg 1994, p. 21-35; Kulich 1997, p. 439-453]. Because the Polish
educator was an activist of pan-Slavic movement of rural youth, his educational
ideas also influenced the development of rural areas adult education in other Slavic
countries. So the nickname of Slavonic Kristen Kold seems to be very well justified.

Let us recall some of the pedagogical truths that he advocated:

Truth I: Full participation of all the members of the society in civic
society is the objective of adult education. Ignacy Solarz formulated this very
relevant also today postulate to the fullest in his sort of pedagogical manifesto
entitled “The Rural Folk High School named after Wiadystaw Orkan”. Already the
first page of that publication presents the thought that can be considered the Credo
of his entire pedagogical activity: “It has been and is our principal idea [...] to
involve the mass of people in the active and main creative role in the history, to
transform it from «social substratum» into a personal, farmer’s element in all fields
of culture. It is about upbringing [...] to realise a mature, highly ethical, ingenious
democracy. It is about processing figures into vitality and quality, about new
sources of development opportunities of Polish and the world’s community” [Solarz
1937, p. 1]. Is it not one of the currently important postulates — the idea of making
citizens of all the members of the society with which we have to do nowadays
when many distinguished pedagogues, sociologists, philosophers or political
scientists formulate similar thoughts? It is thus worth noting that it was Ignacy
Solarz who was one of the precursors of such a socially viable contemporary idea
of building civic society in the Slavonic region.

Truth 1I: Being a pedagogue/educator is not (only) a profession but
(also) a passion and vocation. The truth that a pedagogue must with passion and
without looking at the hardships of life perform the pedagogical tasks he has taken
on should be continuously proved by his life choices. Today, when too many
people forget about this hard to observe principle, there appears a postulate of
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incorporating it again into the educational canon. So looking for examples from the
past, it is worth recalling the attitude of Ignacy Solarz. Let us recall one of his
characteristics written down a few decades ago: “On the lead [...] there is an
educator — a thinker, a poet, who with the imperatives coming from deep
considerations on human fate, creates a type of an employee aiming at
transforming himself, a man of the peoples, the nation, the humanity. Words and
deeds fraternised in everyday hard work. The truth — in the word, and the word —
the pulse of social heart. High ideas should be linked with life for them to become a
reality” [Wiktor (in:) Mierzwinska-Szybka (ed.) 1983, p. 370]. We could, of course,
find more similar quotations about the Polish pedagogue. Having agreed that an
adult education teacher must definitely act in accordance with the ideas and
opinions he voices we must say that it is worth recalling and popularising in the
world also the attitude of Ignacy Solarz among the personal examples from the
history of adult education, as he continuously proved with his life that being an
educator is not only a profession but, first of all, a irrepressible passion for doing
things and - let us call it grandiloquently — a vocation.

Truth lll: There is always a necessity of taking care of making a
student/course participant a subject. Full partnership in student-teacher
relations was an important attribute of Ignacy Solarz’'s pedagogy. According to
Solarz it was the dialogue, students’ self-government, co-deciding about the
elements of the programme, using the elements of cooperativeness, joint
organization of life space (accommodation, meals, cleaning, etc. that co-decided
about such subjectivity. One could see these issues as another — successful and
important — attempt of negating the post-Herbart’'s educational order that was still
at that time the main thinking in the attitude to educational-upbringing issues. In
this context, Ignacy Solarz could, in a way, appear to be, just like John Dewey,
Ellen Key, Helen Parkhurst or Georg Keschensteiner, one of the representatives of
“‘New Education” — an extremely ideologically plausible reformatory trend in the
education of those times. For his concepts of pedagogical work aiming at making
all participants of the educational-upbringing process subjects are a
methodological proposal reaching far beyond folk high schools and now have a
universal character.

Truth IV: Educational institution / organization should regularly
cooperate with local community. The postulate of embedding each educational
institution into the local community in which it functions by developing a number of
community bonds was very loud in the opinions of Ignacy Solarz. As a creative
educational institution must cooperate with the near (or more remote) social
environment to, on the one hand, prove its social usefulness, and on the other
hand — to develop in his students the idea of social involvement for their own local
communities because — he emphasised — an educational institution: “is not a
monastery or a court, it cannot be closed, rigid or foreign to the environment. It
must be an integral part of its current life — not only the general life of the country
but also of the nearest neighbourhood” [(Solarz) 1933]. Nowadays, when we made
the necessity of an educational institution’s cooperation with its environment one of
the main postulates in the European educational practice, showing that we also
have valuable relevant Slavic examples in the form of the concept of environmental
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work e.g. Solarz, would surely be worth broader promotion in pedagogical circles —
and not only the ones connected with adult education in rural areas.

Truth V: Creative use of inspiration from adult education world’s
achievements makes sense. His ability to creatively use the pedagogical
achievements of other nations is another important issue worth paying attention to
while searching through the legacy of Ignacy Solarz for its usefulness today. The
analogies with the concepts of “New Education” were mentioned above. Here let
us remind the reader that Solarz’'s concept of a folk high school is a creative
transformation of Grundtvigian idea of school for life, thus referring to the
Scandinavian tradition of folkhgjskole. Let us also emphasise that the new
educational institution he created does not constitute an uncritical takeover of
Scandinavian examples and an attempt at unreflective implementation of them in
the Polish (and Slavonic) rural social space. Let us illustrate it with a quotation of
Solarz himself on one of his institutions: “Although the Peasants’ School in Szyce
comes from outside the Polish soil, from the great idea of the Scandinavian
educator, Grundtwig, it became so deeply rooted in the Polish soil that it [is] an
individual expression of this land, of the spirit of Polish rural areas” [Solarz (after:)
Solarzowa 1985, p. 249]. As one can see, the reception of the examples from the
North constitutes for that pedagogue just the first step in building the educational
formula Polish people (and other nations) need. For it must be modified in such a
way as to optimally respond to the educational needs of the community it is
addressed to. And Solarz is fully aware of that. His attitude to taking from foreign
pedagogical innovations can thus be considered to be exemplary — and worth
using also today.

Conclusion. As one can see, the five pedagogical principles presented
above and taken form Ignacy Solarz (“Slavonic Kold”), are of universal character —
still valid, despite of the lapse of time from their articulation and regardless of
detailed conditions of the given social space. And their list does not exhaust the
scope of possible references to the achievements of that distinguished educator in
the modern times. It is, however, a good illustration of the universal character of his
andragogical thinking. To conclude one must express his hope that Solarz’s
achievements will be of interest both to the theoreticians and practitioners of adult
education from other countries.

Bibliography
1. Bednarzak-Libera M. (2006): Ignacy Solarz (1891-1940) — wychowawca mtodziezy wiejskiej i
spotdzielca [Rural Youth Educator and Cooperative Movement Activist], [in:] E. Krynska (ed.),
Ideaty wychowania i wzory osobowe narodu polskiego w XIX i XX wieku [ldeals of Education
and Personal Examples of Polish Nation in 1 9™ and 20" Century], Vol. 2, Biatystok.
2. Bjerg J. (1994), Christen Mikkelsen Kold (1816-1870), “Prospects. The Quarterly Review of
Comparative Education”, Vol. 24, Ne 1-2.
3. Dyksinski S., Poptawski F. (ed.) (1965): Ignacy Solarz i jego uniwersytet ludowy 1924-1939
[lgnacy Solarz and his Folk High School 1924-1939], Warszawa.
4. Gawor S. (ed.) (1992): Ignacy Solarz i jego dzieto. Whnioski dla wspéiczesnosci [Ignacy
Solarz and his Work. Conclusions for the Contemporary], Krakéw.
5. Gotebiowski B. (1994): Cywilizacja storica. O aktualnosci i perspektywach idei Polskich
uniwersytetow ludowych Zofii i Ignacy Solarzéw [Sun Civilization. About the Current Meaning
and the Perspectives of Polish Folk High Schools of Zofia and Ignacy Solarz], Warszawa.
6. Jamrozek W. (2010): Uniwersytet ludowy Ignacego Solarza a ruch miodochfopski Il
Rzeczypospolitej [lgnacy Solarz’s Folk High School and Young Peasants’ Movement in 2

121



Republic of Poland], [in:] E. Sapia-Drewniak, J. Janik-Komar (ed.), Uniwersytety ludowe i inne
formy o$waity dorostych [Folk High Schools and other Forms of Adult Education], Opole.

7. Koprukowniak A., Krawczyk A. (ed.) (1993): W tradycji idei Ignacego Solarza (w stulecie
urodzin) [In the Tradition of the Idea of Ignacy Solarz (on his One Hundredth Birthday)], Lublin.
8. Koztowski W. R. (1902): Krystyn Kold (Karta z dziejéw szkolnictwa durskiego) [Krystyn Kold
(A Page from the History of Danish Education], “Przeglad Pedagogiczny” [‘Pedagodical
Review’], R. XXIl, Ne 3.

9. Kulich J. (1997): Christen Kold, founder of the Danish folk high school: myth and reality,
“International Journal of Lifelong Education”, Vol. 16, Ne 5.

10. Mierzwinska-Szybka Z. (ed.) (1983): Wspomnienia o Ignacym Solarzu Chrzestnym
[Memories of Ignacy Solarz, the Godfather], Warszawa.

11. Nowicki E (1947): Solarz Ignacy (1891-1940), “Chtopski Swiat’ [“The Peasants’ World”]
Ne 1.

12. Olesinska B. (1988), Ignacy Solarz (1891-1940). Bibliografia w wyborze [Ignacy Solarz
(1891-1940). Selected Bibliography], Koszalin.

13. Poptawski F. (1948): Ignacy Solarz w ruchu wiciowym [Ignacy Solarz in Wici Movement]
“Chiopi i Panstwo” [“The Peasants and the State”], Ne 13-14.

14. [Solarz 1.] (1933), Wiejski Uniwersytet Orkanowy w Gaci. Pierwsza chtopska niezalezna
uczelnia [“Rural Folk High School Named after Wtadystaw Orkan in Gac. First Independent
Peasant School’] [Warszawal].

15. Solarz |. (1937): Wiejski Uniwersytet Orkanowy. Cel i program [“Rural Folk High School
Named after Wtadystaw Orkan. Objective and Programme”], Warszawa.

16. Solarzowa Z. (1985), M6j pamietnik [My Diary], Warszawa.

17. Stanowski A. (1981): Uniwersytet ludowy i mtode pokolenie chtopéw [Folk High School and
the Young Generation of Peasants], Wydawnictwo Wiejskie NSZZ RI “Solidarno$¢”, Lublin May
1981 (duplicated manuscript).

18. Turos L. (1970): Uniwersytet Ludowy Ignacego Solarza i jego wychowankowie [Folk High
School of Ignacy Solarz and its Graduates], Warszawa (and other numerous works of this
author)

[lgnacy Solarz’s Concept of Folk High School and its Sources], ‘“Przeglad Historyczno-
Oswiatowy” [“Historical-Educational Review”], Ne 4.

122



MODERN SCHOOLS ARE
THE BASIS FOR LIFELONG LEARNING
AND SELF-EDUCATION OF STUDENTS

T. Kompirovi¢
P. Zhivkovié
T. Radoevié

In the spectrum of the universal life-long concept, the ability for self-
education is becoming an increasingly important necessity. In the continuous
development of science and the growth of information, the development of need for
self-education among students is a key task of every school and a pre-condition for
lifelong learning.

Lifelong learning and lifelong education have currently acquired great
importance. This is indicated by the numerous UNESCO documents which
emphasize that in the 21st century each person individually has to be more self-
reliable, and have be able to conduct self-evaluation and be responsible for the
performance of public goals, and that no hidden talent should remain
undiscovered. The UNESCO report entitled “Education is a Hidden Treasure,”
prepared under the direction of Jacques Delors, provides the guidelines of the
general concept of education, the foundation of which are the four core areas: (a)
training to acquire knowledge, (b) training for action (practice), (c) training of
society, and (d) life-long learning.

One of the biggest challenges of the modern school is to discover and
develop skills for self-education. To perform this task, we should teach students to
master the methods and techniques of intellectual work with which students will get
access to many sources that lead to acquiring new skills and knowledge.
Therefore, even at school, students should be familiar with the experience of
independent work.

Research works on androgogy describe self-education as a “social and
personal activity of an individual to acquire, expand and enrich knowledge, skills
and abilities, regardless of whether an individual does it himself or with the help of
an instructor”. (Alibabich, 1994, p. 118) Self-education is a strategy that restores
the imbalance between rapid change and vast knowledge that is necessary for
their assimilation. In interpreting the essence of self-education two approaches are
taken into consideration. One approach focuses on the self-activity and the other
focuses on the social environment where an individual exists, and the educational
category. Since self-education is both a projection of an individual and the society
(which is influenced by and influences the development of a person), then the
definition of the essence of this term should include both of the mentioned
approaches, and self-education should define both social and personal activity of
an individual in order to acquire, promote and multiply knowledge, skills and
abilities with the possibility of doing them either independently or with the help of a
mentor. Self-education is essentially a learning process where a student plans,
organizes, realizes, directs, supervises and evaluates this process independently.
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The development of skills in the process of self-education can be
implemented using various techniques: by mobilizing diverse sources of education
and linking them into a system of permanent education. School training is expected
to create favorable conditions for self-education of students in an efficient way, and
for regular use of efficient teaching methods.

Due to the fact that a student is part of the educational process, we should
consider the interaction between self-education and teaching. In the modern
context, self-organized training is a reflection of the right life orientation of an
individual. That is why education is increasingly becoming a form for self-education
as an integral part of continuous (lifelong) education today. T. Prodanovi¢ said
more than forty years ago that “The process of learning in the broadest sense, and
the process of stabilization of a functionally balanced personality, always takes into
account both self-education mobility and an individual’s activity." (Prodanovic,
1965, p. 114). Self-education activity is implemented in the very first years of
primary school, and the older students get, the more space these activities acquire
in students’ learning and self-education. Teaching is not part of self-education, but
self-education is part of teaching until teaching becomes obsolete, and training is
integrated into continuous education as related to lifelong learning. So self-
education is not just a secondary mechanical addition to the educational process,
but its most important part.

The issue of whether or not it is worth it, and if so, how to synthesize the
elements of independent learning, research and discoveries with elements of
classical teaching and learning still remains open. In other words, the most
pressing question is the introduction of self-educational labor in the process of
modern teaching. Today, the self-education approach is used to teach students to
independently learn and develop responsibility for decisions related to desire, need
and assessment in education, and to encourage students to continue their
education without the help of mentors. Independent learning as a process in which
a student takes the initiative in determining the needs and learning objectives, and
sources of knowledge in the discovery and selection of learning strategies, as well
as in the evaluation of the resulting knowledge, is a new concept of self-education
that plays an important role. This concept of self-education changes the roles of
the teacher and the student. The teacher helps students learn the content that they
have chosen themselves, and instead of a regular testing, the student chooses a
topic of independent work, and evaluates the results of his or her own work.

Modern education and teaching should encourage high-quality independent
work, make it possible to find solutions to different problems, give students the
opportunity to participate in work and in its planning. It is necessary to give
students the opportunity to actively and independently demonstrate and use their
knowledge, to learn from their mistakes and develop their inclinations and abilities.
It is obvious that modern society is, and even more so future society, is becoming a
society that learns, in other words it is a “learning society". The task of school
should be development and promotion of the abilities of independent work and self-
education. Thus, students become the subject in the center of didactic activities
and at the same time start the process of lifelong learning.

The structure of the school, the organization of its operations and
responsible training of teachers is not yet capable of changing the nature and
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efficiency of education, teaching and learning. And so the goal is not only to
restructure the real components of the school, but also to transform the school into
a learning environment within the “learning society”, a society in which both
teachers and students together will be able to develop their abilities, and schools
will be enabled to promote the need for teaching.

The most radical change of work methods at the future school will be
individual teaching, learning, and working with different kinds of educational
opportunities for students.
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MENTAL HEALTH,
COGNITIVE CAPITAL AND
THE MODERN EDUCATION SYSTEM

V. A. Rozanov
T. E. Reytarova

Global life expectancy has been growing linearly from the end of the 19"
century onwards. This is due to improved nutrition, global enhancement of the
standard of living, and related progress in medicine, which has defeated the
majority of mass fatal infectious diseases. Positive global change is accompanied
by demographic modernization: a transition from high birth rates, high infant
mortality and low average life expectancy to low birth rates, low infant mortality and
high life expectancy. In the nearest decade, the number of elderly people (older
than 65 years of age) will exceed the number of children (below 18 years of age),
and by the year 2040, the percentage of the elderly will reach 14% in the world and
up to 25% in Europe. These trends are also relevant to the post-Soviet countries.
An increase in the average life expectancy in different countries is both an
achievement and a challenge for mankind, because society now faces new tasks:
changes in family structure, the nature of work, pension payments, and relations
between different age groups, etc. Special importance is attached to the main
problem of elderly people: how to maintain cognitive performance, prevent mental
disability, i.e. how to save cognitive capital and ensure intellectual succession
between generations.

Modern understanding of these problems is developed in the context of the
concept of mental health. Mental health is the condition of well-being, when a
person can fulfill his/her capabilities, is able to manage ordinary stresses of life,
work effectively and fruitfully, and contribute to his/her community, all while
enjoying life. The key components of mental health are emotional intelligence and
cognitive health. They are regarded as the crucial potential of society as a whole
which determines its competitiveness in the modern globalized and highly
competitive world. Determinants of mental health are regarded from the
perspective of bio-psycho-social synthesis. These are biological factors (genotype,
prenatal development, standardization of development and make-up of an
individual, and the health of children and the teenage population), psycho-social
factors (standard of living, social structure of society, extent of socio-economic
inequality, psycho-social stress), psychological factors (individual and personal
characteristics, lifestyle, behavior), ethnic and cultural characteristics and
traditions. Thus, mental health is a multi-component category which depends on
numerous factors that often interact with each other. On the other hand, mental
health is a determinant of many aspects of life of an individual and society as a
whole. Positive mental health has a favorable influence on total mortality and
morbidity rates, lifestyles, productivity of work, effectiveness of education, etc.

It should be emphasized that positive mental health of wider communities is
mainly achieved by educational rather than medical efforts, as well as by efforts
aimed at building healthy lifestyles. It is very important to take due consideration of
a combination of biological and psycho-social factors in the development and
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further aging of a person. Results of the relatively recent Foresight research project
implemented in the UK have supported the conviction that early discovery and
remediation of cognitive problems and mental health disorders in childhood and
teenage years is of principal significance for the prevention of mental health
disorders and mitigation of cognitive aging among the elderly. The leading role in
supporting important indicators of the development of society, such as mental well-
being and cognitive capital, is played by lifelong education, which according to
modern ideas should accompany an individual throughout his/her life and through
old age. The promotion of these views has coincided with changes in traditions in
gerontoneurobiology and neurocognitive  sciences (neuropsychology,
neurogenetics, biological psychology of intelligence). In the past, it was believed
that nerve cells are built during embryonic development and then progressively die
throughout life, leading to irreparable losses resulting in inevitable impairment of
cognitive performance, whereas preservation of functions was rather an exception
than a rule. New views which are based on the ideas of neuroplasticity and the role
of stem cells say that neurogenesis continues in the brain throughout life, including
in old age, and the brain begins to work with maximum performance by the age of
50-70 years. Furthermore, myelination enhances with age, improving interneuron
conductivity. As a result, elderly people are less impulsive, less prone to emotional
responses, more associative, i.e. ultimately more intellectual, especially taking into
account the current mode of information overload.

All the above enables us to make several statements that can be regarded
as a substantiation of a new area in lifelong education. We have in mind not only
education for the elderly as a very important component of the modern educational
process, but also a wide range of educational measures and programs consistent
in terms of applicability in different periods of life. The capabilities of the human
brain should be enhanced both in childhood and in middle and elderly age, keeping
in mind that early overcoming of difficulties at learning creates prospects for
cognitive health in old age. This sets the goal of early identification of mental health
disorders and impairment of well-being of teenagers, and prevention of negative
tendencies (anxiety, depression, consuming psychoactive substances and
smoking). The second crucial goal is to create a system of lifelong education in the
form of time consistent programs for people of different ages aiming at improving
competitiveness, cognitive performance and preserving mental well-being.
Developing such programs requires involving government agencies, the education
system, employers of different forms of business ownership, and social and
pension funds. Apparently it is necessary to undertake comprehensive research on
the efficiency of such programs, taking into account biological and psycho-social
factors of mental health and cognitive capital.
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THE SOCIO-PHILOSOPHICAL ASPECT

OF DEVELOPING CIVIC CONSCIOUSNESS
IN YOUNG PEOPLE WITHIN THE CONTEXT
OF LIFELONG LEARNING

D. I. Naumov

In the modern pedagogical discourse, "lifelong learning” is usually interpreted as
the continuous building and updating of all kinds of abilities, knowledge, skills and
qualifications by both formal and non-formal training throughout an individual’s lifetime.
Semantically, this term thus describes all cognitive activities of a person aimed at
expanding knowledge, enhancing skills and updating competencies in line with their
personal, social and professional perspectives.

The functional significance of lifelong learning for a particular individual is
driven by the need for timely and adequate integration into various dynamic and
innovative social processes that take place in all spheres of postindustrial society.
Knowledge and skills need to be acquired in a timely manner in order for an
individual to be able to efficiently adapt to living in such a society and be fully
involved in all spheres of social, cultural and economic life in the capacity of a
social actor.

The instrumental significance of lifelong learning for society is driven by
achieving higher cost effectiveness and efficiency of the secondary and higher
professional education system and by the need for enhancing competitiveness of
both individual sectors of the national economy and society as a whole. This
aspect is determined by the influence of globalization, which has eliminated
barriers between different countries and geographic regions and intensified
communication flows causing socio-economic, demographic and ethno-
confessional transformations in the modern world. Moreover, the development of
information and computer technologies has provided the globalization factor with
an effective technical means that renders transformation processes continuous and
self-reproducing. Thus, the transition of mankind to the postindustrial stage of
development necessitates the development of human resources that are flexible
and capable of both continuing learning/self-learning and of adapting to ongoing
social, economic and technological changes. A drastic increase in the role of the
human factor, which in the modern context determines parameters of the new
social reality, enables experts to infer the following conceptual conclusions: "The
man of the industrial era, who thought in terms of pragmatism and self-profit,
should be replaced by a new person who is dynamic, thoughtful, and thinks in
terms of large-scale concepts, is responsible and morally sound, cares about
human society as a whole and mankind as such rather than about personal capital
and ways of increasing it, and, most importantly, is entirely honest" [1, p. 55].

However, the political aspect of the postindustrial model of development of
humankind has rendered the modern political system considerably more complex
in terms of structure and functions. This has radically changed the existing ideas of
the principles and mechanisms of interactions between an individual and the state.
On the individual level, this has generated challenges associated with the
development of well-balanced and holistic citizenship as a value-driven,
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streamlined and personally significant attitude of an individual toward processes
and phenomena in different spheres of social life, mainly in politics.

The parameters of the transformation of the political system and change in
role-related obligations of its actors in the context of transforming society are
unstable and broadly variable due to fluctuations in the political climate and the
chaotic nature of political and legal socialization, which is distinguished by conflict-
based interactions between its main agents. The political and socio-cultural context
of a transforming society naturally generates multiple interpretations of civic and
political rights and freedoms and multiple judgments on the significance of an
individual action in socio-political life, on the moral and ethical aspect of the
political process and the role of ethical values in politics. With respect to modern
post-Soviet society, this causes problems with institutionalizing an individual’s
conscious civic-mindedness, making it incomplete, self-contradictory and to a great
extent conflictogenous. Therefore, the globalization context and transformational
processes in post-Soviet society that increase the relevance of enhancing the role
of an individual in defining and maintaining optimal parameters of the societal
development raise the issue of reducing lifelong learning to the modernization of
professional competencies of a person only. In this case, there is an overall
problem of developing political and legal socialization of young people, which in the
context of post-Soviet society acts not only as a dynamic social force, but also as a
carrier of xenophobic tendencies and political radicalism. One of the dimensions of
this problem is found in the education space and involves the creation,
development and operation of mechanisms for civil training/education of young
people as a process of institutionalizing citizenship. The functional significance of
this process is driven by the fundamental status of human resources in the context
of the transforming society with its inherent correlation between socio-economic
and political drawbacks of the societal development and the quality of a human
personality. In the transformational context, citizenship contributes to minimizing
political risk while implementing the sustainable development model in which
optimization processes objectively come with social drawbacks for individuals.

The concept of "citizenship" may be interpreted as: (a) an antithesis to
political apathy, as active and conscious involvement of an individual in activities of
a politically organized community; (b) a socio-psychological feeling of being a
citizen, a full-fledged member of a political community who not only has a range of
inalienable rights and freedoms, but is also responsible for acts to the community;
(c) an ability and willingness to act as a citizen, i.e. as an autonomous actor of the
political process who recognizes himself as such; (d) the highest moral virtue
typical of a free and full-fledged member of a democratic political community; and
(e) commitment to the interests of the political community within national borders.
Citizenship is a spiritual element of political and legal socialization, which is most
fully expressed in social ideals translated by various systems of societal
communications (in particular, in civil education). Thus, citizenship is about organic
synthesis between legal, political and ethical cultures, with the ethical component,
which defines moral values of an individual, being determinant. As a result, the
development of an axiological basis for political action of an individual becomes
complete leading to a self-sufficient citizen entering the social scene.
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The phenomenon of citizenship is a result of the transformation of political
institutes as part of the modernist project — first of all, of the state — toward
reducing functional obligations of the latter to a citizen. In this situation the state no
longer claims to be an ethical authority and individuals become politically and
civically emancipated, facing the challenge of individual, corporate and societal
responsibility. In the context of radical change in the principles of relations between
the political world and civil society, which may lead to moral loneliness and social
isolation of individuals, democratic citizenship becomes a driver for achieving
solidarity and ensuring continuity, quality and density of communications in civil
interaction.

The focus on education is driven by the fact that education, both formal and
non-formal, is extremely important for the development of active citizenship
throughout life of an individual and for the creation of a democratic culture.
Historically, this aspect was illustrated by Karl Mannheim more than half a century
ago as follows: "What we have learned from the last decades is that the aim of
social progress is not an imaginary society without a governing class, but the
improvement of the economic, social, political and educational opportunities for the
people to train themselves for leadership, and improvement of the method of the
selection of the best in the various fields of social life" [2, p. 477]. Therefore
positioning citizenship as a cultural imperative for the political and legal
socialization of young people in post-Soviet society is driven by the need for
making its socio-economic development more dynamic, while maintaining steady
functioning of the political system.

In education practice, citizenship is regarded as a spiritual and value-based
aspect of a human personality, a complex of value- and meaning-based
motivations for personal activity that form the basis for the entirety of social
relations. The stand of G.N. Filonov is a typical example of this approach. He
considers citizenship as "a set of subjective qualities of a personality that manifest
themselves in relationships and activities of an individual in performing his key
social and role-related functions, such as conscious abidance of laws, patriotic
devotion to serving his Motherland and protection of the interests of his Fatherland,
truly free and integral commitment toward generally recognized standards and
moral values, in particular in the sphere of work, family, interethnic and
interpersonal relations" [3, p. 111]. According to G.A. Klyucharev [4, p. 182-183],
there are two main models of civil education that can be implemented in practice.
These are: (1) an inclusive model aimed at developing in an individual the sense of
belonging to society and methods for non-radical transformation of his social
environment by augmenting human capital, expanding social connections and
contacts and increasing integration of an individual into society; and (2) an
exclusive model which is motivated ideologically and provides for regulated
parameters for the involvement of citizens in social life, access to knowledge and
information for different individual and groups on a selective basis, and creation
and dissemination of standard-based behavior patterns through a mass education
system. Certainly, these models are historically driven by political and economic
contexts, cultural and confessional traditions. However, in the context of post-
industrialism and globalization, they show the ability for transformation and
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dialectic synthesis on a single axiological and institutional basis provided by the
modern democratic state.

The fundamental significance of the moral and ethical factor in the process
of developing citizenship creates certain difficulties for a system of education,
which, in terms of an idealized philosophy, "produces" autonomous, competent and
socially responsible citizens of modern democratic society. On the one hand,
citizenship is an instrumental goal which is functionally required for achieving social
agreement and consolidation of society on the basis of democratic values and
principles. This involves a focus on cognitive and behavioral changes and places
emphasis on psychological, pedagogical and technological capabilities of a
formalized education process which is functionally aimed at developing a holistic
civil competence of an individual and effective adaptive behavior patterns. In terms
of content, the development of citizenship through an education process in a higher
education part of the education system is based on the humanities and social
disciplines (history, political science, -culturology, sociology, legal science,
economics, ethics, and educational science). However, where constructive forms
of civil activism among young people are not fully demanded by society and the
state and acquired knowledge cannot be used in social action, there is an objective
background for gradual devaluation of the concept of citizenship among young
people. At the same time, citizenship is a terminal value which actualizes the unity
of a fundamental societal ideal — a democratic rule of law and a citizen as a full-
fledged actor of social relations who has a set of inalienable rights and freedoms
and is responsible for his acts to society. This dimension of the nature of
citizenship determines the relevance of interpreting it as the highest virtue of a free
and fully legitimate member of a political community, capable of making sacrifices
for its benefit, as and when required. In the framework of this tradition, citizenship
is mainly regarded as a result of upbringing aimed at developing patriotism,
political and legal self-consciousness, civil responsibility, spirituality, self-reliance
and tolerance in pupils and students. The focus is placed not only and not so much
on the knowledge component, which is necessary for introducing an individual to
the world of social relations, politics and law, but also on mastering certain values,
meanings and mechanisms of civil society, and modern political and legal systems.
In terms of norms, the mastering of this axiological basis should ideally ensure
conscious involvement of a personality in social life, enabling the institutionalization
of the image of citizen and the development of qualities that constitute citizenship.
Otherwise, an undeveloped system of values causes an existential crisis, nihilism,
and political apathy, providing a basis for deformations in personality. The
challenge lies in a proper model for translating value-related judgments to eliminate
their devaluation through the pretentious declaration which is not supported by
respective behaviors to actualize individual abilities and skills in using democratic
procedures.

However, the institutional frameworks necessary for the actualization of
citizenship, such as civil society, rule of law and the political system resulting from
historical development of Western European society are founded on an axiological
basis which is different from the standards and values underlying post-Soviet
society. What is typical of Western society is the understanding of the necessity of
the complementary existence of civil society and the state, and seeking for a
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compromise and stability on the basis of values of individualism and pragmatism.
On the one hand, these values can channel the potentially inexhaustible energy of
civil society toward constructive purposes, but on the other they contribute to the
destructive anthropocentrism and replacement of rivalry with soulless and ethically
indifferent competition. Moreover, these values do not match the principles
of collectivism and social fairness that dominate the mentality in post-Soviet
countries. Therefore, for these communities, the ideal personality of Western civil
society, which organically combines autonomy and criticism with the acceptance of
social institutes and law obedience, is quite specific, if not marginal. At the same
time, it is impossible to eliminate the influence of the cultural factor either in the
socio-cultural or in political and legal dimensions (which was noted by
S. Yaskevich, who underlined that in the modern context of "openness and
increasing global integration, no model of organization of society can be regarded
as universal and enforced as a benchmark" [5, p. 99)).

Thus, the legal and political socialization of young people in the context of
societal transformation drives the relevance of issues of developing citizenship on
the basis of a holistic and non-contradictory education process that enables an
individual to internalize knowledge, standards, values and traditions in labor,
political and legal life of modern society. This actualized the institutional
significance of the system of lifelong learning as a major factor of consideration of
interests, needs and obligations of young people, increasing their conscious and
axiologically motivated involvement in activities of social and government institutes,
and achievement of social competence of young citizens on the basis of modern
democratic rights and freedoms.

References

1. Agyno T. KoHTypbl rapmoHunyHoi mogermv // T. Agyno / Benapyckas gymka. —2011. — Ne 2. —
C. 48-55.

2. Manxeinm K. AinarHos Hawero Bpemenn // Kapn MaHxenm. — M.: KOpucTt, 1994.

3. ®unoHos .H. BocnutaHue kak coumnanbHo-negarornyeckuin cheHomeH. CtpaTerns passuTus
/I T.H. ®unoHos. — M., 2000.

4. Knioyapes INA. Yto noHumatb nop rpaxpaHckum obpasoBaHuem? // T.A. Kniovapes /
HenpepbiBHOe o6pa3oBaHMe B MONMMTUYECKOM M 3KOHOMMUYECKOM KoHTekcTax. — M.. WHcTuTyT
couuonorun PAH, 2008. — C. 182-189.

5. AckeBuy A. Henpexogswme naeans! U TpaguumoHHble LeHHocTw // A. Ackesnd / Benapyckas
aymka. — 2010. — Ne 2. — C. 96-101.

132



FORMING OF SPIRITUAL AND MORAL PERSONALITY
IN THE PROCESS OF CONTINUOUS EDUCATION

PRE-PROFESSIONAL EDUCATIONAL INSTITUTIONS:
THE BASIS OF THE NATIONAL

LIFELONG EDUCATION SYSTEM

FOR CULTURE AND THE ARTS

I. G. Vasilyev

The system of pre-professional education includes a network of additional
education institutions for children: art-specific schools and twenty non-traditional
educational institutions for gifted children from 7 to 17 years of age. These non-
traditional schools educate the future stars of ballet, music and the fine arts.

Since the adoption of the national law “On Education” in 1992, children's art
schools have been put in the category of “additional education”. This changed
everything: the status of educational programs, requirements for the educational
process and the status of teachers in these schools. Regulations on educational
processes in culture and the arts adopted in 2011 introduced a compulsory
education standard applicable to children's art schools which established a legal
framework for the policy of social support from the government. This was the
beginning of “reinstating” the status of art schools that existed before 1992 and
compensation for losses suffered by the system of pre-professional education on a
new legal basis.

The number of children's art schools has decreased: less than five and a half
thousand at the end of 2010 compared to six thousand in Soviet times. In recent
years, the level of art education in Russia has declined. This trend affected almost
all educational institutions. The reasons behind this are numerous. Many art
schools in provincial areas currently rate higher than those in Moscow or St.
Petersburg. This is perhaps because small towns tend to have only one art school
and pride is taken in it. People try to retain the best traditions at such schools,
despite difficulties they face'. Decline in such schools is caused by a reduction in
funding. A demographic decline (with entire villages having disappeared) has also
contributed to the problem. Against this background, we should be happy that
Russia retains a network of music, art, dance and theatre schools. The main task
of today is to elevate them to the status that they deserve by changing the status of
such schools under the 1992 education law and reducing the social insecurities
that led to the outflow of their teachers. Another large problem is the age of such
teachers: the number of teachers of pre-retirement age in art schools is greater
than that of young professionals, and there are almost no teachers of 35-45 years
of age. This has a significant effect on one of the most important dimensions of
continuity.

4
OeHnc "aBpunos. Xy[oXeCTBEHHbIe y4ebHble 3aBefeHns r. MockBsbl. URL:
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Teachers in children's art schools and general education schools have
different social guarantees and different workload standards: teachers in creativity
schools work 24 hours per week and their salary is lower than that of secondary
school teachers working 18 hours per week. Retirement benefits granted to regular
school teachers are not given to teachers in art schools (although they were in the
past). Nowadays, teachers in children's art schools retire as a result of aging only,
and not as a result of seniority gained as is the case with regular teachers. These
inconsistencies are being addressed by the Russian Ministry of Health and Social
Development.

Children's art schools have the right to implement different programs, but if a
school enrolls a student under a pre-professional training program, it must train him
or her according to this program. At the sam(Jt tra
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The duration of programs for children entering the first grade at the age of
between six-and-a-half years and nine years old is eight years; and for children
entering the first grade at between the ages of ten and twelve years it is five years.
For children who have not completed basic general education or secondary
(complete) general education and intend to enter an educational institution offering
basic professional education in the arts, the duration of training may be extended
by one year. When enrolling students, an educational institution selects children to
identify their creative abilities. During the selection process children are given
creative tasks that help reveal their abilities. The Government Requirements form
the basis for assessing the quality of education. Upon completion of programs
developed by educational institutions on the basis of the Government
Requirements, students undergo a final assessment by the educational institution.

Art-specific schools offering pre-professional training perform important
social functions. The most important of them is to cater for the need of younger
generations for artistic development. This is related to the overall understanding of
lifelong education described above. Creating an educational and artistic basis for
potential self-fulfilment with the help of the professional education system is a
crucial function which enables a conscious choice of career and a path in life. The
main goal of pre-professional arts education is to make the process of experiencing
art in different forms (singing, drawing, designing, listening to music, fine art,
dramatic reading, music and literary compositions, etc.) free and desirable to a
child and to promote early orientation towards the profession. What is essential
during this period is to organically combine educational work in the field of artistic
culture and artistic and creative activities in a given area of art (i.e. professional
training in art in the system of additional art education of chiIdren)1.

In social and professional terms, graduates from schools offering pre-
professional training represent a social resource for secondary professional
education, the quality of which directly defines the outcomes of professional
education at subsequent levels.

1
Pax6agnHoBa A.C. nOJ'II/IprHKLl,I/IOHaJ'leOCTb UCKYyCCTBa KakK OCHOBa pa3BuUTna CUCTEMbI

HeMpepbIBHOTO  XyAoXecTBeHHoro  obpasoBaHus.  URL:  http://www.boldric.lact.ru/e/2520782-
polifunktsionalnost-iskusstva-kak-osnova-
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QUALITY EDUCATION
IS SUCCESSFUL EDUCATION

A. K. Kusainov
D. S. Kusainova

Today, at the beginning of the XXI century, the international community is
not only concerned with economic problems. Wealth and high standards of living
do not save us from major collisions in our social and personal life, the collapse of
age-old public institutions, traditional life-oriented guidelines, and prevailing moral
concepts and norms. In his address to the people of Kazakhstan, the head of the
country N.A. Nazarbaev, emphasized the importance of improving the quality of
teaching staff and strengthening the pedagogic component in the learning process.

The global education ranking is formed on the basis of the results of
international studies of educational achievements of students. Currently, such
studies are numerous but the most significant are PISA, TIMSS, PIRLS. Analysis of
the results of investigations PISA-2003, PISA - 2006, PISA-2009, TIMSS = 2003,
TIMSS = 2007, PIRLS-2001, PIRLS-2006 show that the winning countries, which
are home to students who consistently demonstrate the highest educational
achievements and efficiency of school education are: Finland, Hong Kong (China),
Singapore, South Korea, Japan, Taiwan, Canada, New Zealand and Shanghai
(China). Clearly, out of nine countries, six are from the region of South-East Asia.
Among them we can see the Asian “tigers” - Singapore, South Korea, Japan,
Taiwan, Hong Kong (China). The analysis of experience and the conditions that
contribute to the high performance of school education in these countries has
allowed us to identify the main reasons that guarantee their success and efficiency:
(a) state policies, including educational policy in the Asian region aims at
adherence to national priorities, traditional culture, traditional values and the
philosophy of the East; (b) the primary task of an efficient system of school
education is upbringing and training of a creative, extraordinary thinking,
harmonious and spiritually rich person; (c) efficiency of school system is
guaranteed by the established approaches to the quality of professional work of
teachers; (d) the 6-grade primary school is considered as one of the most
important stages of quality education of children. Particular attention is given to the
quality of education and training in elementary school, since it prepares the future
educational achievements of students; (e) the staff policy of the state in the sphere
of education is of primary importance for quality education ; (e) high logistics of the
school system [ 1]. The analysis shows that those countries which have achieved a
high level of teacher training and education of children, show better results in
education on a global level.

It is difficult to overestimate the role of families in the education of students.
According to the results of comprehensive research conducted by scientists from
the Russian National Institute of “Family and Education” the influence of family is
stronger than the influence of other factors (influence of the family on development
of the child is 40%; of the media - 30%; of school - 20%; of the street - 10% .)
80.2% of the respondents defined as “insufficient” the time that parents and
children spend together, thus making it the main problem in the education of
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children; 53.3% mentioned the inability to control the behavior of children; 45.7%
pointed out lack of understanding between adults and children. The same situation
is observed in Kazakhstan. To date, neither family nor educational institutions are
able to deliberately, systematically and efficiently solve the problem of spiritual and
moral upbringing of children.

Let us consider how this problem is addressed in foreign countries.

Finland. According to the Education Index Finland consistently ranks first.
What is the Finnish secret? The secret consists of the education of children.
Finland is the European leader in the number of psychologists and social workers
working with students. The most highly qualified teachers work in the pre-school
sector and in elementary school. Parents are actively involved in school life. Every
Wednesday is parents’ day. Along with an invitation, parents receive a
questionnaire in which they are asked such questions as: “How does the student
feel at school?”, “Which topics does he enjoy?”, “Which topics troubles him?”, “How
are his relationships with classmates?”. Parents can give feedback on the activities
of the school, and participate in three-sided talks to assess the quality of education
of their child (parent, school and student) [2].

Singapore. In the absence of natural resources, Singapore has to produce
comp
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main vital principles, which reflect the spiritual and moral values of the Japanese
society: learn to think, make decisions independently, seek and find the best ways
to solve problems, understand beauty, cultivate a sense of beauty, have a beautiful
soul and a kind heart, be able to empathize, be healthy, enduring, and strong.
Parents are full and active participants in school life. They regularly participate in
the activities of the parent-teacher associations [5].

In Kazakhstan, one of the most significant contradictions of modern
education is the existence of the socio-pedagogically perceived need to
consolidate the needs of families and educational institutions to create a common
educational environment for the development of a child, in which neither the family
nor education system are ready to meet this need. It is necessary to develop and
implement a new paradigm for teacher training that will guarantee a transition from
the model of education as an informational and didactic pressure to the model of
psychological and pedagogical competence of teachers and parents.
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TRAINING OF TEACHERS

IN EDUCATIONAL ACTIVITIES

IN THE SYSTEM OF ADDITIONAL
PROFESSIONAL EDUCATION

N. A. Savotina

At the end of the 20th century, mankind entered a new stage of their
development. It is referred to as the "information revolution" and increasingly
clearly highlights the growing crisis of the existing system of education. In Russia,
a vivid manifestation of this crisis is that 50 to 80 percent of graduates in some
areas of professional training do not work in their profession. The reasons behind
this lie either in the crisis of overproduction (where a specialty is not in demand) or
in the crisis of the quality of education (where the level of qualification does not
allow a specialist to perform respective functions in a professional way). Therefore,
a modern specialist faces the challenge of continuously updating his/her acquired
knowledge. At the rational-pragmatic level, overcoming functional illiteracy and
permanent updating of knowledge may be regarded as the need for continuous
education of every individual. The idea and practice of lifelong education have
existed for a long time. Back in the 1970s, UNESCO regarded lifelong learning as
the main principle of the education policy of the future. It is no accident that in the
late 20th century, the UN put forward the slogan, "Learning for Life, Work, and the
Future."

The quality of development of professional teachers in many respects
determines the nature and fate of the modernization of Russian education. This
creates an urgent need for developing new theory and practice of the content of
additional professional education (advanced training and professional retraining)
aimed at building a new generation of teachers for schools of the 21st century.
Positive experiences of receiving the second professional education as part of
advanced training and professional training are found in a number of regions of
Russia (Barnaul, Belgorod, Kursk, Moscow, Novosibirsk, Omsk, Saratov,
Stavropol, St. Petersburg, Khabarovsk, etc.), providing an objective background for
the development of the content of training of teachers in educational activities.

The phenomenon of the content of additional professional education
(hereafter APE) in the context of training of teachers in educational activities is that
it is designed to make a notable contribution to self-development of an adult whose
personality has been formed, who has received a professional education in
teaching, and has experience in creative educational activities and, usually,
experience working as an educator. However, the main focus in the content of APE
is still placed on functional teaching activities. The content of APE is often formed
without the active involvement of teachers, which has an adverse impact on
motivate to obtain professional training. The passive role of teachers in the creation
of the educational space, where they act as so called "course attendees" instead of
being active actors of the educational activity, by no means contributes to the
development of educational competence of teachers. Therefore spiritual, moral,
legal, creative and other resources of a teacher that can "start" mechanisms of
continuous professional and personal self-development in the content of APE are
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often not in demand. The traditional approach to defining the content of APE does
not take into account the acute need of each teacher for building subjective
personal experience in self-design, self-organization and self-implementation of
their own path of self-development, of ascending to the "acme" of professionalism.
The lack of such experience adversely affects the definition of their own
educational mission in educational activities and, ultimately, the quality of solving
professional problems.

Learning experiences in the modernization of teacher APE leads to the idea
of new requirements for designing its content:

A. Designing the content of the additional professional education of teachers
should contribute to the advanced, integral formation and self-development of the
personality of professional teacher to reaching the peaks of professionalism by
nurturing designers of the educational space from among the students, and to
building and implementing individual routes of professional and personal self-
development.

B. The content of teacher APE should be based on perceiving a teacher as
an agent who is capable of self-organization of his/her ascension to the "acme," the
peak of professional and personal self-development through self-actualization of
educational potential (existing spiritual, moral, psychophysiological, socio-cultural,
creative and other resources) that underlies the development and enrichment of
professional competence and culture.

C. The content of APE of teachers should be based on methodological
grounds dictated by system-activity-based, professional-competence, socio-
pedagogical and andragogical approaches that ensure that the focus of the content
is on professional and personal self-development of the teacher.

In order to apply a qualitative approach to the development of priorities in the
training of teachers in educational activities in the system of additional professional
education, we had to study the major areas of modern research in the field of
training in educational activities. An analysis of dissertations on Specialty 13.00.08,
Theory and Methodology of Professional Education, completed in the period
between 2006 and 2010 has led us to the following conclusions: (a) the most
common area of current research is improving the system of APE with the use of
information and computer technology, and training of specialists in patriotic and
military-patriotic education; (b) areas of training of teachers in the course of
additional professional education that remain outside the wider scope of research
include labor nurturing, moral and sexual education, and the organization of self-
government of students and young people; and (c) a new area of research is
Tutoring in the System of Advanced Training.

The areas of teacher training in educational activities in the system of
additional professional education that become relevant in this context include: (a)
the development of monitoring training of teachers in educational activities; (b) the
content and organization of training teachers in the APE system of informatization
of the educational process; (c) the legal framework for preparing teachers for
solving educational problems; (d) training of teachers in the APE system in
effective professional activities aimed at developing social competence in
schoolchildren; (e) educational techniques in the professional training of teachers;
(f) humanization of educational activities by deploying health-preserving

140



techniques, developing self-government, civic, patriotic, moral and aesthetic
activities; and (g) the socio-pedagogical problems associated with the education of
children in a small rural school, etc.

Giving due consideration to these trends in the development of the content
of teacher training in educational activities will contribute to the advanced, integral
formation and self-development of the personality of a professional teacher through
self-actualization of educational potential. This content will actualize the level of a
teacher as an agent and personality, enhance the integrity of the content of teacher
APE, making it more open for considering and realizing professional and personal
needs of learners and preventing early emotional "burnout" of teachers.

References
1. BocnutatenbHas pesitenbHocTb negarora / nog obuw,. pea. B.A. CnacteHvHa. — M.:
Axkapgemus, 2005. — 336 c.
2. [OemakoBa W.[. ®yHKUMOHANBbHO-OEATENbHOCTHLIE XapakKTEPUCTUKU BOCMMTATENbHON
neatenbHocTM neparora // Bocnutath u4enoBeka: c6-k HOpMaTUBHO-NPABOBbLIX, Hay4YHO-
METOANYECKNX, OPraHN3aLMoOHHO-NPaKTUYECKMX MaTepuaros no npobnemam BocnutaHus. — M.:
BeHTtana-lpad, 2002. — 384 c.
3. MNopyanumosa lNanuHa HukonaeBHa. Teopus M MNpakTUKa MPOEKTUPOBAHWSA COAEpPXKaHUs
[ONOSHUTENBHOIO NPodeccMoHanbHOro 06pasoBaHNs pPyKoBOAWUTENEN LIKOM: AuUC. ... A-pa nega.
Hayk: 13.00.08 : Kypck, 2001. — 560 c.

141



LIFELONG EDUCATION
AS A SUBJECT OF SCIENTIFIC KNOWLEDGE

J. A. Chitaeva

1. The concept of lifelong education as a scientific theory dates back from
the first half of the 20th century. It appeared thanks to the expansion of adult
education and became global through the activites of UNESCO. Lifelong
education is associated with the dynamic development of society, constant
restructuring and modification of technology leading to a change in the content of
labor.

2. Lifelong education is a set of public education institutions, private
education institutions, and education institutions of other forms of ownership that
provide the organizational and substantive unity, continuity and interrelation of all
parts of education, and retraining and upgrading of each person’s skills, taking into
account present and future social and economic needs and personal goals and
opportunities for education.

3. The fundamentals of the organizational and substantive basics of the
concept of lifelong education are as follows:

(a) the basic idea: education is pursued throughout one's life in accordance
with the interests of society and needs of the individual regardless of the person’s
age, educational qualification, and other internal and external limitations;

(b) systematic organization of lifelong education: organization of consistent
education from preschool level to permanent adult education in different forms of
additional education, retraining and skills upgrading, including modern forms of
distance learning and self-education;

(c) principles: democratism, social openness, integrity, continuity, flexibility
and variability of the education system.
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THE BASICS OF RELIGIOUS CULTURES
AND SECULAR ETHICS

IN LIFELONG EDUCATION:

SPECIFICS OF THE NEW COURSE

V. O. Gusakova

The development of the new course “Basics of Religious Cultures and
Secular Ethics” is aimed at solving a number of topical social and cultural issues
faced by students in Russian schools that define not only the success of lifelong
education, but also many aspects of social development. Noteworthy among these
are: (a) the development of national identification among representatives of the
ethnic majority and minorities; (b) overcoming disunity among students from
families of different social, cultural and ethnic backgrounds; (c) lack of readiness
for an intercultural dialogue; and (d) proneness to deviant behaviors often caused
by the inability to find optimal solutions to the first three problems. Thanks to its
characteristic features, the new course becomes one of the most effective means
for addressing the above social and cultural problems and promoting the continuity
of education. The main positive characteristic of the course is that it incorporates
diverse materials into a single package under common goals and objectives for the
spiritual and moral education of Russian students on the basis of traditional ideals
and human values.

It's noteworthy that the course is tested among fifth grade students who
have reached a difficult transition age. Changes typical of this age (11-12 years)
"are of indirect significance, being refracted through the social perception of
development, through cultural traditions of growing up, through others' attitude to a
teenager and comparing themselves to others" [3]. Therefore, the development in
each student of a vision of small traditions of their people in the inseparable
context of the larger traditions of Russia should begin during this period. This
approach involving the unity of spiritual values in a variety of cultural forms
contributes to achieving the main goal of education, which is to create a "national
educational ideal" or "moral, creative and competent citizens of Russia who
perceive the Fatherland’s destiny as their own destiny, and realize their
responsibility for the present and future of their country, and who are rooted in
spiritual and cultural traditions of the multinational people of the Russian
Federation" [2, p. 11].

A significant feature of the Basics of Religious Cultures and Secular Ethics
course, which offers a number of advantages in terms of maintaining the continuity
of education, is the integration of general education subjects (History, Social
Studies, Literature, Art, and World Culture) and cross-disciplinary links. This
enables a teacher to address a few challenges of lifelong learning in the
classroom. One of the major challenges is to maintain the learners' inner (spiritual)
motivation for assimilation of moral values. It is well known that in the period
between the 5th and the 9th grades students become less interested in education
and more enthusiastic about mass consumer culture. Teenagers develop their own
axiological scale and begin to base their behaviors on temporary categories. They
become estranged from family (ancestral) traditions and lose vital footholds. They
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are vague about the future and anxious about the present. These teenagers are
most susceptible to negative influences and prone to deviant behaviors.

Another characteristic feature and a positive aspect of the course is that it is
designed both to provide knowledge to students, and to build a teaching
environment and events enabling each student to comprehend and feel
("experience") categories (meanings) of religious cultures and secular ethics that
are most important for them and their people. Hence, a teacher has to achieve the
following goals: (a) keep students interested in, and expose them to, different
manifestations of creative life of the nation; (b) expand their cultural outlook;
(c) create a harmonized community among students from families of different social
and ethnical backgrounds on the basis of mutual respect and humanism; (d) find
didactic concepts which are the archetypes of cultures; (e) identify moral and
aesthetic aspects of these archetypes through collaboration with students; and
(f) use them to develop and promote motivations for learning. The last three items
are especially important for lifelong education.

As opposed to Religion Studies, the Basics of Religious Cultures and
Secular Ethics course is purely culture-oriented. The core concept of the course is
a "cultural tradition" which represents the main prerequisites for lifelong education.
Rooted in religion (a cult), the cultural tradition grew to integrate and continues to
integrate both religious and secular components of human life, and therefore
represents a vector in a person’s strategy for his or her life journey.

The Basics of Religious Cultures and Secular Ethics course [1] is structured
in such a way that students are immersed in traditions of religious cultures in the
context of traditions of the multinational and multicultural state of Russia. This
undoubtedly contributes to the development in students of both national and
nation-state identity, and represents one of the goals of lifelong education. The
course consists of six uniformly structured, consistently organized and logically
complete modules, with each containing unique content. Four modules are devoted
to traditional religious cultures of Russia: Orthodoxy, Islam, Buddhism and
Judaism. The fifth module discusses all of these cultures together, and the sixth
one covers issues of secular ethics. Each module begins with the theme titled
"Russia is Our Motherland" thereby encouraging students to realize their national
identity in Russia as a single large country, regardless of their socio-cultural
identity. Further, the material is structured in such a way that topics covered by
each module are connected by semantic links uniting representatives of different
cultures in the space of a single multinational Motherland. These links are spiritual
and moral values of all religious cultures and moral norms of secular ethics. The
central component is the family as a center of cultural traditions and the first step in
lifelong education of an individual. The final theme of the course, "Love and
Respect for the Fatherland" helps students to understand the notion of "patriotism",
which is declared by the Concept as a paramount basic national value, thereby
laying a basis for the development of a personal axiological scale within the
framework of human values.

The Basics of Religious Cultures and Secular Ethics course contributes to
the development of civic responsibility, humanism, national and state identity, and
the unity of spiritual and moral values in a variety of cultural forms covered by the
course helps to overcome disunity among students, encouraging them to enter into
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an intercultural dialogue. The course satisfies important needs. The development
of this new course, the Basics of Religious Cultures and Secular Ethics, is an
important step towards meeting the requirements of government education policy
regarding moral consolidation of young people and their spiritual enhancement and
integration into global culture. The use of the concept of "cultural tradition" as the
core component of the course is the key to successful efforts to maintain lifelong
education.
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THE IMPACT OF LIFELONG EDUCATION
ON THE DEVELOPMENT OF CREATIVE INDIVIDUALS

L. K. Kuzmina

The development of creative individuals is driven by a few factors, such as
the intensity of work, overtime, working in life-threatening conditions, wages,
dissatisfaction with work, and lack of career opportunities. Tension may be caused
by the unkindness of coworkers (this is especially true of highly competitive
employment segments) and low appreciation of the significance of one's work.
Tension among staff not only has adverse effects on relationships, but also
significantly reduces self-esteem and promotes to emotional burnout (which
manifests itself in inappropriate emotional responses to even insignificant
situations). This threatens the development of individuals due to a deterioration in
relationships, and most importantly, a deterioration in the socio-psychological
climate, which in turn narrows the socio-psychological space. Anxieties and
depression not only impair the health of individuals, but also expand the scope of
the economy of emotions.

The transformation of social values and work motivation, social tensions,
economic, and operational and psycho-emotional stressors undermine the quality
of human capital, disrupt the dynamic stereotype among workers, etc. These
factors reduce the quality of human capital by damaging health (physical, mental,
social), intellectual potential, value orientations and work motivation. Therefore,
lifelong professional education including self-improvement programs have become
a prerequisite for the development of people capable of achieving the goals of the
innovation economy. The higher the intellectual level of an employee who is
reliable, sociable, adaptable, self-starting, willing and able to undertake
responsibility, responsive and flexible in thinking, the higher the level of economic
development and quality of life.

In order for education to be focused on the continuous development of
employees a cross-disciplinary approach should be applied. It will help to
significantly improve the performance of educational institutions, and enhance the
influence of all mechanisms on the continuous improvement and development of
an employee's personality. Special attention should be paid to training in new
professions. The focus on the formation and development of individuals through
work makes it relevant to consider the educational process as the continuous self-
improvement of knowledge, abilities and skills as inherent capabilities of an
individual for harmonious interactions with the surrounding world, himself and
others. Therefore, the development of diverse abilities is always conditioned by
values. This suggests that the purposeful development of individuals through
lifelong education is possible where it is filled with content and organizational
components on a goal-oriented basis. A fundamental approach to optimizing
lifelong education should be the formation of a space for self-improvement,
assessment and personal development.

Issues of lifelong education for workers in the context of the innovative
development of the economy should be addressed by various mechanisms,
including motivation tools. According to a number of opinion polls, the leading
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motivation to work nowadays is financial. This appears to be more important than
the fulfillment of individuals in terms of professional achievement and social status.
This indicates low utilization of motivational resources in understanding the need
for continuous self-learning not only due to the reluctance of workers, but also,
mainly, to the low status of work in the hierarchy of value orientations. Values of
self-assertion and self-fulfilment in work are far behind, as are educational values.
The substantive dimension of the hierarchical structure of value orientations shows
pragmatism and the predominance of financial values over the values of the
highest order. Therefore the efficient involvement of employees in the labor
process under radically changing conditions should be provide for the use of the
mechanisms that enhance the interest of employees in the continuing improvement
of their qualifications and self-improvement as individuals.

The quality of human capital is determined by a large extent to the socio-
economic environment and depends on motivational attitudes, psychological
characteristics, value orientations, standards of behavior, and the need for
continuous self-improvement of individuals, both in employment and the social
spheres.

Thus, the theory and practice of lifelong education can contribute to
improving professionalism, labor and production management at national
enterprises, the development of the potential capabilities of staff, and ensure high
motivation. The development of individuals in modern industry stands as the
economic basis for high performance from all categories of staff.
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PEDAGOGICAL DYNASTIES AS SUBJECTS
OF LIFE-LONG PROFESSIONAL TRAINING

M. F. Solovyeva

During the last 20 years, researchers have tended to study the lives and
activities of Russian teachers. They include not only domestic but also foreign
specialists such as Ben Eklof, Larry Holmes etc. What are the reasons for a
heightened interest in this subject in general and pedagogical regionalism in
particular?

Firstly, Russia is creating a new model education system. As everything old
is new again, and the issue of education has become topical. The pre-1917
“Vyatka” education model displayed some extraordinary achievements in
organization, management and quality. Actually, “Vyatka” represented Russia at
the Paris World Exhibition in 1900, where its model was demonstrated, its
elementary education system won a gold medal, and a silver medal was awarded
for the organisation of its secondary general education. In the Soviet period, the
achievements of the pupils in mass schools in Russia and Kirov Oblast attested to
the high quality of general secondary education both in the Russian Soviet
Federative Socialist Republic and the greater USSR. The policy remained after a
new type of state, the Russian Federation, had been born in 1991, confirming its
reputation of high achievement in the preparation of talented schoolchildren and
continuing to produce high scores in the knowledge measurement procedure
known as the Uniform State Examination (USE). During the last six years, the USE
results of Kirov Oblast have come first among Russian Federation districts and
regions, and leaving other cities, including St. Petersburg and Moscow, far behind.

Secondly, state and family archives have been opened since the early
1990s. They have allowed research into the importance of hitherto little-known
parts of history: the role of the clerical and mercantile classes in the development
of education.

Thirdly, 2012 sees the 145" anniversary of the formation of the “Vyatka
Zemstvo” (Territorial Council) as a special form of state-public self-management.
The “Vyatka Zemstvo” was formed in the second period of introduction of territorial
bodies of public management in Russia in 1867. It was only the “Olonets” and the
“Vyatka Zemstvo” that had a right to form territorial bodies without the nobility
represented; therefore, the two models of the public-state education system are
interesting for comparative research.

Fourthly, 1864 and 1914 are known for important events: 1864 saw
establishment of a mass education system in Russia and 1914 saw the foundation
of the Vyatka Teacher Training Institute, the only institution of higher education in
Kirov Oblast up to the middle of the 20th century. In the area of farming, education
in the humanities generated a special stratum of rural and urban intelligentsia,
specialists in local geography and history with a new way of thinking, a special
system of patriotism through family-labour dynasties. The research done by school
museums of local lore, history and economics in the Year of Teacher identified the
particular contribution of pedagogical dynasties in the socio-cultural landscape of
the local environment.

148



Fifthly, the early 1990s strongly undermined the vital roots of teacher-family
dynasties. Some teachers had to leave the education system to provide
elementary survival for their families. Research has shown the split of pedagogical
dynasties and reflected the pain of the older generation, whose children and
grandchildren have deviated from the common cause by, first of all, neglecting the
way of life of a village teacher and the notion that the school is the centre of
culture, morals and true patriotism in Russia. It was at that particular time that
Vyatsk State Teacher Training University began research into pedagogical
dynasties among students under the guidance of Professor V.F. Sakharov.

The sixth aspect of the research concerns the problems of crisis of the
national education system. The national-state mass education system created by
J.A. Komensky and the Russian mass education system developed by
K.D. Ushinsky disagreed in the most essential thing: attitude to the personality of
the child and the teacher. We can fully agree with the academician A.M. Novikov's
conclusions that the reorganisation of such an education model has been a serious
strategic mistake. The Russian model of mass general and professional training
was initially based on development of modes of thought but not adoption of
knowledge in a ready form. That was why the Russian mass education system was
focused on continuity and self-education.

So, we support A.K. Oreshkina in showing the dependence of educational
quality on the availability of life-long parallel general and additional education.
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CONTINUITY OF LEGAL EDUCATION
AND UPBRINGING AS PART
OF SOCIALIZATION OF YOUNG PEOPLE

O. Plakhotnik

An acute problem of legal education and the upbringing of young people is
one of the topical issues faced by teachers, lawyers, psychologists and employees
of various government and public institutions in Ukraine. Experience shows that
young students have many difficulties in adapting to legal norms and the
institutional setup of society, which sometimes requires public enforcement with
respect to its individual members. This indicates a lack of legal socialization of
students, which manifests itself in the inability of learn and comply with prescribed
legal regulations. The Decree of the Cabinet of Ministers of Ukraine "Program for
Public Legal Education in Ukraine" (dated May 29, 1995) is designed to address
this problem.

Everyday practices reflect typical gaps in the legal education and upbringing
of young people. These include: legal infantilism, legal nihilism and legal cynicism.
Legal education and upbringing should become one of the key focus areas for
teachers, tutors and professors. This requires that legal education and upbringing
should start in early childhood, and continue to grow more and more profound
across all stages of the educational process. Legal education and legal upbringing
should be linked. Young people should realize that they cannot exercise their rights
without undertaking certain responsibilities towards other people they interact with.

The media should provide effective support in achieving the goal of legal
education and upbringing. The legal education and legal upbringing of young
people should be the focus of not only teachers and lawyers, but also the state and
society.
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ON THE ROLE OF SPIRITUAL
AND MORAL VALUESIN THE UPBRINGING
OF SENIOR HIGH SCHOOL STUDENTS

O. L. Rakovskaya

The issues of morality and aesthetic artistic perspective in the process of
lifelong education are among the most relevant problems of the modern times. A
spiritual person shapes themselves throughout their life. Every learner represents a
certain level of everyday consciousness shaped by society. He or she has a variety
of creative inclinations, abilities for learning, communication habits; also, the
emotional level of childhood is a powerful factor that contributes to the active
spiritual building of a personality. Certainly, values of students may differ from
those of society, because they are shaped anew for each generation and closely
intertwined with the individual characteristics of a personality.

Numerous pieces of psychological and pedagogical research show that most
relevant for education and development of spiritual values is the age of 14 to 15
years when an individual develops a system of interests and basic needs (it is the
beginning of either future spiritual wealth, emotional generosity, moral strength, or
spiritual poverty, narrow interests, emotional callus, and uncontrollable will). During
these years, a person rethinks and reevaluates the experience gained to that point
and develops a foundation for life philosophy and attitudes to people, society, the
world and their place in it. Life philosophy of a senior high school student is
inseparable from the world outlook of the personality, where the social value of a
person is determined by the extent to which their activities contribute to the
progress of society. It is very important that a teacher is able to explain a moral
motive for an action and show its creative purpose. When asking about the
meaning of life, senior high school students think about both the direction of public
development in general and a specific purpose of their own life. Every child has to
understand "what kind of talent is given to them by nature, why one should feel
good in this inconceivable world, what things they should know and be able to do"
[1]. "Young people" (S. L. Rubinshtein) resolve the issue of their world outlook in a
categorical manner; these issues reflect the conflict between the abstract and the
concrete. As long as a senior high school student does not have their own value
system, he or she is easily prone to moral relativism: if everything is relative, then
everything is allowed; anything that can be understood can be justified, etc. Goal-
specific ethical education explaining the principles of morality in general or on
specific, real life examples and literature promotes the level of moral
consciousness of the personality, helps them better understand, weigh and
evaluate different situations of life, and develop spiritual values.

An analysis of a few foreign and Russian sources on psychology and
pedagogy leads us to a conclusion that middle adolescence is the most favorable
period for fostering spiritual values into a persistent feature of the personality.
E. Spranger believes that the primary novelties developed in middle adolescence
include the discovery of one's self, the appearance of reflection, and the realization
of one's own individuality. He laid the foundation for a systematic research of self-
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consciousness, value orientations and world outlook of teenagers [2]. It is typical of
a teenager to strive to understand and appreciate themselves as a personality in
terms of specific goals in life, which is transformed into a holistic attitude towards
one’s self.

It is only through the experience of life and actions that a person develops
moral appraisals, assimilates and fixes moral judgments and understanding of
moral norms and requirements — all of which constitutes the basis of ideological
and moral beliefs of a young person. Moral judgments of a senior high school
student are often vague, unstable and erroneous. Besides, there is a gap between
moral knowledge and behavior: regardless of good knowledge and understanding
of the essence of moral requirements, a person acts contrary to them. Therefore it
is necessary to continuously foster "social adultness" in teenagers by involving
them in self-governance efforts and active, socially useful activity.

The process of fostering spiritual values is understood as step-by-step
mastering of social values that enrich the inner world and contribute to the holistic
development of an individual, because it is not through endless self-analysis but
through being fully oriented toward others in their acts that a person finds
themselves. Only this can reveal the best traits of personality. As a state of mind,
morality determines the behavior of a person from within, from conscience, helping
to withstand adverse external influences and counteractions. It appears as an
aggregate product of the material, spiritual and social being of a person. It contains
the spiritual side, which is common for all moral people, and forms its core by
manifesting itself in the principles of life of an intellectual, moral, free, conscientious
and responsible person. Morality is about the attitude of one person to another, the
way they define the limits of their behavior, while spirituality is about a person's
attitude to the world, the universe, and the cosmos. According to
V.A. Sukhomlinsky, moral values should become a personal spiritual wealth of
every learner" [3], and hence turn into spiritual values in the course of activity.

Moral and functional analysis of works of art, including imaginative literature,
is commonly considered to be an effective means of fostering spiritual values in
senior high school students. Consequently, lessons and extracurricular activities in
literature play a special role in the educational process for fostering spiritual values
in senior high school students. Imaginative literature can give a teenager correct
and clear ideas about ethical norms and attitudes, teach to properly treat the
surrounding environment and other people, give strength and depth of experiences
which will subsequently form a basis for the motivation for acts and deeds. It is
Russian literature that promotes the fusion of spiritual, aesthetic, national,
educational, ideological and moral aspects in the mastering of life. According to
V.Y. Troitsky, humanities subjects (Russian Language, National History and
Russian Literature) are essential for the development of national self-
consciousness and building a personality in schoolchildren. Spirituality should
serve as a basis of perception of these subjects.

The system of spiritual values is characterized by ethical knowledge and
behavior, and thus is closely linked with the moral position, representing a system
of attitudes to society, other people, oneself and the entire universe throughout
one's life. A rapidly growing public system of lifelong education based on a
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systemic complex of traditional spiritual and moral values is currently seen as
optimal, which in turn will be determined by whether society will keep its traditional
spiritual and civil identity. Lifelong education should guide a personality towards
continuous self-learning, development of spiritual moral qualities, and
correspondingly the entire education system, starting from the pre-school level,
should contribute to the development of this aspiration.
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FROM EDUCATION
TO SOCIAL CULTURE

0. B. Khovov

The brilliant finding of the Russian pedagogy expressed in the formula
“Knowledge, abilities, skills” represents a particular case of results of successive
stages of purposeful human activity. Teachers see in this formula, in the first place,
learning activities of students, that is, the acquisition of knowledge, generation of
abilities, and formation of skills. Similar triads are well-known in other areas of
science [1]. The metaphysical nature of these triads (in other words, the stages of
purposeful human activity) is expressed by three relevant principles:
communication, structuring, and systematisation. From this point of view the triad
“training, building of abilities, education”, also known through the works of
P.F. Kapterev [2], needs to be clarified. If “training” (in the context of the triad)
includes the study of various fields of culture, and “building of abilities” includes the
development and deployment of skills, relevant competencies, creative abilities in
the studied areas of culture, the third component of the triad should comprise the
skills, rules, algorithms, technologies in the considered fields of culture, not just the
social and moral norms inherent in education.

In the history of Russian pedagogy, this term has been both comprehensive,
the one that included education, equivalent to education; and its integral part. In
the article “Social Education” [3] it is noted: “The most generalized classification
includes mental labor and physical education.” If we take into account that the main
methods of education are encouragement and punishment, then how these
methods can “educate the mind” is beyond comprehension. Now to be serious, the
article in question begins with the following phrase: “Education is the social
purposeful creation of conditions (material, spiritual and organizational) for the
development of a person.” This beginning further confuses the situation with the
understanding of the meaning of “social education”. The article closes with an
enumeration of sciences, which consider certain problems of education and social
relations. Among them there is philosophy, sociology, ethnology, economics, law,
etc. The fact that various sciences address the problems of social relations
(education) beyond the issues of education reveals a wider range of problems that
are so far not reflected, or not fully understood to become the subject of learning in
secondary school. A particular understanding of the subject (as a school subject)
nature of social relation of a person to his deeds, environment: friends,
acquaintances, etc., to the society and the state is provided by the idea of social
learning.

The leading representative of the theory of social learning, American
psychologist Albert Bandura, undertook research that testifies that when children
watch others they learn many forms of behavior, such as participation, aggression,
cooperation, social interaction and encouragement [4]. Children that see somebody
being punished and by this, through imitation learned, show a less similar reaction
in comparison to the children who saw encouragement of such behavior.
Bandura’s followers found out that social learning, based on observation is a
complex process, involving three stages: exposure to influences of others, and
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agreement with what a person sees and subsequent adoption of the samples as
guides of one’s own behavior.

The logic of our reasoning leads us to the understanding that subjects of
“education” (morality and social norms) should and must be studied within the
frameworks of learning, as well as within the exploration and development of
capabilities, thereby implementing the entire chain of metaphysical principles.
Thus, when considering the methodological problems of pedagogy, we concluded
that the objects of education, as well as other disciplines, should be studied and
adopted. | am well aware that | am not a pioneer who proposed this idea, because
in the past our educators and researchers expressed similar thoughts. In particular,
I.Y. Lerner defended a similar idea. Nevertheless, | think it would be appropriate to
draw attention to the problem of upbringing, directorial in itself, by offering to
consider it in a broader context; that is the context of social culture, the course of
development of which should become inter-subject cycle, studied from the first to
the eleventh grade.

Speaking about the functions of education, first of all we highlight the most
important of them: the function of transition of socially significant cultural
achievements. However what does the concept of culture mean? After all, there
are about 500 definitions on this term.

Since Marx singled out material and spiritual culture as a dialectical pair,
until recently this dichotomous view has been dominant in Russian sources.
However, the idea of Marx's industrial relations has become the rational grain,
which has grown to the size of social relations and social culture. In the process of
development of the activity theory in 2004, the author formulated the concept of
culture as a systematic process of an individual’s transformation of the surrounding
reality in social, spiritual and material spheres.

Culture as an artificial human environment, including the world of relations,
spiritual and material worlds created by humans throughout their historical
development, can be represented in the frameworks of the following model (see
the table). Structural components of this model are: the social culture, the culture of
creation of images, the culture of material and practical activities.

Table 1
Structural model of culture

Social culture

Culture of creation
of images
(spiritual culture)

Material
and practical culture

Culture of language and writing,
communication culture; family
culture; culture of community
(immediate environment); culture
of law; professional culture;

organizational, corporate culture;

political ~ culture; culture  of
national relations; culture of
universal human and ethical
values; culture of faith-based

relationships; ecological culture,
culture  of citizenship and
patriotism, social networks

game; myth; religion;

philosophy, arts: fine art,
applied art, architecture,
literature, cinema, theater,

ballet, television; basic
science; mass media,
advertising, music, the
Internet

physical education; sports; crafts;

system of education; medicine;
construction; service and
maintenance; recreation and

leisure area; creation of technical
resources (transport, equipment,
energy, armament); agricultural
production, commerce; mining;
mechanical engineering; applied
science related to  design,
construction, technological
preparation of production
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How did these components evolve historically? If we consider the
development vertically we can observe the dominance of movement from
particulars to generals (see the table). “Horizontal” development proceeded in a
spiral that is cyclical. History shows that every new mode of social production (e.g.
in the early Middle Ages, VI-X centuries AD) is generated by strategically important
discoveries and inventions created in the previous stage. In its turn, a new way of
production gave rise to new social relationships that will dominate the next phase.
The depths of these relationships gave birth to knowledge that could lead to new
scientific ideas and from them again — to new ways of production related to new
technologies. Material and spiritual culture has long been reflected in the
curriculum of secondary schools, while social culture only in recent years started to
be presented in part, by separate programs, completely uncoordinated with the
idea of education.

The task of creating a theoretical and methodological concept of the cycle
“Social Culture” is only due to be realized by the research community, at least
because, in spite of the “Education Act” of 1992, which stated that “education is the
process of educating and training”, even today you can find books, serious
scholarly works, which continue to assert that pedagogy is the science of
upbringing.
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ECOLOGICAL EDUCATION OF PERSONAL CULTURE
IN THE CONTEXT OF STABLE SOCIAL DEVELOPMENT

V. A. Skovorodkin

The global community has determined the direction of the future
development of human society as “stable development”. In this direction, one of the
main positions is given to the pedagogical component, forming the man of the
future. Undoubtedly, the man of the future must possess a high level of culture,
and most importantly an environmental component.

The founder of the laboratory of development of ecological culture of the
Institute of “Family and Education”, the academician B. T. Likhachev, emphasized
that education was the process of “entrance” into an individual’s world, his values
and needs. The formation of values of an ecological culture is one of the goals of
ecological education. Ecological culture is a qualitatively new phenomenon of the
spiritual sphere, which characterizes the true intelligibility of an individual.
Ecological culture is seen as a set of characteristics of a person (his knowledge,
eco-congruent behavior, and lifestyle) that promotes the harmonious development
of this individuality in society, in cooperation with the outside world. The ecological
culture of a personality is manifested through their way of life, and all types and
results of one’s personal experience. Its components are: (a) priority of values of
life over material values; (b) responsibility for various activities and one’s own
actions; (c) knowledge and skills necessary for gradual development, (d) striving
for harmony with oneself and the world.

Development of ecological culture is the formation of moral-psychological
qualities of a person that integrates the character of interaction with the
environment, the ability to adequately assess one’s own actions and the activities
of others, and anticipation of their consequences. Development of the above
mentioned qualities enables us to address the problem of a personality formation
that knows and is able to live in a system of relations with natural and social
factors. The responsible attitude of a personality is expressed in the ability to
consciously, and thus, intentionally and voluntarily comply with the requirements
and obligations, and to solve the problems of moral choice. The ecological culture
of a personality involves the assessment of various activities and making
corresponding adjustments in relation to oneself and to the work of others.
Manifestations of ecological culture of an individual are: responsiveness,
responsibility, frugality, rationality, and the ability to take responsibility for one’s
own actions. At the forefront comes the immediate attitude of a person to the
surrounding world. A person's attitude toward the world is actually the attitude of
the modern person to the future of humanity. The opportunity to check and fix
personal qualities, both volitional and moral ones, is provided by pedagogically
compiled activity, where the content includes the right to make mistakes, blunders
and joyful openings, fixing internal beliefs and moral values. The process of
development of the ecological culture of a personality is complex and multifaceted,
and takes place along with the growth and development of an individual on the
basis of practical perceptions of all the diverse components of the world.
Furthermore, in the process of continuing education we can single out four major

157



stages: kindergarten, school, vocational education, and professional activities.
Each stage has its own specifics in the development of ecological culture. There is
no doubt that the world is turning into the object of the constant concern of
humanity, and everyone bears personal responsibility for the world’s welfare.
These are only first steps of the emerging anthroposphere.

Expansion of boundaries of the educational space aims at the future, and
places high demands on the social activities and responsibilities of individuals.
Modern man has to make independent decisions, and to establish new
relationships in a changing reality quickly and carefully. For the first time, the
concept of eco-congruity is considered as a “correlation of a child’s life to the
environmental conditions, raising him in harmony with the environment” [6]. The
principle of eco-congruity promotes the understanding of any problem as a whole,
accumulation of personal experience, formation of attitudes to make balanced and
competent decisions. “Ecological education cannot be considered outside the
social and cultural aspects, ecological culture is the foundation of life and human
evolution" [3]. Thus, development of ecological culture of a person is necessary for
achieving the meaning in life of every person. Ecological culture of personality is
not only the basis of the personal happiness of life, but also provides a basis for
the sustainable development of the social environment, society, and determining
the evolutionary path of the planet.

The American eco-philosopher Paul Tailor (the author of the book “Respect
for Nature”) has developed four basic rules of human behavior in relation to nature
[1, 2]: the rule of nonviolence (do not harm any creature in the world; refrain from
any action which may be detrimental to the organism, population, species or
community); the rule of non-interference (refrain from restricting the freedom of
individual organisms; in common politics —“hands off” in relation to ecosystems and
biotic communities; the rule of fidelity (with respect to individual animals if an
animal treats us with confidence, we are obliged to meet the expectations of the
animal); the rule of restoration (restore the balance between man and nature.
Restoration methods can be ways of creation of new reserves and sanctuaries, the
restoration of monuments of nature, conservation and breeding of rare species,
cleaning of territories.).

After detailed analysis of these rules, we proposed rules for the principle of
eco-congruity conducting human interaction with the outside world: live in harmony
with the environment (act so that you are not troubled by your conscience); love
the world the way it is (the world contains both black paints, horrible on closer
inspection; things change over time and space, clean snow will fall tomorrow, and
silver will sparkle on what caused the trouble.); find joy and beauty in everything
(the purpose of life is a “good mood”, which is not equal to pleasure ... this is a
condition in which the soul lives quietly and peacefully, without disturbing fears and
passions - Democritus); while opening the world open yourself (only self-cultivation
can lead to harmony in one’s soul and open the colors of the existing world).

The proposed principles and rules naturally complement the concept “The
surrounding world is the school of life” (A.A. Ostapets-Sveshnikov), in which a
developing personality opens up the territory of the surrounding world [4, 5]. This
concept focuses on education in nature and, in particular through tourism and local
history activities. Education is a long, complex process of personality formation,
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and education through travel requires the teacher to be patient, volitional, attentive,
and sympathetic to the students, who trust and believe in their strength and
capabilities. He considers the close interaction of teacher and student in
overcoming the difficulties of travel as the basic principle of education. While
travelling, the student tries on various roles of livelihood or professional activity,
which promotes the accumulation of personal experience, and formation of
attitudes to make balanced and competent decisions.
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MORAL EDUCATION AS A VALUE BASIS
OF THE LIFELONG EDUCATION OF A PERSONALITY

S. Budzey

The establishment of certain moral qualities as a holistic process that
predetermines the need for a systematic approach at all stages of an individual's
life. Therefore, moral education as a value basis of lifelong education at each of the
life stages of a personality has its own features. In our view, training and the
internalization of socially significant individual moral beliefs, norms and principles,
take place only during the course of activities. As we believe that lifelong education
activities motivate a person throughout life, we are confident that this activity will be
possible and efficient, provided it is recognized as a personal value.

We believe that a systematic approach to the management of the
educational process and, therefore to the management of the process of the
establishment of students’ moral qualities, i.e. moral education, involves: (a) the
ability to formulate and put forward specific goals and objectives of education with
regard to the social order, changes in the social life of the country, and the level of
students’ social training, (b) planning and organizing the educational process, and
consistent orientation of the system to perform specific goals and issues, and
(c) implementation of a permanent corrective influence on the system (introduction
of new versions of outdated forms and methods), (d) analysis of educational
activities at schools in implementing the goals and objectives [3].

“Morality (Latin “moralis” moral, “mores” customs) is a system of beliefs and
ideas, a set of rules and regulations that governs the behavior of people and their
responsibilities in relation to society and each other, a form of social
consciousness.” [4] Which means that, if the need of an individual in lifelong
education will be included in the set of “rules and regulations that govern the
behavior of people”, then we can say that this need has acquired the significance
of “value”. Morality is different from other forms of spiritual life (science, religion,
art, philosophy) with such features as the imperative, normative, and estimability.
Morality is a complex multi-system phenomenon. In literature on ethics there are
two relatively independent, but closely interrelated areas: moral practices and
moral consciousness. Moral practices and perception are implemented in the moral
sense; it forms the vital functions of an individual. Moral consciousness is a
complex and contradictory phenomenon of spiritual culture, which has its own
level, form and structure. It operates on two levels: emotional-sensual and rational-
theoretical, which exist in cooperation and unity, complementing each other [2].

As a summary, we can say that lifelong education in fact represents a
transformation of the moral consciousness of moral practice, as it is well known
that moral qualities are the motives of behavior and human activity. The
embodiment of the moral qualities in an action generates a deed. “The moral
qualities, as identified by M. Toftula, are relatively stable features of human
behavior that are similar to actions that meet the criteria of goodness (virtue,
integrity), or contradict them (moral flaws, defects)”. [6] We will add that in such
interpretation “good” may as well be the same as lifelong education. K. Ushinsky,
within different areas of the main place of education in the development of an
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individual, assigned hard work to education as well. The basis for the comprehensive
development of personality is labor — physical, mental, moral and aesthetic. He
considered the main means of educating to be the children’s hard work in the
classroom, their participation in productive labor, as well as their performance in
assignments within the powers associated with the life of a home. All of these types
of labor must educate and improve the children’s desire to work, avoiding idleness,
because “idleness is the mother of all defects” [7]. Analyzing the pedagogical
heritage of V. Sukhomlinsky we should note that he referred the conclusion by K.
Ushinsky about the determining role of emotions and willpower of an individual in
shaping their moral values to the methodological fundamentals of the process of
education [5]. I.V. Sukhomlinsky and K. Ushinsky considered the most important task
of a teacher to correct the influence of the awakening and development of children’s
best moral, intellectual and aesthetic senses, including hard work.

We address the scientific heritage of V. K. Ushinsky and V. Sukhomlinsky for
the reason that at our school (private school “Harmony”, Alchevsk, Ukraine)
preschoolers and primary school children are educated. For us, it is important to
control the moral upbringing of children through organization of activities in which
learning is identical to developmental and creative work. The mastering of the basic
moral culture by the children gives them the opportunity to understand the purpose
and meaning in life. Pedagogical rules are that, although there are dozens,
hundreds, thousands of relationships and interdependence between educational
influences, the effectiveness of education is determined by how these relationships
and this interdependence are taken into account and implemented in practice.

N. Basyuk believes that the characteristic of having a moral standing for an
adult person and being able to defend these qualities should be formed in primary
school, as in adult life it serves as the basis for making choices and decisions that
affect their lives, family and society as a whole [1]. We also adhere to this
approach, complementing it with an important conclusion based on the analysis of
the last five years of our school activities: the basic moral position in the form of
educational activity as students work, if the management of systemic moral
education is aimed at developing of students’ personal values, among which the
leading one is the need for lifelong education.

We see this as a way of solving the problem of continuity and linkage of
each of the subsequent stages of lifelong education: early childhood education,
schooling and education, vocational training, and lifelong education for professional
and personal development in order to achieve the acme.
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